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Chapter 1

Introduction

Beginning with the 1983/84 school year, Egh school students in British Columbia
have been required to write end-of-counr.: provincial examinations in er.ch ex-
aminable Grade 12 academic course in which they enroll. The purposes of these
examinations, as stated by the Ministry of Education [17) are:

... to ensure that grade 12 students meet consistent provincial stan-
dards of achievement in the academic subjects. The examination
program will ensure that graduating students from all schoo6 in
the province will be treated equitably when applying for admission
to universities and other post-secondary institutions. An additional
purpose of this program is to respond to strong public concerns for
improved standards of education. [17, p.6)

These provincial examinations are administered three times a yeah in Jan-
uary following the completion of the first semester; in June following the com-
pletion of the full year or the second semester; and in August for those who, due
to extenuating circumstances, were unable to write in January or June, or who
wish to write a supplemental exam to improve their mark in the subject. Ta-
ble 1.1 lists the fifteen examinable subjects and, as an example of the numbers
of students who participate in the program, the numbers of students writing the
examinations in the January and June, 1989 administrations.

All grade 12 students must write at least one examination in order to grad-
uate, either English 12 or Communications 12. The number of provincial ex-
aminations a student writes is dependent upon the structure of the Grade 12
program in which the student is enrolled.

The mark a student obtains on the Provincial Examination is combined with
a mark awarded by the school (the teacher) to produce the student's final mark
(%) and grade (A, B, C+, C, P, F) in the course. Up through the 1988/89 school
year, !le Provincial Examination mark and the school mark contributed equally
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Table 1.1: Number of students writing Provincial examinations, Jaauary and
June, 1989

Subject
Number of Students Writing
January June

Algebra 2 857 9 795
Biology 2 007 7 741
Chemistry 1 234 5 881
Communications 1 094 4 618
English 6 420 21 338
English literature 577 3 354
Francais-langue not offered 223
French 1 136 4 838
Geography 1 599 6 644
Geology not offered 749
German not offered 185

History 1 562 6 205
Latin not offered 11

Physics 432 3 343
Spanish not offered 200

to the final composite or aggregate mark and grade. Starting in 1989/90, the
contribution of the Provincial Examination mark will be reduced to 40%.

In addition to the Grade 12 Provincial Examination Program, the British
Columbia Ministry of Education administers two other testing programs on an
annual basis: the Grade 12 Scholarship Examination Program, and the Provin-
cial Assessment Program.

The Grade 12 Scholarship Program is designed for students who intend to
continue on to post-secondary education and wish to be considered for a govern-
ment scholarship. Those students who choose to participate in the Scholarship
Program are required to write scholarship exams in at least three academic
subjects (other than English 12). The Scholarship examinations are written in
separate one hour extensions of the regular Provincial Examination in that sub-
ject (English 12 is not included in the scholarship program at this time). The
scores on the the best three Scholarship Exams are combined with those of the
Provincial Examination in the corresponding subject to determine the award
winners.

The Provincial Asseriment Program assesses student performance in a se-
lected curriculum area annually at grades 4, 7 and 10. For example, in the
1938/89 school year Social Studies was assessed, in 1989/90 mathematics will
be assessed. The intents of the Assessment Program are to provide:

7
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provincial, district and school data describing present achievement levels
and changes in these levels over time;

direction for curriculum revision and development;

direction for both pre- and in-service teacher education; and

direction for the allocation of resources by the Ministry of Education.

Unlike the Provincial Examination Program, where all students write the same
exam in each subject area and results are reported at the individual student
level, the Assessment Program students write one of three or four different test
forms within each grade, and the lowest level of aggregation of results is at the
school level.

1.1 Purpose of the Present Study
This study was designed to address the general question:

What are the impacts of the Grade 12 Provincial Ezamination Pro-
gram upon the educational system and its participants in British
Columbia?

In contrast to the Scholarship Examinations, which students voluntarily
take, and the Learning Aasessments, where student-level reporting is not done,
many more questions and concerns have been raised about the "higher stakes"
Provincial Examination Program. The extent to which the purposes of the
Provincial Examination Program have been approached had not been investi-
gated at the time this study was being developed. It was felt by the researchers
and the Ministry of Education ihat a province-wide testing program involving
all graduating high school students and a significant proportion of their teachers
warranted study of the program's effects.

As reported in the next section of this report, there has been, and contin-
ues to be, discussion and questioning of the need for provincial examinations.
Despite the endorsement of the Grade 12 examinations by the recent Royal
Commission [27] :-rA the reaction of the Ministry of Education [3] to continue
and expand the Examination Program albeit with reduced weighting, there are
still those who oppose the the use of these tests. For example, two of the advi-
sory research teams to the Royal Commission disagreed on the continued use of
Grade 12 examinations. Another recent example is provided by the comments
of the provincial Auditor-Genera! [1] in regard to discrepancies between exami-
nation marks and school marks awarded to students, and the narrowing of the
curriculum brought about by the Grade 12 Examinations. He recommended
that the Ministry review the program to determinc its impact on curriculum
and teaching practices. Further, the debate cfmtinues in the province between

8
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those who see Provincial Grade 12 Examinations as the means of ensuring grad-
uating standards are challenging and consistent across the province and those
who, while they agree that challenging and consistent standards are important,
point out the shortcomings and adverse effects of such examinations.

Accordingly, the study attempted to investigate and describe some of the
impacts the program was perceived to be having upon key participant groups

students, teachers, parents, administrators, post-secondary institutions, and
potential employers of students and upon major elements of the educational
system teaching practices and curriculum.

1.2 Organization of the Report
The remainder of this report consists of four major chapters with supporting
appendices.:

Chapter 2: The Context of Provincial Examinations in British Columbia
A document review and interviews with key personnel were conducted to de-
termine, as fully as possible, the intentions behind the initiation of the current
Provincial Examinations Program in 1983-84. A brief history of high school
examinations in B.C. is presented, beginning with the first administration of
provincial examinations in 1876 and concluding with a description of current
controversies centred on the present Provincial Examination Program.

Chapter 3: Design of the Project
The project is described in terms of its design and implementation. A multiple
method - multiple source design was implemented to obtain a comprehensive
portrayal of the opinions and perceptions of those who responded to the inter-
view and survey questions asked. Responses from students and their parents,
teachers, counsellors, principals, superintendents, employers, and admissions of-
ficers from colleges and universities constitute the major sources of the data.

Chapter 4: Findings of the Project
The results of questionnaires used in the study are organised under six subsec-
tions:

1. Intentions the extent to which the stated intentions of the examination
program were perceived to have been attained and any unstated intentions
were perceived.

2. Students the effects of the exam program on students.

3. Teachers -- the effects of the exam program on teachers and teacbing
practice.

4. Schools the effects of the exam program on schools.

5. Utilization the ways in which the exam program and its results are
used.

9
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6. Other those effects which are not categorized above.

In addition, summaries of the interview data and the focus groups discussions
are included.

Chapter 5: Summary and Recommendations
An integrated summary of the findings and reconunendations for change based
on the study are presented.
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12



Chapter 2

The Context of Provincial
Examinations in British
Columbia

Beginning with the 1983/84 school year, students in British Columbia have been
required o write the end-of-course provincial examination set for each exam-
inable Grade 12 academic course in which they enroll. These examinations are
administered three times a year in January following completion of first-
semester courses; in June following completion of second-semester and full year
courses; and in August for students who wish to write a supplemental exami-
nation to improve a course standing and for students, who, due to mdenuating
circumstances, were not ah.e to write in January or June. Students in 15 courses
are tested: English 12, Communications 12, Algebra 12, Biology 12, Physics 12,
Chemistry 12, Geology 12, Literature 12, Geography 12, History 12, French 12,
Francais-Langue 12, German 12, Spanish 12, and Latin 12 1

The purposes of this Provincial Examination Program stated by the Ministry
of Education are:

... to ensure that grade 12 students meet consistent provincial stan-
dards of achievement in the academic subjects. The examination
program will also ensure that graduating students from all schools in
the province will be treated equitably when applying for admission
to universities and other post-secondary institutes. An additional
purpose of this program is to respond to strong public concerns for
improved standards of education [17, p.8).

10ther acacloanic Grade 12 courses which are not examined include, for example, Computer
Science 12, Geometry 12, Law 12, and Watern Civilisation 12.

11
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The examination for each course is set by a committee of experienced teach-
ers in the subject area. Referenced to provincially-established curriculum goals
and objectives for the course, both selection (multiple choice) and supply (prob-
lems; short answer; essay) items are used within each examination to measure
knowledge, application, and higher order thinking skills [5, p.22, Table 1).

The tests are administered by teachersin the schools according to an admin-
istration schedule set by the Ministry of Education. Seven days are required for
administration o: the full set of 15 examinations. With the exception of English
12 and Communications 12, the time to write each test is set at two hours.
The English 12 and Communications 12 examinations are three hours in length
to allow time for students to do the required writing and reading of selections.
Students wishing to be considered for Government Scholarships write for an
additional hour in each of the examinations they write other than English and
Communications.

All students enrolled in the examined courses and attending a public school,
a Group 1, 2 or 4 independent school 2 are required to write the Provincial
examinations. Students attending Group 3 and Group 5 schools may also write
these examinations upon payment of an examination fee. Altogether, approxi-
mately 87 000 regular tests and 8 500 scholarship examinations are written each
year by approximately 34 000 to 35 000 and 8 000 to 7 000 students respectively.

Examinations are marked at a central location. Supply items are marked
by teams of subject area teachers assembled together for a period of one to
three weeks. Standard marking procedures are followed [5, p.21]. The scores
from these items are then combined with the scores from the selection items,
obtained through computer marking, to form the final test scores. These scores
are adjusted to control for variation in examination difficulty and then converted
to letter grades taking into account the quality of the papers and the distribution
of letter grades awarded by the schools. Prior to their use, the grades and their
distributions are reviewed and approved by the Board of Examiners.

Up through 1988/89, the provincial examination mark was combined with
the school awarded mark so that each component contributed equally to the
final composite or aggregate grade for each course. Starting in 1989/90, the
contribution of the provincial examinations will be reduced to 40%.

The Grade 12 examination program is supervised and administered by the
Student Assessment Branch, Ministry of Education under the general direction
of an independent Provincial Board of Examiners. Members of the Board,
appointed by the Lieutenant-Governor in Council, include representatives of
the various educational constituencies that are affected by decisions made by
the Board. The teachers who set and mark the examinations are selected by
the Ministry from among those who apply to serve on these committees. The
yearly costs of the program are approximately 2.5 million dollars.

2Effective September, 1989, new categories for independent schools were established by the
Provincial Government so that they now number five [3, pp.19-20;261.
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I

2.1 Historical Context
2.1.1 1876 1924

Provincial examinations in British Columbia have been in existence in one form
or another since the opening of the first high school in the province. Variously
called Depir+mental Examinations, Government Examinations, University Pro-
gramme Deeartmental Examinations, and Provincial Examinations, the first of
these was administered in March, 1876. Intended as a means to identify stu-
dents who, on the basis of their test scores, were considered acaGemically ready
for high school, four subject areas were tested: arithmetic, grammar, spelling,
and geography.

Prepared under the direction ofJohn Jessop, Superintendent of Public Schools,
oniy 68 of thz 160 applicants passed. In response, Jessop, in his 1877 Annual
Report, -.rote,

Teachers in old established schools must now be reminded that fail-
ures in the future to pars pupils in this competitive examination will
be attributed, with but few exceptions, to inefficiency in imparting
instruction, or want of attention to school duties and industry in
performance of them [28, p.9).

In these early years, government examinations were used to select students for
high school; monitor their subsequent progress through high school and, on the
basis of the test results, to assess teacher efficiency. Further, prior to 1901, high
school education was viewed as sufficient training to allow a student to become
a teacher provided he or she passed a Teacher's Examination set by the Depart-
ment of Education. The education system depended on a centralised authority
to ensure that at least a minimum standard of achievement for teaching was
obtained [4].

By 1898 this minimum standard became the primary standard by which
educational achievement was judged. While previously high school principals
had the authority to grant a High School Diploma, students could now only
gain a Diploma by passing the annual Departmental Examinations [29].

I ittle in the way of criticism or expressions of dissatisfaction or concern
appears to have been made during the next 20 or so years. Hindle, as part
of his graduate studies in 1918, presented a review of the examination system,
but it appears that it was essentially ignored or not seen [11). It was not until
1923, when the first Royal Commission on Education in British Columbia was
estaL!ished. that serious reservations regarding the examination system were
heard and subsequently reacted to.

2.1.2 1925 1959

Putman and Weir [23], in their response to a request from the provincial govern-
ment in 1924 to survey the B.C. school system and provide recommendations for
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its improvement, recommended that, with respect to testing, students should
be able to enter high school solely on the basis of the recommendation of their
teachers. They pointed out that over the put 25 years the standards of teach-
ing and teacher qualifications had improved. Further, they noted critically that
the emphasis placed on examinations led teachers to train students to prepare
for final tests rather thar ,I teach the full curriculum. Other misuses included
over-emphasing examination subjects and neglecting other important areas not
examined. They criticised the examination system for causing undue grade re-
tardation, and for encouraging weaker students to leave school early so that
school level results would improve. They questioned the import& ce attached
to examination results by inspectors when rating teachers.

While Putman and Weir argued against Departmental Examivations because
they were based on "traditional formal subjects* and lacked "definite objectives
and scientific standards of measurement* [23, p.3571, they were not opposed
to external examinations per se. They believed that the tendency of the B.C.
examination system "to transform the school into a mere knowledge factory,
where drill upon dull, lifeless subject matter is made an end in itself" [23, p.262]
could be overcome by the use of standardised intelligence and achievement tests
similar in form to those developed and administered in the United States. They
commented, "The way has been opened for a notable advance in the scientific
messurement of education"[23, p.43].

In 1931, teachers were granted authority to promote students from one grade
to the next through Grade 11. Grade 12 students were still required to take
final provincial examinations in order to graduate. Then, in 1937, high school
accreditation, first recommended by Putman and Weir in their 1925 report, was
implemented. With the exception of Grade 12 students who wished to enter
the University of British Columbia (UBC) (a policy which the university later
rescinded in 1949), students with at least a C+ standing in an examinable course
and attending an accredited high school were recommended in that course. Non-
recommended students and students attending non-accredited high schools were
required to write and pass Departmental Examinations in order to graduate.

During the period of time leading up to the implementation of school ac-
creditation, serious debate took place regarding the effects the then proposed
change in examination policy would have on standards (for example, at the 1934
Spring Convention of the British Columbia Teachers' Federation). Many edu-
cators (e.g., King, then principal of Kitsilano and later Chief Inspector of B.C.
schools) belizved that standards would not be maintained unless some form of
provincially administered tests was taken by all Grade 12 students. Others felt
that these uniform tests would lead to the same adverse effects cited earlier for
the Departmental Examinations by Putman and Weir.

The argument in favour of testing was heard more clearly. As stated above,
the introduction of school accreditation did not lead to the abolition of Depart-
mental Examinations. Additionally, beginning in 1941, achievement tests were
developed and administered at other grade levels on a province-wide basis. In
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1946, the new Divi_ion of Tests, Standards, and Measurements was created in
the Education Ministry to oversee and administer the Grade 12 and provincial
achievement testing programs.

The next major change in the Grade 12 Departmental Examinations accom-
panied the major curriculum revision introduced in 1946. In order that students
could pursue their intellectual interests further in high school, a number of ad-
vanced elective courses were introduced in the major subject areas to form the
University Programme [30]. Departmental Examinations were set for each of
these electives and their prerequisite course. The preparation and marking of
these examinations and the release of examination results were carried out by
the Division under the general direction of a Board of Examiners comprised of
university and Department reprenentatives. Experienced public school teachers
set and marked the examinations under Division supervision. Students not rec-
ommended were required to pass these examinations to receive course credit.
As well, students wishing to be considered for government scholarships wrote
the examinations set for the senior courses in which they were enrolled.

2.1.3 1960 1973

Support for examinations in B.C. is seen again in the work of the second Royal
Commission on Education tabled in the Provincial Legislature in 1960 [8]. One
of the reasons given by the Government for establishing the Commission in 1958
was "a prevalent opinion that Canadian education was not yielding results that
were equal to those obtained in some other countries." Accordingly, the Chant
Commission recommended that "the primary or general aim of the educational
system of British Columbia should be that of promoting the intellectual devel-
opment of the pupils and that this should be the major emphasis throughout
the whole school programme" [8, pp.17-18]. Examinations were seen by the
Commission as critical to meet this aim:

Examinations would serve to divert from the regular school pro-
gramme into suitable continuation courses the pupils who have reached
a point in the regular programme where satisfactory progress is not
maintained. .....

In addition, and of at least equal importance, such examinations
provide an incentive for able pupils to work harder .....

Provincial examinations serve the additional purpose of estab-
lishing a more uniform standard of instruction throughout the public
school system, ..... [They] provide standards of achievement that
emphasise the need for a thorough treatment of the basic programme
of studies, without curtailing the frecdom of the teachers to exploit
the interests of their pupils or to adjust their instruction to local
conditions. (8, pp.258-259)
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However, the Commission, echoing somewhat the previous statements made
by Putman and Weir (1925), believed that the examinations could be improved
by including more essay-type questions that "stress the understanding of knowl-
edge rather than the recall of items of information" [23, p.258].

The Commission Report opened the door to further changes to the examina-
tion program, culminating in 1973 when the last set of government examinations
was administered. Consonant with changes in the curriculum, the University
Programme Departmental Examination. at Grades 11 and 12 were phased out
during 1965/66 and 66/67 and replaced with provincial examinations in the
Grade 12 courses, except English 12, included in the new Academic-Technical
Program. These examinations were set and marked using the same procedures
followed to set and mark the University Program Examinations they replaced.
To be written by non-recommended students, the marks from these examina-
tions were combined with school marks so that each component accounted for
50% of the final mark. To better test and recognite academic excellence as sug-
gested by the Commission, the scholarship requirements were changed so that
students were required to write only two specially set examinations. In 1969 the
difference between the regular Departmental Examinations and the Scholarship
Examinations was further emphasised when the Departmental Examinations
became entirely objective in format so that they could be directly scored by
computer.

During this same time period, serious concerns were being raised about the
worthwhileness of school leaving or Grade 12 examinations both in the province
and elsewhere. There is evidence to suggest that this matter was discussed by
the Provipcial Advisory Committee on the Senior Secondary School Curriculum
as early ras 1965. Established in 1961 to advise and react to proposed educa-
tional policies for the province, this Committee included representatives from
the BCTF, the Principal's Association, the Superintendent's Association, and
the Universities. In recognition of the changes in curriculum brought about by
the Chant Commission, the BCTF, in 1966, recommended that Departmental
Examinations be abolished so as "to decrease the detrimental effects of exter-
nal examinations on curriculum/instruction" (Resolution 10.1.1, BCTF Annual
Convention, 1966). In 1969, the Federation, in a brief to the Department of
Education, reiterated ita call for the elimination of the regular Grade 12 exam-
inations (on the grounds that the now entirely objective tests focusned more on
the lower levels of the cognitive domain than did essay questions). The opening
of two more universities in the province, expansion of the Institute of Tech-
nology, and the establishment of community colleges appear to have further
contributed to the decision to phase out the provincial examinations [12, p.57].
Further, as summarised in the June 1969 issue of Education Canada , there was
in Canada and elsewhere (see, for example, Lauwerys dr Scanlon [13]) a general
trend away from government examinations [6].

The decision to phase out examinations was announced in November, 1971.
In its initial form, this decision appears to have been made in 1969 when the
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Council of Public Instruction decided not to appoint new members to the Provin-
cial Board of Examiners. The reasons for this decision were

The functions of the external examinations themselves are less clear e.g.,
are they to select students for university admission? Are they to assess
the effectiveness of secondary schools? Are they to determine if school
graduation should be awarded? Are they to do all of them?

The original value of external examinations is less clear as a result of major
changes in procedures and requirements.

The controversy surrounding external examinations, e.g., the BCTF op-
position, the universities' concern over standards, the abolition of exami-
nations in other provinces. [9]

Until these issues were clarified, new appointments were not to be made.
During the Spring, 1971, the Department outlined three options for the ex-

amination program and presented these to the Provincial Advisory Committee.
The three options considered were

1. discontinue all Grade 12 examinations and establish a University Advisory
Board to advise on admission policies;

2. institute external government examinations for all students to determine
graduation; and

3. schools, working jointly with post-secondary institutions, develop a series
of admission examinations which students could write if they wished to
receive a statement of marks or if the post-secondary institution they
wished to attend required such a statement.

Arguments in support of option 1 included saving money and recognizing
that teachers were best qualified to judge whether or not their students had met
graduation requirements. In opposition, questions were raised about whether
or not standards would be maintained and whether or not autonomous schools
would adequately prepare students for higher learning? Correspondingly, con-
trol of standards and courses and the belief that all students should be expected
to meet a common set of standards were advanced in support of option 2. Ar-
guments against the second option were costs, impracticality of examining all
subjects in a reliable and valid manner, and undue reliance on a single set of
examinations. With option 3, the second of the two concerns raised with respect
to option 1 was addressed by the introduction of special admissions tests [9].

Later in 1971, the Minister of Education announced that the regular Depart-
mental Examinations were to end but that the scholarship examinations would
continue for the "time being". At the same time, the Department studied the
development of a standard scholastic achievement test which would be accepted
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by the three provincial universities and would, ostensibly, take the place of the
government scholarship examinations.

The last set of regular Departmental Examinations was administered in 1973.
The scholastic achievement test was not developed.

2.1.4 1974 1983

With the elimination of the regular examinations in 1973, the Ministry of Edu-
cation recognised the need to monitor achievement in education in some other
way [14 Two programs were introduced: the Provincial Learning Assessment
PTugramme in 1978/77 and the Classroom Achievement Test Program in 1980.

Created following consultation with the Joint Committee on Evaluation es-
tablished to advise the Ministry on the need for a provincial assessment program
and the procedures to be followed to conduct an assessment, province-wide as-
sessments were introduced to provide:

provincial, district, and, beginning in 1982, school level data describing
present achievement levels and changes in these levels over time,

direction for curriculum revision and development and for pre-service and
in-service teacher education, and

direction for the allocation of resources by the Ministry of Education.

Subject areas in the curriculum were assessed according to a cycle set up
by the Student Assessment Branch in cooperation with the Curriculum De-
velopment Branch. Teams of consultants, under contract to the Ministry and
typically composed of university experts in the subject being assessed, teachers
familiar with the curriculum in the subject area, and specialists in measurement
and research design and analysis, designed and carried out each year's assess-
ment. Generally, all students were tested at each of the grade levels involved,
usually Grades 4, 8, and 12, with one of the three forms constructed for that
grade. However, pupq level results were not reported. Provincial Interpreta-
tion Panels, set up by the Ministry and compoeed of parents, representatives
of business and professional communities, ar I educators, examined provincial
results to determine whether the observed performance levels were or were not
satisfactory [24

Classroom Achievement Tests were introduced to assist teachers in:

1. assigning final letter grades that are consistent with other teachers in the
province, and

2. diagnosing student strengths and weaknesses.

Each test was accompanied by a set of provincial norms and standards of per-
formance to be used by teachers when interpreting their students' test results.
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By 1983, there were 26 Classroom Achievement Tests in several subject areas
from Grades 3 to 12. Used voluntarily, over 750,000 copies of these tests were
ordered during the 1982/83 school year.

In addition to the Assessment Program and Classroom Achievement Tests,
the Ministry continued with the Grade 12 Scholarship Program for students who
wished to write for post-secondary academic scholarshim. Interested students
were required to write examinations, set by the Ministry of Education, in English
Composition and at least three other academic Grade 12 courses.

Despite the existence of these assessment and testing programs, the issue
of Grade 12 examinations lingered in the background. Those who favoured
the return of Grade 12 examinations still argued that provincial examinations
were necessary to ensure that a consistent and high level of academic achieve-
ment was maintained. There appeared to be growing public support for this
argument. Based upon its survey, the Canadian Education Association (1979)
reported that Canada-wide, 40.0% of the public felt that, in comparison to
schools in their day, standards had worsened. In British Columbia, more that
half (53.9%) expressed the same feeling [7, p.15]. As reported in Ministry of
Education documents made available to the this study team [16], government
sponsored polls seemed to suggest that the public was strongly in favour of the
use of government examinations as a way to reverse the decline of educational
standards and improve the value of the Grade 12 graduation diploma. Univer-
sities expressed concerns about what they perceived to be declining standards,
citing data which suggested high school grades were weak predictors of univer-
sity success, and that there were major inconsistencies between ways teachers
graded students, i.e., an "A" in one classroom or school is equivalent to a "C+"
in another classroom or school.

Concerned with what he perceived to be declining standards, the Minister of
Education announced in November 1982 that province-wide examinations would
be administered at the end of the 1982/83 school year. In making this announce-
ment, he suggested that these examinations would test not only students but
also measure the "effectiveness of their teachers and schools" (Vancouver Sun,
November 15,1982, p.A.7) and "increase the confidence of students, parents,
and the general public in '..he status of high school graduation" (31, p.19].

In contrast to the apparent public and university support for provincial
examinations, both the B.0 School Trustee's Association (BCSTA) and the
BCTF expressed opposition to the return of provincial examinations. Neither
organisation had been consulted regarding the examinations to be administered
in June, 1983.

Only a limited version of the full examination program was to be imple-
mented in the first year. Since Grade 12 classroom achievement tests for English
12, Algebra 12, and Chemistry 12 had been developed at part of the Classroom
Achievement Test Program, testing in the first year was to limited to these three
subject areas. (Tests for the remaining Grade 12 courses were to be developed
in subsequent years.) However, prior to June, 1983, the new Minister of Edu-
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cation (there having been a provincial election in which the previous Minister
of Education did not seek re-election) reviewed the plans for the administration
and use of the examinations and concluded that there were too many unresolved
problems to require that the results be included as part of the students' final
grades. Instead, the results were to be used to help teachers and district officials
identify strengths and weaknesses in the three areas tested. Teachers could, if
they wished, use the test scores to form part of the final grades of their students.

2.1.5 1984 Present
The call for the re-introduction of province-wide Grade 12 examinations by the
Minister of Education in 1982 was somewhat in step with what was happening
in other jurisdictions at that time. In contrast to the situation in the late 1960.
when, as described earlier, there was a general trend away from government and
external tests, the trend in the late 1970. into the 1980. was toward testing.
Briefly, parents concerned with the progress of their own children and educators
responsible for the provision and rielivery of quality educational programs ex-
pressed uneasiness about the ability of the schools to adequately meet the needs
of students and to prepare students for what can best be described as a rapidly
emerging technological and information society.

This trend for new and expanded testing reflected what might best be called
a theme for greater accountability. Such a theme was made evident in public
and professional support for standards, examinations, and a desire to monitor
student performance. Politicians responsible for allocating funds for education
wanted to know if they were getting their money's worth and turned to testing
as the way to find out.

There were, though, expressions of concern similar in tone and content to
those expressed by Putman and Weir in 1925, and again during the 1960s:
teachers are under mounting pressure to "teach to the test"; the curriculum is
being "narrowed"; students are enrolling in "higher status examined" courses
rather than "lower status nonexamined" courses; higher order thinking skills
are not and cannot be assessed using present tests; instructional time is reduced
in favour of test preparation time: teacher professionalism is undermined; as-
signment of teachers on the basis of their ability to prepare their students for
these tests; teachers and students experience high levels of Amps and anxiety;
and testing is not cost effective, for example.

Yet, despite these concerns, large education reforms of the past few years
have incorporated either the use of new tests or the expanded use of existing
ones. In Britain, for example, new national tests are a key tool in the Govern-
ment'. effort to enact far-reaching changes in that nation's education system.
Central to this reform is a unified national curriculum backed by a series of
tests administered to children at the ages of 7, 11, 14, and 16. It its recent
deliberations about the bill to re-authorise federal spending for elementary and
secondary education programs, the U. S. Senate added an amendment that calls
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for a substantial expansion and reshaping of the National Assessment of Educa-
tional Assessment. The stated purpose of the Senate amendment is "to improve
the effectiveness of our Nation's schools by making objective information about
student performance in an expanded variety of learning areas (reading, writing,
mathematics, science, history, geography, and civics) available to policy-makers
at the national, regional, State, and local levels" (Ii 5 EAS, sec. 9002). This
purpose closely parallels the statermnts of purpose that can be found in the rash
of legislation mandating new or expanded testing enacted in various states over
the last five years in response to the somewhat scathing indictment of Ameri-
can schools by the National Commission on Excellence in Education [21). Petrie
summarised this situation by indication that it is not "too much of an exaggera-
tion to say that evaluation and testing have become the engine for implementing
educational policy" [22, p.175).

It was in this general context that the Minister of Education announced
at the beginning of the 1983/84 school year that Grade 12 Departmental Ex-
aminations would be administered annually on a province-wide basis beginning
in January 1984 in semestered schools and in all schools in June 1984. Three
reasons were advanced by the Minister of Education for this decision:

Firstly, our government believes strongly that students graduat-
ing from our high schools should be achieving challenging standards
that are consistent across the province. ....

Secondly, a graduate applying for admission to a college or uni
versity should be assured of being treated equitably in the admiss.,.ns
process and that high school marks will be taken at face value. ....

Finally, we introduce testing to reassure the public that we are
serious about quality in our schools. ... [10, p.59).

The Provincial Board of Examiners, appointed by the Lieutenant-Governor
in Council to oversee the examination program, stated the objectives as follows
in its 1984 report:

1. to ensure that the prescribed curricula are being followed;

2. to provide a stimulus and a challenge to students;

3. to provide a standardised reporting of achievement, allowing teachers to
assess the achievement of their own students in relation to standards across
the province; and

4. to provide post-secondary iastitutions with an impartial and reliable ref-
erence for making decisions on admissions.

While not at variance with the objectives as stated in the Ministry announce-
ment of the program and quoted on the first page of the present report, nor with
those of the Minister of Education quoted above, the statement of the Board

21



revealed that the examination program was being used in a monitoring .tne with
respect to the teaching of the curriculum. Further evidence of this in..ent can be
seen in newspaper reports of the Minister's announcement of the cramination
program in which he is quoted as Hating as an objective of the program "to
ensure curriculum guidelines are adhered to where applicable."

Seemingly, the re-introduction of Grade 12 provincial examinations was es-
sentially a political decision. Based on Ministry documents made available to
the study team and interviews with key Ministry officials, there was no pressure
from within the system for such examinations. Consultation and discussion
on the structure and components of the program appeared to be limited to
Minietry staff. Predictably, then, the BCTF, many teachers, and other educa-
tors initially expressed opposition to their introduction (see the B.C. Teacher,
November-December, 1983). Others called for appropriate consultation and an
examination of the proposed provincial examination structure (see, for exam-
ple, B.C. Principals' and Vice-Principals' Association [2]). It appears that this
initial resistance has gradually waned and that the examinations have gained
wider acceptance. Two out of three teachers who participated in the Let's Talk
About Schools (LTAS) study in 1985 suggested there should be province-wide
examinations [181; since the beginning of the examination program, more than
2200 different teachers have been involved in the development and marking of
the examinations [5, p.21].

The re-introduction of the Grade 12 examinations appears to have been well
received by the general public, and by business and industry. Slightly more that
75% of the individual general public and group respondents to LTAS supported
provihce-wide examinations.

In 1987, the Provincial Government establiehed the third Royal Commission
on Education in the province "to clearly evaluate where we are going in edu-
cation and to select the moot appropriate and cost-effective means of meeting
our objectives" [14 Broadly defined, these objectives were seen as developing
a population that is "well prepared to meet the rapidly changing challenges of
everyday life in the 21st century", "highly motivated to learn and to develop per-
:anal skills and creative potential to the maximum extent possible," and "well
prepared to rationally and maturely evaluate options at both the personal and
community levels." In it's response, A Legacy for Learners [27], the Commis-
sion formulated 83 recommendations dealing with curriculum and assessment,
teacher supply and qualifications, education finance, and system governance.

With specific reference to assessment, the Commiasion did not find a ground
swell of opinion against the provincial examination program in the submissions
it received from the general public, students, business and industry, and edu-
cation professionals. There were, though, some recurring issues brought to the
Commission's attention. The most common of these, raised by proponents as
well as opponents of the program, concerned the weight given to a student's
score on the provincial examination, as opposed to the grade awarded by the
school, in arriving at that student's final grade for a course. Typically, those
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who raised this issue indicated that the weight should be reduced from 50% to
40%. Related somewhat to weighting, concerns were raised about differences
between school based marks and those obtained on a provincial examination. To
what extent should these two marks agree? Some were of the opinion that there
should be strong agreement between the two; instances of teachers being asked,
either explicitly or implicitly, to explain the discrepancy between the mark they
awarded and the examination mark were drawn to the Commission's atten-
tion. Others suggested that since the two marks do not reflect performances
referenced to the same learning outcomes, it is reasonable to expect differences.
(For example, the provincial examinations in sciences do not have a labora-
tory component requiring the students to perform an experiment; the French
12 examination did not previously include an oral component.) Additionally,
concerns were raised that the content of the examination unduly influenced
the curriculum, that teachers teach only what is considered likely to be tested,
and that the examinations were focussed on the recall of factual material and
application of routine algorithmic procedures.

During the time of the Cemmission's study, the Auditor-General released the
Audits of the Glvernment for 1987. As part of this audit, the Auditor-General
commented on various programs of the Ministry of Education. With respect to
the Grade 12 examination program and the specific issue of agreement between
the examination aad the school based marks, the Auditor-General commented:

It was generally acknowledged to us that the Grade 12 examinations
cannot cover all intended outcomes. The classroom mark presents
an opportunity for the teacher to assess student progress tOward the
less measurable intended outcomes, and the teacher is in the best
position to make this kind of assessment. However, the Ministry
does not provide teachers with the guidelines regarding the basis
for classroom marks. Also, the Ministry does not gather any infor-
mation on how the marks are arrived at. The pattern across the
province is that the classroom marks correspond to the results of
the provincial examination. This would suggest that teachers base
their results on the same group of outcomes as the examinations [1,
p.32].

Accordingly, the Auditor-GeLeral recommended:

... that the Ministry create guidelines on which Grade 12 teachers
can base their classroom marks. The guidelines should stress the
need to evaluate outcomes that cannot be tested in formal examina-
tions [1, p.32].

Concerning the influence of the examinations on the breadth of the culricu-
lum, the Auditor-General found that:

Many of the people we interviewed felt that the Grade 12 exami-
nations had led to a narrowing of the way curriculum is taught in
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the schools. They suspected that teachers were ignoring important
aspects of the curriculum in training their students for the examina-
tions. Most interviewees recognised the need for the examinations,
but felt that they should be re-designed to reflect the intended out-
comes of the curriculum more fully [1, p.33],

and recommended that:

the Ministry review the Grade 12 examinations to determine their
effect on curriculum and teaching practices [1, p.33].

The Royal Commission's curriculum research team was of the opinion that
these concerns expressed to the Commission and those identified by the Auditor-
General could be effectively addzessed [24, p.23], and suggested that "the cur-
rent Grade 12 examination programme be replaced by one in which each student
would write four examinations to meet graduation requirements: English, Hu-
manities and Fine Arts, Sciences, and Practical Arts" [24, p.49]. 3

However, following its analysis of learning and teaching functions and ac-
tivities and the submissions received by the Commission, the Commission's
research team responsible for the learners argued that "the learners of British
Columbia would be better served if the Provincial Examinations were elimi-
nated" [15, p.103] and replaced with an *emphasis on classroom practices that
used criterion-referenced evaluation" [15, p.108].

The Commission, in it's final analysis, recommended "that provincial Grade
12 examinations be extended to all subject areas and that those examinations
count for one-third of the student's Grade 12 marks" [27, p.1081.

In respozse to this recommmdation, the Provincial Government decided to
continue the Grade 12 examination program, and to expand it to include all
Grade 12 courses in the Humanities and Sciences. To give greater emphasis
to teachers' assessment of performancs in these courses, and starting with the
1989-90 school year, the weight of these examinations will be reduced to 40% in
the calculation of final course marks. Scholarships will continue to be awarded
on the basis of performance on special scholarship examinations [3, pp.14-15].

3In its recommendations related to the curriculum, the Commission established, for Grades
1 to 10, common provincial curriculum organised in terms of four subject categories:

1. Humanities (English, Social Studies, French);

2. Fine Arts (Music, Art, Dance, Theatre);

3. Sciences (Mathematics, Biology, Chemistry, Physics); and

4. Practical Arts (Physical Education, Industrial Education, Home Economics, ',deepen
Education) (27, pp.94-99).

For Grades 11 and 12, the Commission advocated multiple programs leading toward gradua-
tion. These included a core program comprised of English, History, aad Science, Technology
and the Environment, and which all students would complete; general academic program
to be completed by students wanting to punue post-secondary education, including univer-
sity admission; and series of alternative programs for students wishing to pursue particular
career areas and who wish to mix both schooling and work (27, pp.104-106).
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2.2 Purposes of the Present Stndy
Despite the endorsement of Grade 12 examinations by the most recent Royal
Commission, and the policy of the Ministry of Education to continue and ex-
pand these examinations, albiet with a reduced weight, there are still those who
question this use of tests. For example, two of the advisory research teams
to the Royal Commission disagreed on the continued use of Grade 12 exami-
nations. The Auditor-General of British Columbia has raised questions about
discrepancies between examination and teacher marks and the narrowing of the
curriculum brought about by the Grade 12 examinations, and recommended
that the Ministry review the Grade 12 examination program to determine its
impact on curriculum and teaching practices. Further, there is continual de-
bate in this province between those who see provincial Grade 12 exarniattionb
as the means of ensuring graduating standards that are challenging and consis-
tent across the province and those who point out the shortcomings and adverse
effects of such examinations.

Accordingly, the purpose of the present study was to:

invigagate the impacts of the provincial Grade 12 ezaminationa upon
students, parents, teachers, school and school district administrators,
post-secondary administrators, employers of high school graduates,
and Ministry of Education officials; and upon the curriculum, teach-
ing practice, and school administration at the class, school, district,
and provmcial levels at Grade 12 and louer grades.
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Chapter 3

Design of the Pro ject

This study of the impact of the British Columbia Provincial Examination Pro-
gram was initiated in May, 1989. Initial considerations of the magnitude and
complexity of the program resulted in designing a multi-method, multi-source
study. The study was deriped to focus on perceptions of stake-holders in the
Examination Program rather than attempt to investigate more tangible indi-
cators of impact such as drop-out rates or general ability measures of gradu-
ating students. This decision was influenced by the relevance and accessibility
of information on participant perception and the general lack of accurate and
meaningful baseline indicator data.

To ensure that the study was directed toward a comprehensive set of ap-
propriate and meaningful questions, the first steps of the study were directed
toward identifying and clarifying the issues to be addressed in a wide scale col-
lection of data. This resulted in an extensive investigation of the context in
wijch the examination program was developed and the range of variables which
may have been influenced by the Examinations Program. The study involved
three major steps: document review, instrumentation, and provincial survey.

3.1 Document Review
The document review was conducted as an initial step to identify the intentions
behind the introduction of the F_,.r.incial Examination Program in 1983/84.
Newspapers, journals, published and unpublished papers, and government doc-
uments were reviewed. The majority of documents, memoranda, and position
papers retrieved from the Ministry of Education files were related to the ra-
tionale for the program, implementation options, and various issues brought
to the attention of the Ministry by those in favour of a province-wide testing
program and those opposed. The information obtained from this review and
analysis provided an overview of context for the Provincial Examination Pro-
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gram and served to underpin the initial design uf the data collection from active
participants in the program.

The preceding chapter of this report was based upon the findings of the
document review. The document review also yielded the Intentions section of
the questionnaires administered in the provincial survey.

3.2 Instrumentation
Separate survey questionnaires and/or interview protocols were constructed for
students, parents, teachers, principals, counsellors and superintendents. Em-
ployers and officers of post-secondary institutions were surveyed through inter-
views only.

A design principle used was to aim for maximum overlap of questions from
one respondent group to another. Since, as illustrated in the previous section
of this report. 4 was likely that different individuals would have varying per-
ceptions of the program and its effects, cross-checking of the reported percep-
tions was considered essential. Consequently, common questions across respon-
dent groups were formulated where possible to permit comparisons. Differences
in questions reflected differences in perspective anticipated among respondent
groups. Parents, for example, would have a point of view centred on their child
as a student in the educational system and would likely lack the depth and de-
tail of knowledge, and familiarity with schooling that either students or teachers
possess.

.

The first step in developing these instruments was to identify and clarify the
major elements of schooling most likely to be influenced by the Examination
Program. The initial listing of elements (Appendix A) was gleaned from the
Ministry documents including the reports of the Royal Commission [271 and the
Auditor-General [1), and from impact studies conducted in other jurisdictions
(eg., Nagy, Traub, and MacRury, 1988 [20)).

The comprehensiveness of these initial descriptions were checked against the
perceptions of those most directly involved with the Provincial Examination
Program: grade 12 students, grade 12 teachers, and high school principals in a
small pilot study. Research team members visited seven secondary schools in
the province (Table 3.1) to interview students, teachers, counsellors, principals,
and superintendents using protocols developed from the preliminary impact
descriptions.

The results of these interviews (Appendix B) coupled with the findings of
the document raview served as the basis for the formulation of the survey and
interview forms used in the main study.
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Table 3.1- Schools Involved in Instrumentation Interviews

School Location
St. Andrew's
Kelly Road
Mackenzie Secondary
Queen Charlotte
G.M.Dawson
Columneetsa
Belmont

Victoria
Prince George
MacKensie
Queen Charlotte City
Menet
Williams Lake
Sooke

3.2.1 Survey Forms
The survey forms (questionnaires) were developed on the basis of the identified
elements of schooling which were most likely to be influenced by the Examina-
tion Program. However, it became apparent from the responses of the students,
teachers and principals interviewed in the pilot study, that the magnitude of
possible changes brought about by the Examination Program and the perceived
effect were viewed as distinct, and that this distinction could provide significant
insight into the various impacts of the Examination Program. Some changes
were viewed by the respondents as quite large yet the effect upon the schools
was minimal, whereas other changes, regardless of magnitude, were viewed as
having a major effect. Therefore, to capture these two dimensions, the sur-
vey questionnaires for each respondent group were designed to obtain both a
measure of change and an assessment of whether this change was beneficial or
detrimental to the schools. For the change dimension a four or five point scale
was used to obtain a measure of the magnitude of change perceived. To ob-
tain an assessment of the effect of this change a five point scale was used. For
example, students were asked to respond to the following item:

Compared to previous years in school, the stress I feel about school is .

Much
Worse

1

CHANGE
No

Change
2 3 4

Much
Better

5

Very
Detrimental

1

EFFECT
No Very

Effect Beneficial
2 3 4 5

Items dealing with related elements, such as utilisation of examination re-
sults and teaching practices, were presented together in separate sub-sections.
For each item, respondents were asked to first consider the magnitude of change
brought about by the introduction of the Provincial Examination Program and
then the effect of this change.

In addition to responding to the Likert-type items, lespondents were also
invited to provide written comments in a section provided on the last page of
each questionnaire. They were encouraged to add elements which they found
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missing, to identify particular strengths and weaknesses of the Examination
Program, and to make general comments in regard to the Examination Program.

The questionnaires were field tested in September, 1989 using a small sample
of convenience of students, teachers and administrators. The results of the field
tests were used as the basis for the final revision of the instruments.

To further test the functional nature of the questionnaires and to check for
trends in the open ended sections of the instruments, focus groups were estab-
lished in different areas of the province to respond to these issues and provide
added perspective. In each of five school districts (Campbell River, Coquit-
lam, Peace River South, Prince George and Victoria), four focus groups were
formed: students, puents, teachers, and administrators. Each focus group con-
sisted of five individuals. Participants were asked to complete the appropriate
questionnaire prior to the group meeting so as to ensure their familiarity with
the questionnaire and its content. A member of the research team then met
with each focus group independently for a two hour session.

The field testing and the focus group procedure suggested that the ques-
tionnaires were thorough in their coverage and easy to respond to. Based on
suggestions arising from participants, minor revisions were incorporated in the
final forms of the instruments. Copies of the final form of the six survey instru-
ments are provided in Appendices C to H.

3.2.2 Interview Guides
One of the stated intentions of the Provincial Examination Program is to en-
hance the equity of treatment of high school graduates by employers in hiring
decisions, and by colleges and universities in admissions decisions. To investi-
gate the extent to which this intention was being met, a sample of employers
and post-secondary admissions officers was interviewed by telephone. In addi-
tion, other issues related to the Examination Prop= were discussed in the
interview. Copies of these interview guides are contained in Appendix I for
employers and Appendix J for post-secondary officials.

3.3 Respondents

3.3.1 School Personnel
The key locus of examination imput was viewed as the school the students,
parents, teachers, counsellors, and administrators involved with the Grade 12
program.

The questionnaires were distributed to grade 12 students, the parents of
grade 12 students, the teachers of grade 12 students, school counsellors, high
school principals, and district superintendents. The distribution was conducted
through school district offices. Packages of questionnaires were shipped to each
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school district in British Columbia. From the district office the packages were
sent to every school enrolling grade 12 students. The school packages contained
questionnaires for the principal, two counsellors, and all grade 12 teachers, as
well as questionnaires for grade 12 students and parents. A systematic sam-
pling of grade 12 classes was conducted and selected schools received one or two
(depending on total school enrollment) class sets of student and parent ques-
tionnaires. The Principal was requested to give the class sets to the first (and
second when necessary) English 12 or Communications 12 class of the week.
The students completed the questionnaires in class and were asked to take the
parent questionnaire home, have it completed, and return it to the school. All
questionnaires were individually packaged to maintain confidentiality. Materials
were returned to the principals for collection and return to the research team.

Due to this method of distribution, the exact return rate of questionnaires
cannot be determined. However, of the total number of questionnaires sent out,
over 50% were returned. Actual numbers of returns for each group may be
found in Table 4.1.

3.3.2 Employer and Post-Secondary Officials
The sample of employers selected for the study is listed in Table 4.26 and the
interview schedule used is included in Appendix I. In identifying the employer
sample, attention was paid to the breadth of coverage of various business and
industrial sectors in the Province, and to the extent to which the employer
would likely hire large numbers of high school graduates. An initial interview
of Employment Canada, Labour Statistics Division, provided guidance in this
endeavour. .

The sample of post-secondary admissions officers interviewed is listed in
Table 4.27 and the actual interview schedule is included in Appendix J. The
questions used in the interview addressed the issues of the criteria used for
admission and the specific use made of the provincial examination results.
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Chapter 4

Findings of the Project

This chapter reports the interpretation of the data collected from question-
naires, interviews and focus group sessions. Table 4.1 reports the numbers of
questionnaires for each group on which the tabled data in this chapter are based.

Table 4.1: Numbers of Questionnaire Returns

Group Number of Returns
Students 1833
Parents 808
Teachers 947
Principals 180
Counsellors 137
Superintendents 35

When interpreting the data from this study, the research team followed a
procedure that examined both response means and distributions, as well as the
anecdotal data from comments, interviews, and focus groups.

The use of response means serves to reduce the data on each item to a single
value which can, for the purposes of this study be interpreted is follows:

Os a 5-point scale (change or effect), a value of 3.0 is considered to be
the mid-point generally speaking that the respondents, as a group,
perceived no change or effect.

on a 4-point scale (frequency), a value of 2.5 is considered to be the mid-
point.

Os a Xpoint scale (extent), a value of 2.0 is considered to be the mid-point
and would be described according to the category label.
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Although differences needed to be statistically significant varied from group to
group, it was considered by the research team that a difference from the mid-
point of 0.20 or more was always statistically significant, but more importantly,
should be considered an educationally significant change or effect as perceived
by the respondent group.

All tabled data in this chapter are mean responses to the questions on the
survey forms. Percentage distributions of responses, dm. Lo their complexity
do not form part of this chapter, but are included in Appendices C through H.
Readers should be reminded that mean responses can be obtained in many ways.
As an example, a mean of 3.00 for the effect of a given condition (indicating no
overall or general effect) can be obtained if everyone responds "3" (indicating
a perception of no effect), but can also be obtained if half the respondents
answer "1" (indicating a perception of very detrimental effect) and the other
half responds "5" (indicating a perception of very beneficial effect). A better
understanding of the data may be obtained by examining both the tabled means
in this chapter and the distributions reported in Appendices C through H.

Readers should also be reminded that the use of summary statistics such as
means and distributions ouly provides an indication of an "overall" trend or a
"general" pattern. The Provincial Examination Program not only has effects
and implications for the general population, but also has substantial effects on
individuals; it is a "high stakes" program for individual people. Examining
general trends, which might be interpreted from the total data as having "no
overall effect", does not provide an awareness and appreciation of the major
effects the program can have on particular students or small groups. Reading
the questionnaire comments made by individuals (included in Section 4.7 at
the end of this chapter), and perusing the interview transcripts (included in
Appendix B and Appendix K) will give the reader a better understanding of
the serious effects and consequences the Provincial Examination Program can
have, and has had, on particular individuals.

4.1 Intentions of the Provincial Examination
Program

As previously described, there were several stated intentions of the reintroduc-
tion of the provincial examinations. All respondent groups were asked about
their perceptions regarding the extent to which these intentions have been sat-
isfied (1=not at all, 2=to some extent, and 3=yes, definitely), and the resulting
impact on education (1=very detrimental to 5=very beneficial). Student and
parent mean responses are reported in Table 4.2, teacher and principal mean
responses are presented in Table 4.3, and Table 4.4 displays the mean responses
of counsellors and superintendents.

The results indicate that the Provincial Examination Program has led to a
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Table 4.2: Intentions: Student and Parent Responses (response means)

INTENTION
Students Parents

Extent Effect Extent Effect
1. Has the exam program led to

more equitable treatment of
students applying for ...

UNIVERSITY? 1.98 3.21 2.01 3.43
COLLEGE? 1.93 3.22 2.01 3.41
EMPLOYMENT? 1.66 3.06 1.55 3.11

2. Is the provincial curriculum
being followed more closely? 2.29 3.25 2.20 3.28

3. Are students provided with
additional challenge? 2.17 3.29 2.05 3.32

4. Do teachers have enhanced
confidence in their own abilities
in curriculum and evaluation? 1.92 3.17 1.74 2.96

5. Has the status of the teaching
profession been enhanced? 1.65 3.00 1.48 2.79

Change: 1=not at all Effect: 1=very detrimental
2=to some extent 3=no effect
3=yes,definitely 5=very beneficial

beneficial change in the perceived equitable treatment of students applying for
entrance into University. To a lesser extent, this benefit also applies to College
entrance. However, there is little perceived change in the use of examination
results. for application for employment. When employers were approached for
comment, they indicated that they mainly looked for a High School Diploma
and not at marks from individual courses (see Appendix I).

The results also clearly indicate that the respondents feel that the Provincial
Curriculum is being followed more closely and that this change is viewed as
beneficiaL The principals and superintendents had the highest rating for the
beneficial effects of the Examination Program in regard to increasing adherence
to the provincial curriculum.

It is generally perceived that students are being provided with additional
challenge by the examination program. The students, however, report that
the challenges are greater than those perceived by the other respondents. The
principals and the superintendents felt that this was much more beneficial than
did the parents, students and teachers. The counsellors felt that the increased
challenge was neither beneficial nor rletrimental.

In regard to the Examination Program enhancing the confidence of teachers
in the areas of curriculum and instruction, all respondent groups were consistent
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Table 4.3: Intentions: Teacher and Principal Responses (response means)

1 INTENTION
Teachers *rim p

xtent ect
! 1. Hu the exam program led to
I more equitable treatment of

students applying for ...
1 UNIVERSITY? 1.89 3.39 1.98 3.58
1 COLLEGE? 1.84 3.34 1.88 3.55

EMPLOYMENT? 1.43 3.06 1.29 3.02
2. Is the provincial curriculum

being followed more closely? 2.49 3.43 2.56 3.65
3. Are students provided witb

a.:ditional challenge? 1.82 3.14 2.12 3.69
4. Do teachers have enhanced

confidence in their own abilities
in curriculum and evaluation? 1.64 3.04 1.84 3.55

5. Hu the status of the teacHng
profession been enhanced? 1.28 2.60 1.52 3.21

Change: 1=not at all Effect: 1=very detrimental
2=to some extent 3=no effect
3=yes,definitely 5=very beneficial

in describing the program u having some limited achievement of this intention.
The respondents had a mixed reaction with regard to the effect of this change.
The principals and the superintendents perceive this change as being beneficial,
whereas the other respondents, on the average, perceive this change as being
neither detrimental or beneficial.

The respondents rated the achievement of the program in relation to en-
hancing the status of the teaching profession on the low side, with teachers
and counsellor ratings approaching "not at all'. The effect of this change is
viewed as detrimental by the counsellors, teachers and parents; as neutral by
the students and superintendents; mi. as beneficial by the principals.

In summary, the Provincial Examination Program is perceived to have been
successful in providing a more equitable treatment of students applying for uni-
versity and college entrance. In addition, the provincial curriculum is perceived
as being more closely followed. The examinations are also seen as providing
added challenge to the students. While there has been some been some en-
hancement in the confidence the teachers have in their own ability in matters
of curriculum and evaluation, there is a mixed reaction as to whether or not
this change has been benefkial. The examination program has had limited suc-
cess in providing more equitable treatment for students applying for jobs and in
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Table 4.4: Intentions: Counsellor and Superintendent Responses (response
means)

INTENTION
Counsellors Superintendents

Extent Effect Extent Effect
I. Ras the exam program led to

more equitable treatment of
students applying for ...

UNIVERSITY? 1.76 3.38 1.62 3.35
COLLEGE? _ 1.55 3.19 1.61 3.26
EMPLOYMENT? 1.13 3.01 1.17 3.04

2. Is the provincial curfeulum
being followed more closely? 2.52 3.10 2.39 3.59

3. Are students provided with
additional challenge? 1.82 3.07 1.84 3.31

4. Do teachers have enhanced
confidence in their own abilities
in curriculum and evaluation?

b. Has the status of the teaching
profession been enhanced?

1.65

1.28

3.06

2.59

1.59

1.40

3.23

3.03

Change: 1=not at ail Effect: 1=very detrimental
2=to some extent 3=no effect
3=yes,definitely 5=very beneficial

enhancing the status of the teaching profession. In fact, parents, teachers and
counsellors view the examination program u having a somewhat detrimental
effect on the status of the teaching profession.
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4.2 Effects on Students
A number of questions asked respondents to give their views of the effects the
examination program has had on students. Table 4.5 presents the mean re-
sponses of students and parents, and Tables 4.6 and 4.7 display the mean re-
sponses of teachers, principals, counsellors and superintendents. Effects that
were considered included student stress, motivation, responsibility, and morale;
student relationships with their teachers; student participation in school-based
extracurricular activities; student part-time employment; student workload; stu-
dent preparation for examinations; and student level of achievement.

Table 4.5: Effects on Students: Student and Parent Responses (response means)

EFFECT
-Sludents Parents

Change Effect Change 1 Effect
1. The stress 'loon students is now ... 4.04 2.14 4.17 I 2.31
2. Grade 12 students' motivation to

learn is now ... 3.69 3.62 3.49 3.45
3. Students' sense of responsibility

is now ... 4.03 3.90 3.53 3.40
4. The morale of students is now ... 3.25 3.23 n.a. n.a.
5. My morale is now ... 3.51 3.47 n.a. n.a.
6. My relationship with my teachers

is now ... 3.70 3.70 n.a. n.a.
7. Participation in:

a. School sports is now ... 3.20 3.21 2.89 3.03
b. Drama is now ... 2.91 3.03 2.86 3.07
c. Music is now ... 2.87 3.03 2.91 3.07
d. School government is now ... 2.99 3.12 2.83 2.99
e. School clubs is now ... 2.92 3.07 2.72 2.95
f. Part-time employment is now ... 3.50 3.00 3.46 3.00
g. Study groups is now ... 3.05 3.27 3.05 3.29

8. Amount of homework is now ... 4.05 3.75 3.59 2.01
9. Use of out-of-school tutors is now ... 2.66 3.00 3.49 3.29

Change:

n.a.

1=much less
3=no change
5=much greater
not applicable

Effect: 1=very detrimental
3=no effect
5=very beneficial

Taken as a whole, the results reported in Tables 4.5, 4.6, and 4.7 reveal
that, despite higher levels of student stress, student motivation to learn and
student sense of responsibility for learning have not been adversely affected by
the Provincial Examination Program. Rather, the responses, especially thoee
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Table 4.6: Effects on Students: Teacher and Principal Responses (response
mama)

EFFECT
TeaChers Princ pals

Change Effect Change Effect
1. The stress upon students is now ... 4.17 2.55 4.20 2.54
2. Grade 12 students' motivation to learn is now ... 3.24 3.21 , 3.45 3.38
3. Students' sense of responsibility is now ... 3.42 3.38 3.39 3.37
4. The morale of grade 12 students is now ... 2.72 2.88 2.82 2.77
5. The morale of all students is now ... 2.87 2.84 3.00 3.03
6. Participation in:

a. School sports is now ... 2.81 2.69 2.86 2.79
b. Drama is now ... 2.82 2.70 2.87 2.82
c. Music is now ... 2.84 2.71 2.78 2.72
d. School government is now ... 2.88 2.81 2.89 2.85
e. School clubs is now ... 2.75 2.69 2.86 2.90
f. Put-time employment is now ... 3.02 2.68 2.94 2.86
g. Study groups is now ... 3.40 3.36 3.53 3.49

7. Workload of grade 12 students is now ... 3.98 2.89 3.98 3.05
8. Achievement of grade 12 students is now ... 3.20 3.17 3.39 3.38
9. The test-wiseness of grade 12 students is now ... 3.83 3.34 3.95 3.78
10. Use of out-of-school tutors is now ... 3.61 3.36 3.74 3.53
11. Student participation in nummer school is now ... 3.29 3.04 3.30 3.07

Change: 1=much less
3=no change
5=much greater

Effect: 1=very detrimental
3=no effect
5=very beneficial

of the students, suggest that these two conditions for learning have improved,'
While this sentiment was not shared by others, the students in the present study
further expressed that their morale and relationships with their teachers are also
improved over previous years in school.

The findings further suggest that the Provincial Examination Program, in
general, has had minimal effect upon student participation in extra-curricular
activities and part-time employment. While the atudents and parents reported
an increase in part-time work, it is difficult simply to ascribe this increase to the
introduction of the provincial examinations. It is more likely that this increase
is an age-related phenomenon.

1In separate study of the nature and impact of teet.wieenue on the performance of Grade
12 students on provincial examinations conducted in May and June, 1989 1261, the responses
of 766 Grade 12 student* revealed high level of achlevesnent motivation, somewhat pceitive
study habits, and strong evidence of teet.wieenees. These lindinp agree with those reported
here far the same or related variables.
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Table 4.7: Effects on Students: Counsellor and Superintendent Responses (re-
sponse means)

EFFECT
Counsellors Superintendents

Change Effect Change Effect
1. The stress upon students is now ... 4.40 2.11 3.88 2.61

i 2. Grade 12 students' motivation to learn is now ... 3.20 3.09 3.38 3.39
1 3. Students' sense of responsibility is now ... 3.31 3.31 3.41 3.48

4. The morale of grade 12 students is now ... 2.61 2.54 3.06 3.00
5. The morale of all students is now ... 2.79 2.73 3.06 3.06
6. Participation in:

a. School sports is now ... 2.78 2.56 2.94 2.85
b. Drama is now ... 2.85 2.69 2.84 2.79
c. Music is now ... 2.79 2.61 2.84 2.70
d. School government is now ... 2.88 2.75 2.91 2.91
e. School clubs is now ... 2.85 2.64 2.91 2.94
f. Part-time employment is now ... 3.00 2.60 3.00 2.91
g. Study groups is now ... 3.47 3.37 3.59 3.53

7. Workload of grade 12 students is now ... 3.91 2.81 3.72 3.00
8. Achievement of grade 12 students is now ... 3.20 3.02 3.25 3.21
9. The test-wiseness of grade 12 students is now ... 3.77 3.43 3.84 3.66
10. Use of out-of-school tutors is now ... 3.71 3.30 3.66 3.31
11. Student participation in summer school is now ... 3.38 3,03 3.30 3.03

Change: 1=much less
3=no change
5=much greater

Effect: 1=very detrimental
3=no effect
5=very beneficial

Generally, the respondents felt that, due to the provincial examinations, the
workloads of the Grade 12 students are now greater. Interestingly, while the stu-
dents felt this increase benefits them, their parents are somewhat less positive.
The teachers, principals, and superintendents are more neutral. Counsellors
rated the increase as somewhat detrimental, but this lower rating may be ex-
plained by their interaction with students who experience problems in school.

Both the students and their parents see little change in the students' par-
ticipation in in-school study groups, while teachers, principals, counsellors, and
superintendents indicated there is a beneficial increase. Regarding out-of-school
tutors, students reported that they are using tutors less now than before. Their
parents, and, to a greater degree, their teachers, principals, counsellors, and su-
perintendents believe there is a positive increase. Teachers, principals, counsel-
lors, and superintendents indicated that student participation in summer school
is greater. However, they felt that there is no effect attributable to this change.
Clearly, though, teachers, principals, counsellors, and superintendents feel the
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students are now more test-wise and that this increase is of benefit to tht. stu-
dents 2.

Lastly, the in-class achievement of the students appears to be at least as
high as that prior to the introduction of the provincial examinations. While
the majority of teachers, principals, counsellors, and superintendents suggested
there has been no change, a substantial number indicated that, because of the
provincial examinations, in-clus achievement is actually higher and that this
increase is of benefit to the students.

2See previous footnote.
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4.3 Effects on Teachers and Teaching Practices
4.3.1 Perceptions on Teaching Practices
Students' responses to questions regarding the effects of the examination pro-
gram on teaching practices are presented in Table 4.8.

Table 4.8: Sffects on Teaching Practices: Student Responses (response means)

EFFECT
Students

Change Effect
1. Memorisation of information 3.94 3.31
2. Opportunity to learn problem-solving skills 3.30 3.49
3. Fncouraged to develop critical thinking skills 3.64 3.73
4. Challenged by teachers to learn 3.54 3.52
5. Expected to use textbooks 3.61 3.46
6. Use of supplementary course materials 3.28 3.33
7. Spend time in library researching information 3.06 3.27
8. Spend time in small-group instruction 2.93 3.21
9. Spend time in whole-class instruction 3.62 3.40
10. Spend time on written assignments involving

research-based activities 3.53 3.47
11. Spend time on worksheet-type activities 3.41 3.33
12. Spend time on cooperative projects 2.94 3.13
13. Class field trips 2.25 2.79
14. Class laboratories 3.05 3.21
15. Number of classroom tests 3.82 3.34
16. Amount of homework is now ... 4.05 3.75
17. Number of multiple-choice items on classroom tests 3.44 3.26
18. Number of open-ended items on classroom tests 3.39 3.21

Change: 1=much less Effect: 1=very deL mental
3=no change 3=no effect
5=much more 5=very beneficial

Students reported that they are expected to memorise information to a
greater extent in the courses that have examinations than in other courses they
take. However, they feel that in the examinable courses the opportunity to
develop problem:1 solving skills is greater and there is greater encouragement to
develop critical thinking skills. In addition, the students feel they are more chal-
lenged by their teachers to learn in courses with examinations. In each instance
the stIdents viewed that the situation was positive and each was beneficial to
their own educatie-a.

In examinable courses there appears to be an increase in the use of textbooks,
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and in the use of supplementary course materials, both with beneficial effects.
While the time spent in the library researching information has not increased
in courses that are examined, the time spent rill writing assignments involving
research-based activities has increased somewhat. Again, the students v.iew
both changes as being moderately beneficial:

The time spent in whole-class instruction seems to be greater in examinable
courses while the time spent in small-group learning is essentially the same.
Both circumstances are seen to be very slightly beneficial.

In the examinable courses, students perceive that worksheet-type activities
take slightly more time, but there seems to be little difference in the time spent
on cooperative projects, or in class laboratories. In each case the effect is seen
to be slightly beneficial.

Class field trips are substantially reduced in courses with examinations, but
the effect is seen to be only slightly detrimental. In contrast, students perceive
that the amount of time spent doing homework is much greater, and this is seen
to be definitely benefidal.

Finally, according to student views, the number of classroom tests is in-
creased substantially in courses with provincial examinations, while the num-
bers of multiple-choice items, and open-ended questions, on tests is increased
slightly. In each instance, the effect has been s..en to be mildly beneficial.

Tables 4.9 and 4.10 present the mean responses of teachers, principals, coun-
sellors and superintendents to questions regarding the effect of the examination
program on teaching practices.

The change in breadth or scope of courses has clearly diminished, with a
negative effect particularly expressed by counse. as and superintendents. How-
ever, the depth of coverage in courses seems not to have been changed by the
Examination Program.

The emphasis placed on memorisation is seen by counsellors, principals, and
superintendents to have increased more definitely than by teachers. The overall
effect of this trend toward greater memorisation is seen to be very detrimental,
especially by counsellors, principals and superintendents.

The emphases placed on problem solving, and on critical thinking have not
chunged substantially as far as these groups are concerned, and the effect seems
to have been neutral.

The time spent on discretionary topics, and on locally-developed courses is
considered to be substantially less following the introduction of the Examination
Program, with a moderately detrimental effect.

In contrast, the use of provincial curriculum guides, and the use of authorised
texts, have both increased substantially. These changes, however, are seen to
have had virtually no effect on teaching practice.

The time spent coaching students how to take tests, and in providing them
with out-of-class tutorials on examinable subjects, has increased substantially,
both of which are viewed as being at least slightly beneficial.
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Teachers' use of authorised supplementary course materials has changed lit-
tle since the introduction of Grade 12 exams, but their use of non-authorised
materials has diminAed substantially, a circumstance that is viewed negatively
by each of the four groups.

Individual attention given to weak and average students is virtually un-
changed according to the perceptions of each group, however, it would seem
that counsellors, principals, and superintendents, think that teachers are giv-
ing considerably more individual assistance to strong students than previously
was the case, while the teachers themselves indicate only a slight increase. The
counsellors and prirripals, particularly, view this positively.

It is the general perception that small group instruction has not changed
much, whereas large group instruction has increased slightly. The effect, in
both cases, is seen to be mildly detrimental.

The amount of homework assigned to students has increased substantially,
and this is considered to have had a slightly positive effect.

With regard to the type of study activity, there is the general perception
that the number of assignments involving creative or research-based activities
has diminished, while the number of worksheet-type activities has increased,
with the number of cooperative projects being slightly less than previously. In
each case the change is seen to be somewhat detrimental, particularly regarding
research-based activities.

In terms of classroom testing practices, there has been a striking increase
in the use of multiple-choice items, a slight reduction in the use of open-ended
items, and, in general, an increase in the number of tests administered in courses.
The first two conditions are viewed to have had a negative effect, whereas the
perceived increase in the number of tests is considered to have had little or no
effect on teaching practice.

The weight assigned to test results, as opposed to projects, assignments,
and labs, in final grades has increased somewhat. However, the time spent
on examination-related activities has increased rather dramatically. A negative
effect is attached to both cases.

And finally, the number of student field trips has been reduced, as has the
number of labs, as well as the time available for labs. In each instance, the
change is seen to have had a definitely negative outcome.
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Table 4.9: Effects on Teaching Practices: Teacher and Principal Responses
(response means)

EFFECT
Teachers I Princ pals

Chance Effect ' Change Effect
1. The breadth or scope of courses is now ... 2.63 2.53 2.52 2.59
2. The depth of coverage in courses is now ... 2.87 2 74 2.95 2.73
3. The emphasis placed on memorisation is now ... 3.38 2.73 3.87 2.39
4. The emphasis on problem solving is now ... 3.14 3.08 3.03 3.04
5. The emphasis placed on critical thinking is now ... 3.18 3.13 3.08 3.01
6. The time spent on discretionary topics is now ... 2.09 2.16 1.88 2.03
7. The time spent on locally developed counes is now ... 2.35 2.46 2.54 2.67
8. The use of provincial curriculum guides is now ... 3.59 3.17 3.84 3.37
9. The use of authorised textbooks is now ... 3.29 2.95 3.57 3.14
10. The time spent coaching students how to

take tests is now ... 3.91 3.17 4.10 3.36
11. The provision of out-of-class tutorials

by the school on examinable subjects is now ... 3.82 3.32 3.87 3.58
12. The use of authorised supplementary course

materials is now ... 2.88 2.88 3.04 3.09
13. The use of alit-authorised supplementary

materials is no ... 2.57 2.66 2.35 2.57
14. Individual attention given to weak students is now ... 3.06 2.97 3.06 2.97
15. Individual attention given to average students is now ... 3.08 3.02 3.14 3.04
16. Individual attention given to strong students is now ... 3.14 3.09 3.65 3.49
17. The use of small group kintruction is now ... 2.88 2.88 3.01 2.99
18. The use of large group instruction is now ... 3.34 2.90 3.22 2.86
19. The amount of homework assigned

to students is now ... 3.45 3.12 3.90 3.34
20. The number of assignments involving creative

or research based activities is now ... 2.56 2.56 2.77 2.73
21. The number of worksheet-type activities is now ... 3.34 3.00 3.40 2.85
22. The number of cooperative projects is now ... 2.71 2.78 2.93 2.91
23. The use of multiple-choice items in classroom

tests is now ... 3.75 2.90 3 95 2.60
24. The use of open-ended items in classroom

tests is now ... 2.81 2.87 2.74 2.67
25. The number of tests in courses is now ... 3.34 3.03 3.69 3.09
213. The weight assigned to test results as opposed to

projects, assignments & labs in final grades is now . 3.41 2.77 3 41 2 54
27. The time spent on examination related

activities is now ... 3.85 2.73 4.20 2.67
28. The number of field trips is now ... 2.41 2.39 2.25 2.19
29. The number of labs is now ...

1

2.58 2.62 2.59 2.65
30. The time available for labs is now ... 2.31 2.32 2 45 2.46

Change: 1=much narrower/less 3=no change 5=much broeder/greater
Effect: 1=very detrimental 3=no effect 5=very beneficial
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Table 4.10: Effects on Teaching Practices: Counsellor and Superintendent Re-
sponses (response means)

EFFECT
Counsellors Superintendents

Change Effect Change Effect
1. The breadth or scope of courses I. now ... 2.42 2.18 2.33 2.36
2. The depth of coverage in courses is now ... 2.53 2.45 3.21 2.97
3. The emphasis placed en =modesties is now ... 3.77 2.32 3.67 2.45
4. The *mph.= on problem saying is now ... 2.70 2.60 2.94 2.91
5. The =pile= *iced on aid= thinldng is now ... 2.83 2.53 2.82 2.79
6. The time spent on discretionary topics is now ... 1.75 1.77 2.00 2.15
7. The time spent on locally developed courses is now ... 2.27 2.36 2.58 2.66
8. The use of provincial curriculum guides is now ... 3.68 2.94 3.58 3.33
9. The um of suds:mimed textbooks I. now ... 3.51 2.81 3.47 3.09
10. The time spent coaching students how to

I take tests is now ... 3.98 2.75 4.21 3.21
11. The provision of out-of-clme tutorials

by the school on ezeminable subjects is now ... 3.82 3.23 3.76 3.39
12. The use of authorised supplementary course

=Oriels is now ... 2.72 2.66 2.70 2.73
13. The use of non-authorised supplementary

=Aerials is now ... 1.99 2.21 2.47 2.50
14. Individual attention given to wet& students is now ... 2.62 2.52 3.13 3.13
15. Individual attention given to average students is now ... 2.96 2.83 3.13 3.03
18. Individuel attention given to strong students le now ... 3.57 3.17 3.68 3.13
17. The um of small group instruction is now ... 2.81 2.78 2.84 2.87
18. The use of large group instruction is now ... 3.43 2.59 3.19 2.90
19. The amount of homework assigned bo

students is now ... 3.93 2.95 3.65 3.35
20. The number of assignments involving creative

or research based activities is non ... 2.58 2.57 2.71 2.85
21. The number of worksheet-type activities is now ... 3.50 2.74 3.45 2.68
22. The number of cooperative projects as now ... 2.55 2.62 2.84 2.88
23. The use of multiple-choice items in classroom

tests is now ... 4.00 2.51 3 58 2.52
24. The use of open-ended items in classroom

tests is now ... 2.61 2.53 2.77 2.73
25. The number of tests in courses is now ... 3.73 2.87 3.84 3.03
26. The weight assigned to test results as opposed to

projects, assignments & lebs in final vides is now ... 3.84 2.53 3.48 2.45
27. The time spent on examination related

activities is now ... 4.17 2.27 4.00 2.50
28. The number of field trips is now ... 2.03 2.06 2.36 2.45
29. The number of kb. is now ... 2.51 2.49 2.70 2.67
30. The time available for kb. is now ... 2.47 2.47 2 85 2 79

Change: 1=much narrower/less 3=no change 5=much broader/greater
Effect: l =very detrimental 3=no effect 5=yery beneficial
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4.3.2 Perceptions about Teachers
The influence of the Provincial Examination Program upon teachers of Grade
12 subjects was assessed in terms of seven variables: teacher stress, sense of
control over what they teach, and morale; teacher workload in teaching Grade 12
courses; teacher relationships with their students; and teacher interaction with
other Grade 12 teachers and with teachers at the lower grade levels. Tables 4.11
and 4.12 display the mean responses of teachers, principals, counsellors and
superintendents to effects that the provincial examination program has had on
teachers in general.

Table 4.11: Effects on Teachers: Teacher and Principal Responses (response
means)

EFFECT
Teachers Principals

Change Effect Change Effect
1. The relationship of teachers to

students is now ... 3.11 3.14 3.26 3.30
2. The morale of teachers is now ... 2.51 2.46 2.71 2.66
3. Teachers' sense of control over

what is taught is now ... 2.38 2.44 2.29 2.43
4. Teacher workload in grade 12

classes is now ... XXXXf 2.63 XXXXf 2.51
5. Teacher stress is now ... XXXXf 2.23 XXXXf 2.16
6. Teacher interaction with teachers

in lower grades is now ... 2.86 2.84 3.01 2.99
T. Teacher interaction with other

grade 12 subjects is now ... 2.98 2.96 3.09 3.07

1Due to an error on the survey forms, the means for the questions on change
in teacher stress and change in teacher workload were not interpretable.

Change: 1=much worse/less
3=no change
5=much better/greater

Effect: 1=very detrimental
3=no effect
5= very beneficial

Overall, teachers, counsellors, principals, and superintendents view the ef-
fects of the Provincial Examination Program on teachers somewhat negatively.
Teachers, principals, and counsellors reported that, due to the provincial ex-
aminations, the teacher morale is now lower. Over half of the teachers, three-
quarters of the counsellors and principals, and two-thirds of the superintendents
reported teachers now have less control ever what they teach 3. The respondents

3To support these feelings of the lack of control over what they teach, as described in other
sections of this report, the majority of respondents reported the time spent by teachers on
discretionary and optional topics and on locally developed courses is now less, while the use
of provincial curriculum guide and authorised textbooks has increased.
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Table 4.12: Effects on Teachers: Counsellor and Superintendent Responses (re-
sponse means)

EFFECT
Counsellors

-CWI-Eille7r7
Superintendents

arlikirWr:
1. The relationship of teachers to

students is now ... 3.00 2.99 3.25 3.20
2. The morale of teachers is now ... 2.30 2.17 2.94 2.87
3. Teachers' sense of control over

what is taught is now ... 2.13 2.17 2.24 2.35
4. Teacher workload in grade 12

classes is now ... XXXX t 2.34 XXXX t 2.90
5. Teacher stress is now ... XXXXf 1.84 XXXXf 2.50
6. Teacher interaction with teachers

in lower grades is now ... 2.76 2.75 2.84 2.80
7. Teacher interaction with other

grade 12 subjects is now ... 2.96 2.89 3.00 2.90
tpue to an error on the survey forme, the moms for the questions on change

in teacher stress and change in teacher workload were not interpretable.

Change: 1=much worse/less Effect: 1=very detrimental
3=no change 3=no effect
5=much better/greater 5=very beneficial

further suggested that these changes in teacher morale and sense of control, to-
gether with the current levels of teacher stress and teacher workloads 4, adversely
influence the climate of their schools.

Generally, the respondents see little change in the interaction between Grade
12 teachers with their students, other Grade 12 teachers, and teachers at the
lower grade levels. Across the four group., more than 70% of the respondents
indicated that the relationships of the Grade 12 teachers with their students
and other teachers are essentially the same as those prior to the Provincial
Examination Program.'

4Due to a problem with the survey form, the response for the questions on change in
teacher workload and change In teacher stress were not interpretable.

*As reported above, the students viewed their relationships with their teachers positively.
Asked to compare their relationships with their grade 12 teachers now se opposed to teach-
en in previous years, more than 57% of the students suggested that these mlationships have
improved. Whether the discrepancy between the students and the educatus is due to the
difference in the questions asked or that the students view student-teacher relationships dif-
ferently than the educators is not clear. Perhaps of greater significance is that generally, very
few of the respondents reported that the relationships between students and teachers have
deteriorated.
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4.4 Effects on Schools
Perceptions of the effects the examination program has had on schools were
solicited from all groups. The mean responses for students and parents are
reported in Table 4.13. Teacher and principal mean responses are displayed
in Table 4.14 and the mean responses of counsellors and superintendents are
presented in Table 4.15.

Table 4.13: Effects on Schools: Student and Parent Responses (response means)

Students Parents
EFFECT Change Effect Change Effect
1. The spirit of schools is now ... 3.00 2.99 2.85 2.88
2. My confidence in schools is now ... n.a. n.a. 2.88 2.88
3. The accountability of schools is now ... n.a. n.a. 3.31 3.19
4. The effectiveness of schools is now ... n.a. n.a. 3.13 3.13

Change:

n.a.

1=much worse
3=no change
5=much better
not applicable

Effect: 1=very detrimental
3=no effect
5=very beneficial

As seen from these tables, students and parents were asked to assess the
current level of school spirit, and teachers, counsellors, principals, and super-
intendents were asked to assess the overall tone of schools as affected by the
presence of the provincial examinations. Parents, teachers, counsellors, prin-
cipals, and superintendents were asked to indicate the degree and effect of
change in public confidence in schools brought about by the introduction of
the provincial examinations. The parents were also asked to assess changes in
the accountability and effectiveness of the schools. The remaining effects upon
schools class size and school time-tables, adaptability of the curriculum to
meet individual student interest, attention paid to the curricular link between
Grade 12 and the lower grades, use of examinations in the lower grades, use of
school-wide and district-wide examinations, use of school counselling services,
and in-service opportunities related to Grade 12 courses were evaluated by
teachers, counsellors, principals, and superintendents.

Both the students and their parents felt that the Provincial Examination
Program has not influenced school spirit. As shown in Table 4.13, the students
reported that, compared to previous years in school, the spirit of their schools
is unchanged. Their parents indicated that the current level of school spirit is
virtually the same as the level of school spirit prior to the introduction of the
provincial examinations.

While parents suggested that the schools are now more accountable, they
reported that their own level of confidence in schools is unchanged. They further
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Table 4.14: Effects on School,-: Teacher and Principal Responses (response
means)

EFFECT
Teachers Princ pals

Change Effect Change Effect
1. The tone of the school is now ... 3.08 3.05 3.36 3.38

,

, 2. Public confidence in schoots is now ... 2.95 2.85 3.60 3.61
3. Class size is now ... 2.93 2.71 2.92 2.92
4. School time-tabling problems are now ... 3.39 2.57 3.47 2.53

' 5. The attention given in the lower grades
to curricular material linked to grade 12
examinable subjects is now ... 3.44 3.04 3.68 3.31

6. Adaptation of curriculum to meet
individual student's interests is now ... 2.10 2.09 2.33 2.26

7. The use of school-wide exams is now ... 3.62 3.05 3.71 3.50
8. The use of district-wide exams is now ... 3.20 2.91 3.03 3.07
9. Use of examinations at lower grades is now ... 3.63 3.08 3.62 3.32
10. In-service opportunities related to

grade 12 courses are now ... 3.09 2.99 3 47 3.48
11. Use of school counselling services

for ,Iersonal problems is now ... 3.41 2.86 3.58 2.81
12. Use of school counselling services

for vocational information is now ... 3.39 3.26 3.68 3.58
Change: 1=much worse/less

3=no change
5=much better/greater

Effect: 1=very detrimental
3=no effect
5=very beneficial

felt that schools today are neither no more nor no less effective than before the
introduction of the examinations.

Teachers, in agreement with the parents, reported that the public's confi-
dence in schools is unchanged (see Table 4.14). However, principals, counsellors,
and superintendents suggested that the inclusion of the Provincial Examination
Program as part of the educational process has positively changed public con-
fidence in schools.

Generally, teachers, principals, counsellors, and superintendents reported
that class sizes today are approximately the same as class sizes before the
provincial examinations. There is, though, general consensus that the Provin-
cial Examination Program has caused time-tabling problems, and that these
problems are detrimental to a positive school climate. The teachers, principals,
counsellors, and superintendents felt more strongly about the negative effects of
the Examination Program on their ability to meet individual student interests
and needs. Nearly 70% of the teachers and 80% of the counsellors and over
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Table 4.15: Effects on Schools: Counsellor and Superintendent Responses (re-
sponse means)

EFFECT
Counsellors Supaintendents

Change Effect Change Effect
1. The tone of the school is now ... 3.03 2.99 3.22 3.17
2. Public confidence in schools is now ... 3.28 3.22 3.38 3.39
3. Class gime in now ... 3.13 2.86 3.00 2.97
4. School time-tabling problems are now ... 3.55 2.49 3.21 2.77
5. The attention given in the lower grades

to curricular material linked to grade 12
examinable subjects is now ... 3.48 2.88 3.42 3.19

6. Adaptation of curriculum to meet
individual student's interests is now ... 1.94 1.91 3.50 2.42

7. The use of school-wide exams is now ... 3.83 3.17 3.53 3.26
8. The use of district-wide exams is now ... 2.98 3.00 3.03 3.16
9. Use of examinations at lower grades is now ... 3.77 2.95 3.70 3.31
10. In-service opportunities related to

grade 12 courses are now ... 3.10 2.95 3.28 3.26
11. Use of school counselling services

for personal problems is now ... 3.86 3.16 3.16 2.72
12. Use of school counselling services

for vocational information is now ... 3.68 3.70 3.16 3.00

Change: 1=much worse/less
3=no change
5=much better/greater

Effect: 1=very detrimental
3=no effect
5=ver beneficial

half of the principals and superintendents reported that the ability to adapt the
curriculum to meet individual student's interests is now less than before with a
consonant negative effect on the educational process.

The Provincial Examination Program also appears to have affected the cur-
riculum and examination practices at the lower grades. Teachers, principals,
counsellors, and superintendents generally reported that the attention given in
the lower grades to curricular material linked to Grade 12 examinable subjects
and the use of tests in the lower grades are now both greater than what they were
before the provincial examinations. Regarding the effects of these changes, the
teachers and counsellors suggested the increase attention given to the curricu-
lum link and the greater use of tests at the lower grades have had virtually no
effect on the educational process whereas principals and superintendents both
believe the effect is positive.

Overall, more than half of the teachers, principals, counsellors, and L iper-
intendents indicated that, due to the Provincial Examination Program, the use
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of school-wide examinations in Grade 12 is now greater. Interestingly, while
the teachers and counsellors felt this change has not influenced the education
process, the principals and superintendents described the effects of the change
more positively. However, the respondents agreed that the frequency and effect
of the use of district-wide testing are both virtually unchanged from that prior
to the provincial examinations.

With respect to counselling services, the counsellors, principals, and, to a
lesser degree, teachers generally reported !vat the uses of counselling services
for both personal problems and vocational guidance are greater now than prior
to the provincial examinations. Further, the respondents viewed the effects
upon school climate brought about by the changes in use of counselling services
for vocational guidance more positively than the effects upon school climate at-
tributable to the changes in the use of counselling services for personal problems.
While counsellors, principals, and teachers felt the increase use of vocational
counselling is positive, they indicated that school climate has been unaffected
by the changes in personal problem counselling. Superintendents, on the other
hand, felt the present use of counselling services both for personal problems and
vocational reasons is essentially the same as the use of such services prior to the
examinations. They noted that the lack of change in counselling services for
personal problems adversely influences school climate, while the lack of change
in vocational counselling has no effect.

Lastly, the majority of teachers, counsellors, and superintendents reported
that there has been little change in in-service opportunities related to Grade 12
courses. They further suggested that this lack of change has virtually no effect
upon the educational process. Nearly half of the principals, however, indicated
that that such in-service opportunities are now greater than before the provincial
examinations, and that this change positively influences educational practice.
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4.5 Utilization of the Provincial Examination
Program

The Ministry of Education produces and distributes a number of products from
the Provincial Examination Program to educators throughout the province upon
completion of each examination administration: the reports on student results
at the individual student, school and provincial levels, the Examination Speci-
fications detailing the structure of the examinations in each subject area, and
copies of all old examinations. The use made of theme products is the focus of
this section of the report. Students, teachers, counsellors and administrators
were asked how they use the examination results and products, and how they
perceive that others use these results.

4.5.1 Student Perceptions of Use
Students were asked how frequently teachers make use of previous classes' results
and copies of old examinations (Table 4.16). Students were also asked how
frequently various examination uses were made.

Table 4.16: Utilisation: Student Responses (response means)

USE
Students

Frequency Effect
1. Teacher use of old examinations in class 3.08 4.13
2. Teachers tell us how previous classes did

on the Provincial Examinations 2.88 3.37
3. Teachers emphasise the blportance of the

Provincial Examinations 3.39 3.62
4. Teachers teach how to write examinations 2.77 3.74

Frequency: 1=never
2=seldom
3=some
4=often

Effect: 1=very detrimental
3=no eff zt
5=very beneficial

The student responses suggest that there is a moderate use of examination
materials by teachers and that this is of benefit to the students' education. The
use of old examinations in classrooms was reported as "some" or *often" by most
students and the effect has been viewed as positive. ieachers are emphasising
the importance of th-e- Provincial Examinations and this is viewed as resulting
in a positive effect. Teachers inform students of the performance of previous
classes and teach examination writing skills but not, apparently, as frequently
as they use old examinations. However, the effect of teaching students to write
examinations was viewed as beneficial by the students.
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More than three-quarters of the students indicated that their teachers use
old provincial examinations in class and that this use of old exaininations is of
benefit to them. The majority of students further reported that their teachers
tell them how previous classes did on previous examinations and that their
teachers emphasise the importance of the provincial examinations. Lastly, the
students reported that their teachers teach them how to write examinations,
but, apparently, not as frequently as their teachers use old examinations. As
shown in Table 4.16, the students generally felt that emphasis placed on the
importance of the examinations and test-taking instruction are beneficial to
t hem.

4.5.2 Use of Examination Results
Teachers, counsellors, principals and superintendents were asked how examina-
tion results were used in the classroom and to indicate the effect of this use
upon the educational system (Tables 4.17 and 4.18). The response scales were
as previously noted.

Table 4.17: Utilisation of Results: Teacher and Principal Responses (response
means)

USE
Teachers Principals

Frequency Effect Frequency Effect
1. The results of Provincial Exams are reviewed

with/for students 3.31 3.64 3.69 4.07
2. The results of Provincial Exams are compared

across classes 3.00 3.39 3.36 3.83
3. The results of Provincial Exams are compared

to marks awarded by teachers 3.55 3.57 3.60 3.91
4. The Provincial Exam results of students are

compared to other students ...
- within the school 3.13 3.38 2.65 3.43
- within the district 3.16 3.35 3.26 3.70
- withiu the province 3.26 3.44 3.28 3.65

Frequency: 1=never Effect:
2=seldom
3=some
4=often
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Table 4.18: Utilisation of Results: Counsellor and Superintendent Responses
(response means)

e

USE
Cm. -;h:1- Superintendents

-11Yecitcy I Effect f requency Effect
1. The results of Provincial Exams are reviewed

with/for students 3.12 3.51 3.76 4.09
2. The results of Provincial Exams are compared

across classes 2.58 3.29 2.93 3.52
3. The results of Provincial Exams are compared

to marks awarded by teachers 3.00 3.41 3.61 3.97
4. The Provincial Exam results of students are

compared to other students ...
within the school 2.20 3.15 2.43 3.20
within the district 2.68 3.22 2.96 3.50
within the province 2.55 3.29 3.35 3.68

Frequency: 1=never Effect:
2=seldom
3=some
4=often

1=very detrimental
3=no effect
5=very beneficial

There was genera, consistency across respondent groups with the "frequency"
of use centred at 3.1 indicating that there is *some" use of examination results
in the listed manner. This suggests that the exam results are used to a moderate
degree within the schools in terms of reviewing student results, and comparing
these results to those awarded by the teacher or to those results in other schools
within the district or across the province. However, the counsellors tended to
view the frequency of use of exam results as somewhat lower than did teachers,
principals and superintendents. The "effects" for all respondent groups were
centr K1 at 3.7 which suggests that !be use of the results of the Examination
Program was having a moderately beneficial effect upon the educational sys-
tem. This was r-onsistent saw all respondent groupe. However, there were
substantial numbers of teachers and r:Junsellors (20 to 50%) that responded "I
don't know" to these items. The response means reported are based only on
those teachers and counsellors that did respond on the 4-point scale.

4.5.3 Use of Examination Materials
Teachers, counsellors, principals and superintendents were asked how the Exam-
ination Specifications and copies of old examinations were used in the classroom
(Tables 4.19 and 4.20).

Again there was general consensus across all respondent groups both in terms
of reported frequency of use and the effect upon the educational system. The

53

rr
%),)



Table 4.19: Utilisation of Materials: Teacher and Principal Responses (response
means)

USE
Teachers Principals

Frequency Effect Frequency fEffect
1. The Provincial Exam Program is used to

define content of courses 3.27 3.06 3.52 3.37
2. The Exam Specifications are discussed

with students 3.31 3.41 3.47 3.86
3. The relationship of course content to Exam

Specifications are explicitly described to students 3.04 3.39 3.23 3.71
4. The Exam Specifications are used in the

development of classroom tests 2.91 3.41 3.20 3.83
5. The Exam Specifications are used in the

development of school-wide tests 2.61 3.31 2.70 3.56
6. Old Provincial Exams are administered as

complete two-hour examinations to students 2.27 3.50 2.66 3.71
7. Selected questions from old Provincial Exams

are administered at relevant points in class 3.46 3.96 3.62 4.17
8. How often do the results on old Provincial

Exams count toward students grades 2.72 3.48 2.39 3.16
9. How often are the results on old Provincial

Exams used to guide instruction 2.84 3.48 3.05 3.50

Frequency: 1=never
2=seldom
3=some
4=often

Effect: 1=very detrimental
3=no effect
5=very beneficial

Examination Program is used to "some" extent to define course conteut and
in the development of classroom tests. Copies of old examinations are used in
the classroom particularly to select specific items to sdminister to students at
relevant points in the course and to a lesser extent administered as complete 2
hour examinations. These uses of Examination Program materials were viewed
as moderately beneficial.
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Table 4.20: Utilisation of Materials: Counsellor and Superintendent Responses
(response means)

USE
Counsellors

.
Superintendents .,

Frequency Effect Frequency Effect
,

1. The Provincial Exam Program I. seed to
define content of courses 3.54 2.92 3.33 2.88

2. The Exam Specifications are discussed
with students 3.47 3.29 3.12 3.56

3. The relationship of course content to Exam
Specifications are explicitly described to students 3.30 3.08 3.07 3.32

4. The Exam Specifications are need in the
development of classroom tests 3.32 3.11 3.00 3.58

6. The Exam Specifications are used in the
development of school-wide tests 2.82 3.10 2.46 3.26

6. Old Provincial Exams are administered as
complete two-hour examinations to students 3.05 3.40 2.90 3.30

T. Selected questions from old Provincial Exams
are administered at relevant points in class 3.56 3.69 3.35 3.87

S. How often do the results on old Provincial
Exams count toward students grades 2.38 3.12 2.28 3.07

9. How often are the results on old Provincial
Exams used to guide instruction 3.21 3.07 2.94 3.37

Frequency: 1=never
2=seldom
3=some
4=often

Effect:
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4.5.4 Use by Others
Teachers, counsellors, principals and superintendents were asked how examina-
tion results were used by others: teachers, district administrators, school board,
parents, employers, officials at post-secondary institutes, and the Ministry of
Education (Tables 4.21 and 4.22). They were also asked about the influence of
the Examination Program in regard to allocation of educational resources and
in the determination of local awards and scholarships.

Teachers and counsellors appeared to be reluctant to speculate on the use of
exam results by others. The proportion of non-response was in the 30 to 70%
range for these questions. Principals displayed less reticence with non-response
rates of 0 to 64%

In regard to the use of examination results to evaluate teachers by school ad-
ministrators, district administrators or by school board members, teachers and
counsellors viewed this use occurring more frequently than did principals and
superintendents. There appears to be a discrepancy in the perceived amount
of teacher evaluation going on, with those being evaluated (the teachers) per-
ceiving more teacher evaluation happening than do those responsible for the
evaluation (principals and superintendents). Although there is this discrepancy
in the perceived amount of use of exam results for teacher evaluation, there is
more consensus in regard to the effects of this use. In general the respondents
view the use of exam results for teacher evaluation as being detrimental to the
educational system.

The use of exam results in the evaluation of schools by district adminis-
trators, the school board and parents was viewed differently by teachers and
counsellors in comparison to the views of principals and superintendents, al-
though the differences are not as pronounced as with teacher evaluation. In
general, all respondent groups view the use of exam results for school evalua-
tion as more frequent than the use of these results for teacher evaluation. The
effect of this use is viewed as moderately detrimental to the educational system.

Respondents reported they were of the view that the Ministry of Education
used exam results "some" to "often' in the compvison of school districts, and
that this use was moderately detrimental to the educational system. They re-
ported the view that the Ministry of Education uses the Examination Program
to influence the nature and content of the Grade 12 curriculum to "some" ex-
tent, however this had little effect on the educational system. In regard to the
allocation of educational resources by the Ministry, respondents reported that
exam results were used "seldom" for this purpose, and the use had a moderately
detrimental effect on the educational system.

There appears to be some use of the exam results in the determination of
teaching assignments but the effects on the educational system are viewed az
moderately detrimental to negligible.
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Table 4.21: Utilisation by Others: Teacher and Principal Responses (response
means)

USE
Teachers Principals

Frequency Effect Frequency Effect
1. School administrators use results in the

evaluation of teachers 2.88 2.26 1.72 2.81
2. District administrators use results in the

evaluation of teachers 2.85 2.11 1.67 2.44
3. The school board uses results in the

evaluation of teachers 2.62 2.14 1.62 2.28
4. District administrators use results in the

evaluation of schools 3.18 2.20 2.52 2.41

5. The school board uses results in the
evaluation of schools 3.11 2.21 2.45 2.27

6. Parents use results in the evaluation of schools 3.05 2.41 2.64 2.81
7. Parents use the results in deciding in which

high school to enroll their child 2.62 2.56 2.27 2.71
8. Universities use results to select students

for admission 3.64 3.02 3.70 3.01
9. Colleges use the results to select students

for admission 3.48 2.99 3.35 3.03
10. Employers use the results to select students

for jobs 2.51 2.93 2.12 2.81
11. School administrators use results in

determining teaching assignments 2.74 2.67 2.30 3.37
12. The Ministry of Education uses the Exam

Program to influence the nature and
content of the Grade 12 curriculum 3.17 2.57 3.08 3.00

13. The Ministry of Education uses the results
to compare different school districts 3.49 2.25 3.24 2.39

14. The Provincial Exam Program influences
the allocation of educational resources 2.71 2.27 2.22 2.57

15. Provincial exam results are used to deter-
mine local awards and scholarships 2.84 3.14 2.29 3.26

Frequency: 1=never Effect:
2=seldom
3=some
4=oRen
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Table 4.22: Utilisation by Others: Counsellor and Superintendent Responses
(response means)

USE
Counsellors Superintendents

-ErirectFrequency Effect Frequency
1. School administrators use results in the

evaluation of teachers 2.00 2.56 1.79 2.75
2. District administrators use results in the

evaluation of teachers 2.87 2.22 1.33 2.69
3. The school board uses results in the

evaluation of teachers 2.81 1.98 1.06 2.53
4. District administrators use results in the

evaluation of schools 3.27 2.27 2.15 3.17
6. The school board uses resides in the

evaluation of schools 3.14 2.04 1.63 2.61
6. Parents use results in the evaluation of schools 2.79 2.42 2.55 2.71
7. Parents use the results in deciding in which

high school to enroll their child 2.34 2.34 1.75 2.67
A. Universities use results to select students

for admission 3.68 3.21 ', 77 2.97
9. Colleges use the results to select students

for admission 3.07 3.02 3.30 2.87
.10. Employers use the results to select students

for jobs 2.13 2.80 2.30 2.73
11. School administrators use results in

determining teaching assignments 1.41 2.80 2.48 3.33
12. The Ministry of Education uses the Exam

Program to influence the nature and
content of the Grade 12 curriculum 3.46 2.30 3.12 2.78

13. The Ministry of Education uses the results
to compare different school districts 3.63 2.10 2.90 2.32

14. The Provincial Exam Program influences
the allocation of educational resources 2.90 1.94 2 00 2.48

16. Provincial exam results are used to deter-
mine local awards and scholarships 2.38 3.04 2.39 3.28

Frequency: 1=never
2=seldom
3=some
4=often

Effect:
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The respondents viewed the use of exam results by parents in the selection
of schools as occurring "seldom", and this use was viewed as having little effect
upon the educational system.

The respondents reported that colleges and universities used the examina-
tion results for student admission "some" of the time or "often", although this
had little effect on the educational system. Employers, on the other hand, were
viewed as using the exam results "seldom" in the selection of students for em-
ployment 6.

The results of the Examination Program are used to a limited extent in the
determination of local awards and scholarships according to the respondents,
but with little positive or negative effect.

'As reported in in following sections of this report, admission officers for post-secondary
institutions were interviewed and reported that, although they do not use the provincial
examination marks per ss, they perceive that the Provincial Examination Program has led
to more equitable treatment of students. Employers were also interviewed regarding their
use of the examinations and, with the exception of selection of officers in the military, the
examinations were never used by the employers interviewed. In fact, most of the employers
were not even aware that such a program existed.
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4.6 Other Effects
Students, teacfiers, counsellors, principals and superintenchnts were asked about
the changes the Grade 12 Provincial Examinations have had upon various as-
pects of the testing programs the Ministry of Education I. involved with: the
Scholarship Examinations Program and the Grade 12 Exam Program itself.
Mean responses for both change and effect are reported for students, teachers
and principals in Table 4.23, and for counsellors and superintendents in Ta-
ble 4.24.

Table 4.23: Other Effects: Student, TeAcher, and Principal Responses (response
means)

EFFECT
Students Teachers Prinepals

Change Effect Change Effect Change Effect
1. Interest in the Scholarship Program 3.22 3.15 3.37 3.27' 3.52 3.33
2. Feelings about subjects which are

examined provincially 2.83 2.84 n.a. R.6. R.6. R.6.
3. Student selection of examinable

C0111101 n.a. n.a. 2.76 2.62 2.72 2.54
4. Student selection of non-examinable

courses n.a. n.a. 3.41 2.62 3.47 2.77
5. The status of examinable subjects n.a. n.a. 3.54 2.96 3 89 3.23
6. The status of non-examinable courses n.a. n.a. 2.59 2.41 2 67 2.60

Change:

n.a.

1=much less/lower
3=no change
5=much greater/highex
not applicable

Effect: 1=very detrimental
3=no effect
5=very beneficial

All respondent groups were asked about the change in interest in the Schol-
arship Program. The average response across all poups was that there was
little or no change in interest. And, as one might expect, this perceived lack of
change in interest has had no effect on the educational system.

Educators were asked about any changes in student selection of examinable
courses. They reported no change in this selection and no effect. The selection

non-examinable courses was reported as somewhat greater but still it seems
that there has been very little perceived change or effect.

In regard to the "status" of courses, it appears that the "status" of ex-
aminable courses has increased whereas that of non-examinables has decreased.
The effect on the examinable courses has been negligible but slightly detrimental
to the non-examinable courses.

Students were asked about their feelings toward those subjects that do have
Provincial Exams (the examinables). There appears to be little change in the
student feelings toward these subjects with no perceived effect on the educa-
tional system.

60

62



i
'i

Table 4.24: Other Effects: Counsellor and Superintendent Responses (response
means)

EFFECT
Counsellors Superintendents

Change Effect Change Effect
1. Interest in the Scholarship Program 3.53 3.40 3.29 3.28
2. Student 2election of examinable

MIMI 2.85 2.59 2.81 2.97
3. Stun eat selection of non-examinable

courses 3.44 2.51 3.47 2.66
4. The status of examinable subjects 3.52 3.03 3.69 3.03
5. The status of non-examinable courses 2.61 2.56 2.50 2.43

Change: 1=much less/lower
3=no change
5=much greater/higher
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4.7 Open-Ended Comments from Questionnaires
Each questionnaire concluded a series of questions inviting the respondents to
comment on the Provincial Examination Program:

1. What are the benefits and problems of the Provincial Examination Pro-
gram?

2. What is your evaluation of the Provincial Examination Program?

3. How would you change the program?

4. Have your standards for student achievement changed as a results of the
Provincial Examination Program?

The majority of respondents submitted written comments. A sample of
approximately 40% of each respondent group was selected for analysis: 750
students, 365 teachert, 237 parents, 47 principals, 41 counsellors and 23 su-
perintendents. The comments on each item were read to detect the general
patterns for each respondent group. The results for each respondent group will
be described through a summary of comments and general trends in these data.
Since the written responses of some groups were quite similar, the results of
the counsellors are combined with those of the teachers, and those of the su-
perintendents with those of the principals, where differences were evident they
are reported. The results are reported for students, teachers and counsellors,
parents, and principals and superintendents. For each group, the results are
described for each of the four questions noted above.

4.7.1 Students
The majority of students responding to the questionawre k approximately 80%)
wrote comments. Overall the students viewed the Provincial Examination Pro-
ram as being too stressful. Although the exams tend to stimulate students to
study more and work harder which the student viewed as a benefit, the Exam-
ination Program has gone a bit too far resulting in an atmosphere uf stress
which was the major problem with the Provincial Examination Program.

The benefits and problems of the Provincial Examination Program

The term most frequently used by students was "stress*. Students commented
that the Provincial Examination Program causes considerable stress for stu-
dents in grade 12. The stress was related to the increased workload the exams
demanded throughout the grade 12 school year, and the pressure they created
by condensing a year's work down to a single two hour test. As one student
noted, in the exam a student is "... trying to jam all what you have learned into
a few hours*. This was a theme repeated in many of the comments students
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wrote regarding the stress, pressure and panic related to life in grade 12 with
the Provincial Examinations.

Students noted an unfairness to the exams in that the exam mark is weighted
too heavily in determining a student's final grade and so is unduly influential.
The general problem reported was that the exams could unfairly lower grades
if a student had a bad day or was prone to anxiety in regard to test situations.
A few noted another side to the problem: *Students can goof off all year but
ace the Provincial*, and in this way come out with a good final grade without
having put in the effort throughout the year. Another aspect of unfairness of
the Provincial Examinations was the perceived attempt to "squeeze" a whole
year's work onto a two hour exam. This is unfair itself and also results in the
focus of the course being narrowed to a small range of information to be learned
or memorised.

Students identified a number of problems associated with time. There was
a crush on the time available during the school term for anything other than
exam related activities. This was focussed both in the class where the teachers
were pressured to teach what was on the test and had no time for any diversion
from exam related material. The diversions mentioned included labs, topics
of interest or varying the depth of coverage of specific areas of interest. Also,
the exams were related to problems of time within the students' out-of-school
life where studying and homework were the main student pursuits. It should
be noted that the questionnaire results do not suggest that the Examination
Program has severely decreased the amount of extra-curricular activity.

Students commented on problems with the Examination Program itself.
Some reported that the exam schedules were just not long enough, with too
many exams crowded into too few days. The exams themselves were viewed
by some students as too long, there were too many questions to be completed
within the time allowed. Students suggested reducing the length of the exam,
one suggested eliminating time limits.

A frequently mentioned benefit was that the exams tended to motivate in-
dividuals to study more, to work harder and pay more attention to school. An-
other benefit reported was the increase in challenge the exams provided. Some
students noted that they were more serious about school, a few even commented
on an increase in their discipline as a benefit.

Students also commented that the exams contributed to equity of the schools
in the sense that in terms of evaluation "...everyone gets an equal chance", and
"...all students are rated on the same scale." The writing of the same exam
throughout the province and the results being comparable across the province
was described as a benefit by a number of students. This common exam provid-
ing province-wide comparability was often related to comments regarding the
benefits of the exam marks for admission to university and the writing of exams
as good preparation for study at university.

Students often expressed concern about being properly prepared for the ex-
aminations. Students seemed worried that their teachers would "do a good job"
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in the sense of *covering all the material" so that they would be ready to write
the exam. Student also expressed some concern for teachers in regard to the
reduced flexibility in teaching they now hod due to the narrowing of curriculum
effect of the exams. These concerns were related to further student comments
on their increased workload. The increased workload was viewed as increased
amounts of information to memorise. This was expressed directly and also
through comments regarding the narrowing of the focus of classroom teaching
to exam-specific information which many students viewed as uninteresting, but
necessary to ingest in order to pass the exams.

Evaluation of the Provincial Examination Program

In general students were relatively positive in their evaluation of the Provin-
cial Examination Program. Studenten.= to accept the Examination Program
as part of the fixtures of schooling, and although the comments were not en-
thusiastic, many students termed the program essentially fair or beneficial. A
few students suggested scrapping it. Many students did not offer an overall
evaluation.

One student summed it up neatly: *I'd rather not write the tests; the idea
of studying and then doing poorly scares me but I guess it's something that
has to be endured. It's what we get for taking academic courses."

Suggested changes to the Provincial Examination Program

The most frequently suggested modification to the Examination Program was
to reduce the weighting given the Provincial Exam mark in determining the
student's final grade. The students suggested lowering the weighting to the
20-25% range. A number of student suggested eliminating the Examination
Program and basing the final grade solely on teacher-awarded marks.

Students suggested changing the exam timetable to allow for more time
between exams. A few students suggested breaking the Provincial Exams down
into a number of smaller tests administered 2 or 3 times during the school year.
Students also suggested increasing the time allowed a student to complete an an
exam from the current 2 hours. One student suggested eliminating time limits
altoget her.

A few students suggested the use of teacher recommendations to exempt
high-achieving students from having to write the Provincial Examinations.

Changes in standards for student achievement as a result of the
Provincial Examination Program

The students expressed mixed opinions regarding the influence of the Provincial
Examination Program upon their standards of their own achievement. Substan-
tial numbers of students said that their standards had increased. Two views on
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the increase in standards are representative of many of the comments written:
"Yes, 'cause who wants to fail?" and "Yes, those classes that I have exams in
make me study more and work more."

The other positions held in regard to standards of achievement were that
no, standards had not changed (many adding that their standards had always
been high); and no, standards had been lowered. The latter position, although
that of a substantial proportion of students, was the least frequently expressed.

4.7.2 Teachers and Counsellors
Mott teachers (73%) wrote comments about the Provincial Examination Pro-
gram. In general, a responding teacher described both the positive and negative
aspects of the exam program in his or her written comments. A minority (ap-
proximately 30%) of counsellors wrote comments.

The benefits and problems of the Provincial Examination Program

The benefits and problems most often noted were focuesed on the influence of the
Examination Program in the providing a common or "standardised" curriculum
within the school system. The provision of a common curriculum was viewed as a
benefit in itself in that all students in B.C. can focus academic attention on "core
curriculum" and this provides students with a "uniform standard". Further, the
evaluation of student achievement can be more equitable. However, although
there were benefits from the standardisation of the curriculum there are also
some serious problems, the main one being the narrowing of the curriculum. A
consistent theme in regard to problems of the Examination Prograth was the
reduction in scope of examinable courses reduction in the range of topics
that could be covered, reduction in the amount of labs, field tripe and research
activities; in essence, reduction in the attention paid to any material or activities
that were not directly related to the Provincial Examinations in that course.

Amongst benefits noted by teachers was the influence of the Examination
Program in "structuring" the curriculum in the sense of specific description of
what the course is about (albeit a narrower course as noted above). This in turn
helps to keep both teachers and students "on track", and provides students with
a structured academic goal.

Another benefit some teachers noted that the Examination Program facil-
itates "a oerious attitude" within students in regard to academic standards.
However, this serious attitude may contribute to student stress which is viewed
as a major problem associated with the Examination Program. Another benefit
described was the preparation of students for university.

Teachers also commented that the examinations also tend to enhance provide
the public perception of the educational system in that the system is account-
able, "regulated" and effective.
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Several teachers commented on the benefit the Examination Program pro-
vides in regard to professional development opportunities for teachers through
involvement on marking committees and exam construction committees. This
involvement was viewed very positively.

The most noted problem with the Examination Program was the aforemen-
tioned narrowing of the curriculum, resulting in "teaching to the test". Further,
the narrowing is reported as being toward more znemorisation, and less critical
thinking, problem solving and creativity. This leads to the loss of opportu-
nity to study topics and areas of specific interest to the clats and the teacher,
and to utilise the strengths and interests of individual teachers. The exams
de-emphasise the full scope of the course for Poi student to the extent that, as
one teacher put it, the key instructional question for students is "What's on the
exam?"

Another problem identified by several teachers is the creation of stress on the
students. Although not commented on at length by any individual, stress was a
constant theme throughout the written comments. The stress was consistently
arsociated with students and to a lesser extent with teachers as well.

There were also several problems noted about the exams themselves: too
much reliance on multiple-choice item formats, too much reliance on memo-
risation as opposed to higher-order thinking skills, variability in test difficulty
one administration to the next, and too much focus on "trivialities" within the
course being examined.

Comments were also made in regard to the committees of teachers who create
the examinations. Some teachers view the committee structure as "an old boys
club" which takes a view of the curriculum that results in tests that do not
well represent the course being examined. However, some teachers viewed the
committee structure and the whole of the Examination Program as operating
quite well and generating good products.

Several teachers commented on the "scaling" of the examination results. The
scaling (one teacher termed them "cooked scores") is viewed as undermining
the credibility of the exams in general. One teacher commented, "I don't see
any merit in passing marks of 30%, this destroys student ambition and self-
confidence". Another said, "The scaling of marks for political purposes (to
make the government look good) negates the whole purpose of exams, a passing
mark should be 50% pure and simple."

A number of teachers viewed the Examination Program as a means of evalu-
ating programs and of evaluating teachers, and that these uses were themselves
problems. In regard to the former, teachers commented that there are better,
more economic ways of evaluating the high school program such as the Provin-
cial Learning Assessment Program. In regard to the use of exam results for
teacher evaluation: teacher evaluation was regarded negatively as a form of in-
timidation, and the use of exam results, if used for this purpose, were being
misinterpreted.

A few teachers commented on the effect the Provincial Exams were having
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on the marks they &warded students. The exams have tended to "inflate" the
teacher awarded marks in examinable subjects and so adversely affect standards.

Some other ptobiema zoted by teachers is that the exams reduce teacher and
student "ownership" of the curriculum, they lead to an emphasis on mediocrity

"the norms instead of excellence." Further, the exams lead to a decrease in
the importance of day-to-day school activities rich as quizzes, assignments and
projects. And, as one teacher noted, some schools "cheat" on time allocations
by increasing the time allotted to the examinabia.

Evaluation of .he Provincial Examination Progrom

The Provincial Examination Program received mixed evaluations with a sub-
stantial proportions of teachers being non-committal (approximately 40%), posi-
tive (approximately 37%) and negative (approximately 22%). Cnunselln:s tended
to be more negative in that approximately 30% gave the program a negative
evaluation, although the same proportion as teachers (40%) gave it & positive
evaluation.

The teachers and counsellors giving a positive evaluation tended to be qual-
ified in their j1.;,..!ittnnent. They commented on some of the aforementioned prob-
lems but were positive in their overall evaluation. The teachers and counsellors
evaluating the program negati mly tended to be consistent in their negative rat-
ings accorded the Examination Program with little if any benefits described. A
common view of those giving a negative evaluation was to "scrap it."

Overall there appears to be a grudging satisfaction with the Provincial Ex-
amination Program.

Suggested changes to the Provincial Examination Program

A major topic of comment was the weighting given the Provincial Examination
score in the determination of a student's final grade. Most comments recom-
mended a reduction in the weight of the Provincial Exam score. The reduction
to 40% in the 1990-1991 school year was well received by teachers commenting
on this aspect of the program. However, several Teachers suggested a weight
of 30% and less. A much smaller number commented that the current 50%
weighting was satisfactory and one teacher suggested to increase the weighting.

As noted above a number of teachers suggested terminating the Provincial
Examination Program. Many viewed the program as an unnecessary expense.
The savings realised from its termination could be better spent in the instruc-
tional side of the system. One teacher commented that "... the 20 or 30 million
spent on running them should go back into the public school system."

On the other hand, a number of teachers suggested expanding the Examine-
tion Program. Some suggested expansion to other grade 12 subjects (Western
Civilisation 12 was one subject that drew specific comment both for and
against inclusion in the program). Others suggested expan 'on of the program



into grade 11, some even suggested to grade 10. Also, English 12 was recom-
mended by a few teachers for inclusion into the Scholership Program.

A number of the suggested changes centred on modifications to the exams
themselves. One modification suggested by a number of teachers was to reduce
the emphasis on memorisation and multiple-choice items (to an extent these
are viewed as synonymous), and increase emphasis on critical thinking, and on
written, oral and lab sections of the exam.

24.veral teachers suggested the elimination of "scaled" scores from the Ex-
amination Program. Others suggested a separate reporting of the school and
the exam mark (i.e., no combination of the two scores).

A number of suggestions were directed at the exam construction procedures.
The committees could be more representative of the teachers in that subject
throughout the province. As one respondent commented, "...depoliticise the
ezam committees." Another suggested broadening teacher input through elec-
tronic mil conferencing. A few teachers noted that input to the procedures was
adequate.

A number of suggestions centred on the compulsory, inclusive nature of the
Examination Program. A few teachers suggested making them voluntary (one
teacher suggested that students be charged a fee to offset costs). Several teachers
suggested the development of a system of recommendation in which students
doing well in the subject (an "A" or "B" student, for example) would be exempt
from the exams. Although one teacher viewed as a benefit of the program that
the exams got rid of the "mind games" of such a recommendation system.

Changes in standards for student achievement as a result of the
Prk.-.ivicial Examination Program

Most teachers responding to the issue of standards considered that their stan-
dards were high irrespective of the existence of the Provincial Examination
Program. Given this, there appeared to be three main positions.

Some teachers saw their standards had declined in the examinable subjects
because the curriculum had narrowed to rote learning so expectations for stu-
dents in regard to higher order cognitive processing had in fact decreased. As
one teacher put it: "Now I am a trainer of students for government exams".

Some teachers were of the view that their standards had not changed.
Some teachers reported that their standards had risen since the introduction

of the current Examination Program as had those of their students.
A fourth position which was not prevalent amongst the teachers, was that

the exams had influenced the way they graded their students. In determining
the teacher awarded grade in an examinable subject, standards tended to be
lower in order to compensate for possible ill-effects of the Provincial Exam on
the lives of their students.
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4.7.3 Parents
The main theme of concern running through the parents' comments was fair
and equitable treatment for students. The evaluation of student achievement
should be fair in that the process takes into account the whole spectrum of
achievements of the student, and so the exams should test more than simple
recall of factual information, they should not count for such a great proportion
of the final grade, and students who have difficulty in test situations should not
be penalised. The exams should be equitable in that each student has the same
classroom opportunities to learn regardless of which school in the province the
student attends .

The benefits and problems of the Provincial Examination Program

Parents comments on the benefits of the Examination Program centred on the
student challenge and motivation it stimulated, and on the consistency it pro-
moted within the schools.

The Examination Program was viewed as promoting challenge for students
and this was considered a benefit. On the other hand, parents also noted very
frequently that one of the main problems with the program was the stress it
induced in students, and teachers, as well. So although it appears that the
increased motivation and challenge is welcome, it should be optimally present
in the school system to avoid undue stress.

Consistency was a term parents used often in commenting on the Exarnina-
don Program. The consistency took the form of more consistent and comparable
standards and measures of student achievement throughout the province. This
was viewed as leading to more equitable treatment of students. Also, consis-
tency in the course offered throughout the province ("... the standardisation of
the courses") was viewed as a benefit of the Examination Program, particularly
for thaw families who periodically move residence within the province.

However, there were frequent comments in regard to the consistency of in-
struction provided students. Parents expressed some concern over the adequacy
of instruction provided to grade 12 students. It was pointed out that some stu-
dents are at an advantage in regard to Examination performance. Some schools
and teachers are better than others, so those students tend to achieve better
results than students of other schools. The Examination Program was viewed
as a positive influence in equalising instruction.

One of the benefits noted was the preparation the exams provided for univer-
sity. Students could experience first hand the writing of formal exams. However
it was also noted that the program was aimed at university-bound students
only and did not attend to skills and abilities of those students not intending
to pursue a university program. As one parent commented, the Examination
Program "... cetera to the bright students only."

Parents also noted the tendency of the exams to narrow the curriculum and
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to increase the focus of grade 12 courses on recall knowledge of the content of the
course as opposed to application of the content in problem solving and critical
thinking. This was viewed as a problem which could be addressed through the
development of better exams and utilising a wider base of information upon
which to evaluate student achievement (as noted below).

Parents frequently commented another narrowing aspect of the exams: nar-
rowing the information set upon which student evaluation is based. A single,
two-hour exam was considered by many parents to be inadequate to capture
the range of achievements of a student. Not only is the exam itself a reduced
information set, but some students are not able to demonstrate their abilities
fully due to the anxiety the exams induce. The exams can, in effect, penalise the
student who performs consistently well throughout the year yet has an "off-day"
when writing the exam, or simply does not perform well in an exam situation.

Some technical problems were described. The scheduling of exams within the
academic year results in the delivery of final grades too late in the year. Another
problem identified was that the exams were scheduled too close together during
the administration period and this does not allow a student "... to catch her
breath' between one exam and the next.

Evaluation of the Provincial Examination Program

The majority of parents who wrote an evaluation of the Examination Program
were positive it was viewed as a benefit to the schools.

Suggested changes to the Provincial Examination Program

A change very frequently suggested was in regard to the weighting accorded the
Provincial Exam score in the determination of the student's final grade. Parents
would like to see the Provincial mark reduced in weight (suggested values ranged
from 20% to 35%). The main reason for this was fairness a two hour exam
should not count for the whole year's work.

There were a few parents who suggested that the EL:amination Program
should be expanded to other grades. One rationale for this was that the infor-
mation base for student evaluation would be spread out and not based solely
(or a sizable proportion of 40 or 50%) on a single two-hour exam. Another was
that these exams in lower grades would allow for better student preparation for
the Grade 12 Examinations.

There were also a few parents (approximately 14%) who suggested that the
program be scrapped.

A few parents commented that they did not know enough about the Ex-
amination Program tc evaluate or suggest changes, and would appreciate more
information about the program.
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Changes in standards for student achievement as a result of the
Provincial Examination Program

Parents views on standards was mixed with no clear overall direction. Many
parents considered that the standards of their children had increased and so,
in a sense, had their's. Others suggested that educational standards in general
had declined since they had been in school. Others simply coma, 'ted "no",
standards had not changed.

4.7.4 Principals and Superintendents
The principals and superintendents, in general, were positive in regard to the
Provincial Examination Program.

The benefits and problems of the Provincial Examination Program

The benefits noted for the Provincial Examination Program were similar to those
described by the teachers: increased consistency of the curriculum throughout
the province, provision of curricular focus particularly in terms definite goals and
structure for both teachers and students, increasing "seriousness" of students
and their attention to academic aspects of school.

The promotion of consistency of curriculum was a frequent benefit noted by
principals, much more so than teachers. The comments of principals suggested
that although most teachers did follow the provincial curriculum, there were
cases of "free wheeling in subject matter", and the Examination Program tends
to encourage "-Adhering to a prescribed curriculum."

In addition, there was increased mention of the accountability function of
the program for students, teachers and schools, and this was viewed a I benefit.
Also, the comparability of results was also described as a benefit or e Provin-
cial Examination Program by a few principals. Some principals desclibed the
program as providing a "bench mark" in terms of student achievement.

The problems of the Examination Program centred on the narrowing of the
curriculum. As one principal stated, the exams are "... too restrictive, very
little flexibility to take advantage of local environment." Another commented
that "... opportunities for the teachable moments have been lost." Along with
this narrowing of curriculum is the focussing of the curriculum on recall or
memorisation kinds of skills rather than critical and creative thinking skills. By
"teaching to the test", the courses concentrate on knowledge ingestion to the
exclusion of exploration or in-depth etudy of those topics and areas that are
relevant within the context of the particular classroom but are unlikely to be
"on the exam."

The Examination Program also creates undue stress in both students and
teachers. Although the nature of the stress was not described in any detail, it
was frequently listed as a problem identified with the Examination Program.
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A few principals noted that the exams also create administrative problems
within the schools.

A few principals also noted that the Examination Program tends to contra-
dict the philosophy underlying THE YEAR 2000 document.

Evaluation of the Provincial Examination Program

A substantial majority (approximately 80%) of principals who wrote comments
on the Provincial Examinations Program evaluated the program positively. A
general comment was that the program was working beneficially and had im-
proved over time.

Suggested changes to the Provincial Examination Program

The most frequently suggested modification was directed to the issue of the nar-
rowing and focussing of the curriculum on memorisation-type activities on the
part of students. principals suggested that the Provincial Examination Program
reduce the reliance on multiple-choice items which demand rote memory tasks
of students, and replace with items that better demanded higher order cognitive
skills.

The reduction of the weighting of the Provincial Exams to 40% was welcome,
but further reductions were also recommended.

Some principals suggested the termination of the Provincial Examination
Program. Some of tbese principals would retain the Scholarship Program, and
one principal suggested that the universities "..format and pay for their own
entrance exams."

Changes in standards for ttudent achievement as a result of the
Provincial Examination Program

The views of principals were similar to those of teachers in regard to standards:
standards were high and still are. From this stance there is some variation ,

with a fair proportion of comments supporting each position. They are:

The standards have increased due to the presence of the Examination
Program.

The standards have changed but not in terms of higher or lower, but
different. With the curriculum changed (narrowed, knowledge-centred)
standards could be considered lower in that the pursuit of learning out-
comes associated with problem-solving, critical and creative thinking have
been replaced by lower-order skills of rote-memory.

The standards have not changed as a result of the Examination Program.
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4.8 Focus Groups
The majo r component of the study was the province-wide survey of students,
teachers, parents and administrators by means of questionnaires. The question-
naires were developed through interviews with respondents from the schools
and through examination of the research literature. However, it is was thought
that the questionnaire data would raise a number of important questions and
perhaps would identify some issues we were not included in the questionnaires.
To explore these questions a serious of focus groups were conducted around the
province; small groups of respondents were asked to meet and discuss the issues
raised by the survey.

Focus groups were formed and met in a number of regions throughout B.C.
to check the potential of regional variations as listed in Table 4.25.

Table 4.25: Focus Groups

Sste
Campbell River SD# 72
Coquitlam SD# 43
Peace River South SD# 59 (Dawson Creek)
Prince George SD# 57
Victoria SD# 61

Procedures

Separate focus groups, each consisting of five members were designed for Grade
12 students, parents of senior high school students, teachers of senior high school,
administrators (both principals and central office staff) in each location. A
member of the project team met with each focus group separately for about
1 to 11 hours. Each focus group member was asked to complete an Impact
of Examinations Questionnaire a day or so prior to the session in order to be
familiar with the kinds of issues to be raised.

The main areas which were addressed were:

effects of the examinations upon students;

effects of the exams upon teachers and teaching;

effects of ;..ae exams upon curriculum;

effects of the exams upon school operations;

miscellaneous and unanticipated effects of exams;

suggested modifications to the examinations paogram;
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evaluation of exams and the program in general; and

any other issue any member of the group wished to discuss.

4.8.1 Results
A detailed discussion of the focus groups in this text would be redundant to the
questionnaire data. However, Appendix K contains notes and transcripts from
the focus groups held around the province.

The input of the participants in the focus groups confirmed the interpretation
of the questionnaire data and brought out no unanticipated issues. They did,
however, provide numerous anecdotei and descriptions of problems that are
of interest. The questionnaire means and distributions tend to muk the fact
that, although there may be no overall impact on the system, there may be
severe or outstanding impacts to individuals and small groups. The transcripts
and summaries in Appendix K are highly recommended to the reader who is
interested in particular, rather than general, impacts.

Depending on the location and the particular experiences of individual par-
ticipants, the focus groups drew attention to particular benefits and deficits of
the examination program. The most common and striking theme of all the fo-
cus groups was an emphasis on the perception that the curriculum and teachino,
methods in senior courses are now being totally driven by the exam%nations sad
the accompanying tables of specifications.

4.9 Interviews with Employers
Telephone interviews were conducted with personnel officers from a number of
major employers (Table 4.28). All of the sampled companies hired high school
graduates and leavers. Some of the companies hired individuals still in high
school on a part-time or seasonal basis.

High school grades and government examinations were not generally used
by employers in selecting individuals for employment. The main educational
criterion for employment "fag whether or not the individual was a high school
graduate or not. The fine details of courses taken, grades received, or whether
the grade was derived from sc hool-based results or those from a provincial exam-
ination were not at issue in these decisions. The only exception to this was the
military and only when making decisions in regard to an applicant's suitability
for officer training, which involves post-secondary educational enrollment.

The main criteria for employment decisions were appearance, personality,
attitude, previous work experience, and any relevant skills training.

Employers did not report any noticeable effects of the Provincial Examina-
tion Program and most employers were not even aware that these examinations
even existed.
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Table 4.26: Employers Interviewed

Name of Employer
Canadian Armed Forces
B.C. Hydro
B.C. Telephone
Coast Hotels
Eaton's
Fletcher Challenge
Hasway Resources
MacDonald's
Mac Millen Blodel
Provincial Government Service
Save-On Fords
Safeway
Terrace Bay
Woodward's

Type of Employer
military
public utility
public utility
hotel
retail department store
forestry
mining
retail fast-food restaurant
forestry
provincial public service
retail food store
retail food store
mining
retail department store

4.10 Interviews with Admission Officers of Post-
Seco ndary Institutes

Telephone interviews were conducted with 20 admission officers of colleges, in-
stitutes and universities in British Columbia (see Table 4.27)

The interview schedule (see Appendix .1) included questions on the criteria
used for admission, if secondary school results were required and, specigcally,
if the results of the provincial examinations were used in selection decisions.
Further, respondents were asked to comment on any aspect of the Provincial
Examination Program that was of particular interest to the institute and any
suggested modifications to the Provincial Examination Program.

The responses were generally consistent across all post-secondary institu-
tions. All respondents reported that a variety of criteria were used in making
decisions on admissions. Secondary school graduation and grades were com-
mon requirements. Also required by some programs within some institutes
were letters of reference or portfolios of work. However, secondary graduation
and grades were the predominant criteria used. Secondary grades are also used
by some institutes for placement or students into particular programs within
the institute such as up-grading programs within colleges or limited enrollment
programs.

In regard to the provincial examination marks, admission officers rarely con-
sider the marks per se. A transcript of the provincial examination results is a
requirement of admissions procedures, but the marks themselves are not consid-
ered except for "border-line cases". It appears that the provincial examination
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Table 4.27: Poet-Secondary Officials Interviewed

Name of Post-Secondary Institute
Camosun College
Capilano College
Cariboo College
College of New Caledonia
East Kootenay Community College
Fraser Valley College
Malaspina College
North Island College
Northern Lights College
Northwest Community College
Okanagan College
Selkirk College
Vancouver Community College
British Columbia Institute of Technology
Emily Can College of Art and Design
Justice Institute of British Columbia
Pacific Marine Training Institute
Simon Fraser University
Trinity Western University
University of British Columbia

results do not form a basis for admissions decisions, but rather serve a confir-
matory function.

However, admission officers responded that the Provincial Examination Pro-
gram has led to more equitable treatment of students and better consistency of
information on the achievement of incoming students. Some indicated concern
that the recent change to a 40% weighting of the provincial examination mark
may adversely affect this consistency.

In general comments, admissions officers found the availability of examina-
tions results was just too late to be of use. Additionally, a number of respon-
dents recommended that communications from the Ministry of Education needs
improvement and that consultation on examination issues could be improved.

In summary, it is perceived that the Provincial Examination Program has
led to more consistency and equity in admissions procedures for post-secondary
institutions, yet the marks themselves are not normally specifically used in ad-
missions decisions.
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Chapter 5

Summary and
Recommendations

The Provincial Examination Program is a complex activity involving a num-
ber of constituent groups consisting of large numbers of individuals, each with a
stake in the operation of and outcomes from the program. This I. clear from the
results reported and described in the previous chapter. The constituent groups
include students who must prepare for and write the Provincial Examinations;
parents who are interested in their children in this final year of schooling; teach-
ers who provide the learning environment and educational experiences to help
their students prepare for the examinations and who take part in the devel-
opment and administration of the program; principals of the schools in which
the learning and teaching take place and in which the examinations are ad-
ministered; counsellors who mist students with personal problems and provide
vocational guidance; superintendents who administer the school districts; em-
ployers who play a role in the student's vocational life both during and upon
completion of grade 12; and admissions officers of post-secondary institutes who
are responsible for decisions regarding grade 12 graduates' further educational
involvement. The intent of the present study was to assess the influence of the
Provincial Examination Program upon these people and what they do.

To make this assessment, the views and perceptions of these constituent
groups were solicited using sur:ey questionnaires and interview schedules de-
veloped and tailored to each group. Each questionnaire or interview schedule
contained items on a number of specific issues to which respondents were to re-
act in terms of the changes brought about by the imroduction of the Provincial
Examinations, and the effecta of the change upon the educational system. In
addition, each respondent was invited to add additIonal comments about the
perceived strengths and weaknesses of the program, and their overall evaluation
of the program. Also, a number of employers and admissions officers of post- sec-
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ondary institutions were interviewed to obtain information regarding their use
of the results of the Provincial Examination Program in hiring or admissions
processes. In total, completed survey questionnaires were received from 1 833
students, 606 parents, 947 teachers, 160 principals, and 137 counsellors. More
than three-quarters of these respondents made additional written comments.
These comments can provide the reader with an awareness and appreciation
of individual, as opposed to general, perspectives on the effects of the Provin-
cial Examination Program. Fourteen personnel officers from employers in the
province and 20 post-secondary admissions officers were interviewed.

The results of our analyses of the responses from the constituent groups were
presented and discussed in the previous chapter. Presented in this chapter is an
overview of these findings followed by a brief summary. The chapter concludes
with two series of recommendations: those directed at modifications of the
Provincial Examination Program; and a number related to further research.

5.1 Summary of Findings
The overview of findings is presented in terms of the extent to which the in-
tentions of the Provincial Examination Program have been met, as well as the
"general" or "overall" effects of the program on students, teachers, teaching
practices and schools, and the use being made of the exams. The overview
concludes with a general summary.

It must be remembered that a "summary" masks details and individual
results. The Provincial Examination Program not only has effects and implica-
tions for the general population, but also has substantial effects on individuals;
it is a "high stakes* program for individual people. Examining general trends,
which might be interpreted from the total data as having "no overall effect",
does not provide an awareness and appreciation of the major effects, both pos-
itive and negative, that the program can have on particular students or small
groups. Reading the questionnaire comments made by individuals (included in
Section 4.7 at the end of this chapter), and perusing the interview transcripts
(included in Appendix B and Appendix K) will give the reader a better un-
derstanding of the serious effects and consequences the Provincial Examination
Program can have, and has had, G.n particular individuals.

5.1.1 Intentions
One of the stated intentions of the Provincial Examination Program was to
enhance the equity of treatment students received from post-secondary insti-
tutions (colleges and universities), and employers. In regard to post-secondary
institutions, there is a perception of enhanced consistency but the admissions
officers do not generally use provincial examination marks in making admission
decisions. The educational criteria used for admission are secondary graduation



status and grades. Employers of high school graduates tend not use the results
of the Examination Program in the decisions regarding selecti= of students for
employment. If educational criteria are applied, employers consider only general
secondary school graduation status, rather than grades on individual courses.

Another intention of the program was to cause a closer adherence to the
Provincial Curriculum. It appears that this intention, too, has been met to
a considerable extent, and the effect is generally viewed as being beneficial to
the educational system. However, the associated narrowing of the content of
instruction has been viewed as a negative aspect of the Provincial Examination
Program.

In regard to the intention of providing an increased challenge to students,
many respondents indicated that students had been provided with additional
challenge, to "some extent'. The effect was reported as being moderately bene-
ficial. However, in written comments and interviews, students often referred to
the increased motivation, and their increased work and study as benefits of the
Examination Program.

The Examination Program was also intended to enhance the status of the
teaching profession. In this, the preiram has not delivered in the view of most
respondents. The program was also intended to enhance the confidence of teach-
ers with respect to curriculum and evaluation. Respondents indicated that this
had been achieved *to some extent".

Respondents of all constituent groups were somewhat ambivalent in corn-
menting on the effect of the Examination Program on their own standards of
educational achievement. Most indicated that their standards had been high
prior to the introduction of the Examination Program, many then said their
standards had been maintained or had risen slightly, and fewer said that stan-
dards had decreased. In summary, there was no clear direction as to the effects
of the Provincial Examination Program upon individuals' standards for student
achievement.

5.1.2 Students
The Examination Program has led to a noted increase in the level of stress in
the lives of grade 12 students. This is viewed as the major problem with the
program from the perspective of the students themselves. A few respondents
noted that there were other likely sources contributing to the stress felt by
students, including the fact that grade 12 is the final year of the students'
public educational program and most students would be heading toward full-
time employment, further education, or v, but unknown fields. Nonetheless,
the questionnaire data and the written comments in particular indicate that
stress is a significant factor associated with the Examination Program.

On the plus side, the program has led to students working harder, studying
more and increasing their apparent sense of responsibility all characteris-
tics which are viewed positively by the respondents. Additionally, in general,
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students' extra-curricular activities do not seem to be greatly affected by the
Provincial Examination Program.

There were concerns expressed in regard to the examinations and the issue
of fairness. The major concern was based on the structure of the examination
itself. Concentration of so much of the student's school "career" into a single
two hour test worries respondents. A common example offered was that of
the student, whose performance all year has been satisfactory, but can have an
"off day" or experience extreme anxiety in an examination situation, perform
poorly on the exam, and end up with a low final grade. That is not seen
as fair. From another view, students can "slack off" all year then write the
Provincial Examination and pass. That is not seen as fair either. Another
concern regarding fairness is associated with the differences in the difficulty of
the examinations from one administration to the next, and the "scaling" of the
marks. Respondents pointed out that this raised further questions of fairness
regarding the Examination Program.

Students have also been influenced by the Examination Program to become
mote "test-wise", more attentive to, and knowledgeable about, the tests them-
selves. There has been more attention paid to test taking skills, and more
practice in writing formal tests at the grade 12 level, and this has trickled down
to the lower grades within the schools.

5.1.3 Teaching Practice
In the view of many teachers, principals, counsellors and superintendents, the
Provincial Examination Program has had a major influence on the teaching
practices within grade 12 classrooms in that the taamination has become the
focus of instructional content in effect, the examinations result in "teaching
to the test", or "what's on the examination is what's in the grade 12 program."
However, what is demanded by the examination tends to be a narrow sampling
of course content that allows little flexibility la approach. The examinations also
tend to force a focus on memorisation of knowledge recall of course related
information as opposed to critical thinking and problem solving types of
processint

More time is now spent on test-related activities in schools. These activities
include more time spent on examination coaching by the teachers, more use of
out-of-class tutorials, more time spent on testing within classrooms with more
tests, more use of multiple-choice items, and less use of written assignments.

The Provincial Examination Program has affected the selection of courses by
students, with an apparent increase in the selection of non-examinable courses.
Since the examinable courses are generally viewed as more difficult, students
seem to feel that they can reduce their workload by selecting non-examinable
courses. This is supported by the reported difference in "status" of courses with
examinable subjects viewed as having higher status than non-examinables.

The Provincial Exams, however, have not greatly affected several aspects of
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teaching practices such as class site, and interaction between grade 12 teachers
and their studerks, or amongst teachers at different grade levels or in different
subject areas.

5.1.4 Teachers
A major effect of the Exerrr:nation Program upon teachers is the divatisfaction
related to the aforementioned narrowing of the curriculum. This has led to
greater standardisation of the program, which is viewed as a benefit by many
respondents. In regard to effects on teachers, this has led to a reduced flexibility
to choose the topics to work with in a particular curriculum, and the methods
used and the depth with which these can be covered. Teachers are more obliged
to follow an er arnal description of the instructional program. In this way, the
control of the course has been removed from the hands of the teachers.

Tito, removal of a sense of control may have contributed to the reported
negative effects of the Provincial Examination Program upon the morale of
teachers and to the reported increase in stress teachers experience. However,
omments from teachers indicated OM there are a number of factors, in addition

to the Examination Program, that 'nave led to the increasing sense of stress
experienced by teachers.

5.1.5 Schools

Schools have been affected by the examinations most directly through their
actual involvement with the administration of the examinations and the prepa-
ration of students to write them. This 11,1 resulted in problems associated with
overall school timetabling.

SLnools have been prompted to chsrAge due to the 2rovision of additional
preparation for students writing Provincial Examinations. One of the changes
reported was the provision, to a greater extent than in the past, of school-wide
examination programs at the grade 12 level, and also in lower grades. An-
other change was the increase in the amount of coaching or out-of-class tutoring
provided by teachers.

Respondents related the Provincial Examination Program to the account-
ability ot schools. However, the issue was not directly addressed in the sense
of answering the question: "Are the schools more accountable because of the
Provincial Exams?" The comments by parents suggest that the Examination
Program gives them more "comfort" about the schools through the standard-
isation of the grade 12 program that the Examination Program engenders. The
"standardisation" of tht zurriculum was viewed by parents a benefit of the Ex-
amination Program and that this standardisation leads to more equity in the
education provided to students. Although the questionn .. results suggest that
the schools are more accountable; parents, teachers, counsellors, principa:s and
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superintendents report that perceptions of confidence in schools and of the ef-
fectiveness of schools has not changed. This seems to suggest that confidence
in the schools has been relatively high in the past and the changes effected by
the Provincial Examination Program have maintained this level of confidence.

5.1.6 Utilization of Examination Results
The use of examination materials is quite evident in the classroom the prepa-
ration of students for the exams. Copies of old examinations and descriptions
of examination structure (that is, Esaminstion Specification.) serve as bases for
developing course materials and as practice tests in grade 12 classrooms. This
use of examination materials was viewed positively by respondents.

The use of examination results for evaluating teachers or schools was gen-
erally viewed negatively; as being detrimental to the educational system. Al-
though there were consistent views regarding the effects of of these practices
(generally detrimental), there were differences across respondent groups in re-
gard to the amount of teacher and school evaluation occurring. Teachers con-
sidered that there was more teacher evaluation (based on examination results)
occurring than did either principals or superintendents. Related to this is the
finding that all respondent groups reported a substantial amount of comparison
of examination results across schools, districts and the province. This situation
of differing views on the uses made of examination results and the consistent
views in regard to the amount of comparative interpretation of examination
results suggests that there is no systematic procedure(s) for interpretation of
examination results at a level of aggregation beyond the stuient level. .

5.1.7 Provincial ExaminatiGn Program
Overall, the Provincial Examination Program appears to be relatively well ac-
cered. The evaluations given by respondents 'a their written comments were

....entially positive. However, a number of modifications were suggested. The
moot frequently suggested change was a decrease in the weighting given the
Provincial Examination mark in relation to the school mark in determining a
student's final grade Many respondents noted that the recently implemented
reduction in Provimial Examination weighting from 50% to 40% was appropri-
ate as it stood, and many others said that it was a move in the right direction
but further reductions should be taken.

Other main targets for modifications were the examinations themselves, and
the examination procedures. The examinations were generally viewed as tests
of recall, demanding that students memorise information from grade 12 courses
in order to obtain a good score. Many respondents, particularly teachers and
principals, suggested that a better focus for examinations would be on critical
thinking skills and problem solving.
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There were mixed views on a number of other examination related issues.
One centred on the procedures used in the development of the examinations
such as the formation and operations of the committees that develop the exam-
inations. Some teachers viewed the procedures quite negatively whereas others
viewed their participation in the examination program as a very positive profes-
sional development experience. However, it should be noted that the majority
of responding teachers (approximately 65%) have not served on either Exami-
nation Development Committees nor on Examination Marking Committees. A
number of teachers were critical of the "scaling" of the examination scores be-
fore deriving a student's final grade. They viewed the procedure as undermining
the credibility the results and therefore the Examination Program itself.

In regard to the examination procedures, time was a focus of concern. In re-
lation to the classroom, teachers and students noted the press of time in covering
all of the material necessary for preparation for the examination there was no
time left in class to pursue alternate topics. In relation to the school, principals
noted the timetabling problems associated with the Examination Program. In
relation to the examinations themselves, students noted time pressures of two
forms: by having to write examinations scheduled so close together that a stu-
dent "...could not catch her breath" between exams; and the two hours allotted
to write an examination was not sufficient. In addition, some parents noted that
the examination results were available too late to be of use in application for
entry to college or university.

A number of respondents, parents in particular, pointed out that the Ex-
amination Program was developed for the academic student, thosc who imi,voil
to go on to further education upon graduation from high vhool. Yet, the ma-
jority of students do not go on to post-secondary education. The creation and
implementation of a high profile Examination Program for a minority of stu-
dents, with no comparable attention given to the majority of students leaving
the educational system, was viewed as somewhat of an inequity.

5.2 Recommendations
The following ten rec,:rimendations are based upon the major patterns emerg-
ing from the findings of the study and are considered by the research team to
be constructive, feasible suggestions for improvement of the British Columbia
educational system. Thus, taking into account all of the information collected
and processed in this study we first and foremost recommend that:

1. THE PROWNCIAL EXAMINATION PROGRAM BE MAINTAINED.

Overall, the findings of this study indicate that the Provincial Examination
Program is functioning as an accepted part of the educational system in Eritish
Columbia. Although there was a small number of respondents who suggested
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that the program be discontinued, the responses and comments from tbe major-
ity of respondents indicated that the program is working well. However, muet
respondents did suggest modifications that could be implemented to improve
the performance of the Provincial Examination Program.

The following recommendations are made in the spirit of improving a pro-
gram that is essentially "on track." The next five recommendations are sugges-
tions for modification to the Provincial Examination Program with particular
attention to the improvement of communication between the Ministry of Ed-
ucation and the educators responsible for the implementation and conduct of
the educational programs and practices "in the field." The final set of four
recommendations are descriptions of research needed to clarify some of the is-
sues identified in this study. Each recommendation is followed by an expanded
description and rationale.

2. THE MINISTRY OF EDUCATION SHOULD CLEARLY ARTICULATE
THE PURPOSES AND THE APPROPRIATE USES OF THE PROVINCIAL
EXAMINATION PROGRAM.

The descriptions should be specifically developed for different audiences: edu-
cators, students, parents and the public. The Ministry should develop a clear
and comprehensive description of what tin program is supposed to be doing,
and also those things it should not be doing. Examples of intended uses should
be provided.

There appears to be various interpretations of the purposes uf the program
and its function.:. The purposes of the program most often identified by respon-
dents were to provide a common measure of student achievement, to encourage
the implementation of the provincial curriculum and to enhance accountabil-
ity of teachers and schools. There were differences in the perceived amount of
examination use for the purposes of teacher and school evaluation. The areas
of accountability, and teacher and school evaluation are complex and fraught
with sensitive issues. In our view, ambiguity of purpose serves no beneficial
function. Thus, we recommend the development and intensive, effective com-
munication of clearly articulated purposes and appropriate uses for the results
of the Provincial Examination program. In parti;t:lor, the statement of purpose
and description of procedures should be diatribnte-; to each and every secondary
teacher in the province.

3. THE MINISTRY OF EDUCATION SHOULD P .t NCE THE PRES-
ENCE OF HIGHER ORDER COGNITIVE SKILLS ON THE PROVINCIAL
EXAMINATIONS.

The Ministry of Education, in its annual publication Report to Schools, describes
the structure of the examination in each subject area in terms of the kinds of
cognitive skills the examination demands from students. The examinations are
described as including both memorisation and higher order skills. Respondents'
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comments commonly indicated that respondents favoured an emphasis on crit-
ical thinking and problem solving, yet the examinations were focussed upon
rote memory and recall. In regard to the student abilities being assessed on
the Provincial Examinations, there is a contradiction between what is perceived
by the respondents, and the intended design of the Provincial Examination
Program. It seems that in the view of the respondents and the Ministry, the
examinations should be assessing higher order cognitive skills, but in the view
of the respondents the examinations are not doing so. Further analysis should
be undertaken to assess the description of examination items in the Report to
Schools. If the current descriptions are confirmed, steps should be taken to com-
municate the information to educators. If there proves to be an overabundance
of recall-type items, steps should be taken to develop higher order items into
the examinations and the development should be communicated to the field.
Investigation should be conducted into the kinds of tasks the examinations are
demanding of students and into the development of test formats that encourage
critical thinking, problem solving and other higher order processing.

4. THE MINISTRY OF EDUCATION SHOULD CLARIFY THE RELA-
TIONSHIP EXPECTED BETWEEN THE PROVINCIAL EXAMINATION MARKS

AND SCHOOL BASED MARKS, AND COMMENT ON APPROPRIATE IN-
TERPRETATIONS THAT CAN BE MADE ON THESE MARKS AND ANY
DISCREPANCIES BETWEEN THEM.

The educators involved in the study commented in interviews that there was
concern, particularly among teachers, regarding a perceived desire for a close
match between teacher awarded marks and the marks derived from the Provin-
cial Examination Program. They reported that teachers felt that their marks
should closely approximate those of the Provincial Examinations.

The Provincial Examination is a two hour test on a sampling of knowledge
and skills within a grade 12 course, whereas the teacher mark is derived from
a broader and more comprehensive sampling of the same course using a variety
of assessment procedures. Certainly there should be a positive relationship
between the two scores, but it is the opinion of the research team that the
results of the Provincial Examinations should not be expected to mirror those
of the teacher. The position of the Ministry should be clearly communicated to
the field.

5. THE MINISTRY OF EDUCATION SHOULD CLARIFY THE PRAC-
TICE OF "SCALING" USED IN THE DEVELOPMENT OF THE FINAL
EXAMINATION MARK.

Responding teachers expressed concern regarding the pro.cedures of "scaling" of
the marks derived from the Provincial Examination Program. The scaling of the
marks was viewed as degrading the quality and validity of examination results.
In the view of the research team, the scaling or transformation of examination
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results is a necessary practice. It is done in the interests of fairness, allowing for
differences in examination difficulty one administration to another. Tl-e scaling
procedures used by the Ministry should be clearly described and illustrated for
teachers in order to clarify the situation and reduce the misunderstanding that
appears to exist. Again all communication in this matter should be distributed
to each and every secondary teacher in the province.

6. THE MINISTRY OF EDUCATION SHOULD CLARIFY THE PURPOSES
AND OPERATIONS OF THE EXAMINATION DEVELOPMENT COMMIT-
TEES AND THE MARKING COMMITTEES.

Teachers expressed mixed views about the committees of teachers involved in
the development and marking of the Provincial Examinations. There was some
suspicion in regard to the composition and operation of the Examination Devel-
opment Committees. On the other hand, participation in the Marking Commit-
tees was viewed as a very positive professional development activity. Since most
teachers (approximately 65%) have not participated in either examination de-
velopment or marking, steps should be taken to encourage greater participation
by all grade 12 teachers.

In order to enhance teacher understanding of the Examination Program,
and perhaps lead to a reduction of suspicion and increase in participation, the
purposes and procedures of examination development and marking should be
fully described. This description be distributed to each secondary teacher in
British Columbia.

5.2.1 Recommendations for Further Research
This study has exposed several additional areas and aspects of the examination
program that seem important and have impact on the educational system and
stake-holders. However, these aspects should be further investigated before
direct recommendations or decisioas are made.

7. RESEARCH SHOULD BB INITIATED TO INVESTIGATE THE STRESS
ON STUDENTS AND Tt'ACHERS THAT IS ASSOCIATED WITH THE
PROvINCIAL EXAMINATION PROGRAM.

Stress was a frequently mentioned problem associated with the Provincial Ex-
amination Program. Students in particular, and teachers to a lesser extent,
reported that stress was a major problem associated with the Provincial Exam-
inations. Study should be undertaken to investigate the nature of this stress,
the extent to which it in experienced and by whom, the effects of the stress, and
the factors contributing to its development and abatement.
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8. RESEARCH SHOULD BE INITIATED TO INVESTIGATE THE EX-
TENT TO WHICH THERE IE. DIFFERENTIAL FUNCTIONING OF THE
EXAMINABLE AND NON-EXAMINABLE COURSES, AND THE ENSUING
EFFECTS.

The findings indicate that the "status" of the examinable courses has increased
and that of the non-examinables has decreased. This was viewed as detrimental
to the educational system. Further, there was some indication that course se-
lection by grade 12 students has been affected by the presence of the Provincial
Examination Program. Study should be undertaken to investigate the extent to
which there is differential functioning of examinable and non-examinable course
and the effects of this differential functioning.

9. RESEARCH SHOULD BE INITIATED TO STUDY THE EXTENT TO
WHICH THE PROVINCIAL EXAMINATION PROGRAM HAS AFFECTED
THE CONTENT OF COURSES AND THE TESTING PRACTICES OF THE
GRADES PRECEDING GRADE 12.

There were indications in the findings that the Examination Program had ef-
fected the lower grades through school-wide testing programs, increased focus
on test-taking skills, and increased attention to subject matter related to grade
12 examinable courses. Further investigation of the extent and nature of these
practices should be undertaken.

10. RESEARCH SHOULD BB INITIATED TO STUDY THE EXTENT TO
WHICH TUTORIAL ASSISTANCE IS PROVIDED TO STUDENTS BOTH
WITHIN SCHOOLS AND COMMERCIALLY.

There was a discrepancy between parents and students in regard to the per-
ceived extent to which tutors were used by grade 12 students in preparing for
Provincial Examinations. There could be differing interpretations of the term
"tutorial assistance". One interpretation could be the additional auistance
provided by teachers within the Khool at lunch hour or after school. Another
interpretation could be the use of external tutorial assistance on a commercial
basis. If the use of commercial tutors is prevalent, and if they are effective in
increasing examination performance, then students with low levels of financial
support are placed in a position of disadvantage by the Provincial Examination
Program. Further investigation of the use of tutors by grade 12 students should
be undertaken.
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Appendix A

Preliminary Description of
Examination Impacts

1. Teaching practices

course presentation

- sequencing of topics
- inclusion of material
- lecturing/labs/field trips?
- EXAM PREPARATION PROCEDURES

instructional style

testing practices

any Exam related modifications to your testing practices?
* number of tests
* formats
* source of test questions
* use of common exams at school or district level

do you attempt to parallel Provincial exams or try to test other kinds
of student abilities?

- do you think youi marks should parallel the Prov Exam marks?
- have you changed the way you mark tests?
- have you changed the way you report to parents?

grading practices

have you changed the way in which you weight your tests? How
do you combine the different scores (tests, projects, labs) to come
up with a final mark? Has this been affected by the Provincial
Exams?
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t

tasks

eg: proctoring exams marking and recording

2. Course offerings

academic

options and locally developed

3. Curriculum

aligning curriculum to exams

cognitive skill focus

ie: knowledge vs. higher order

general focus

cognitive/affective/psychomotor
e.g., science labs, language labs

4. Course selection

by students

5. Climate class, school, district

the profession

the subject

6. Utilization of results

what is used

what is available

how do you use

how does school use

how do students use

how parents use

how does district use

who are results discussed with?

central office
trustees
department heads
staff
students
media

9 4
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are the results made public? Why? How?

7. Accountability

teacher

school

district

8. Scholarship program

9. Students

extracurricular

test anxiety

academic focus

10. Weighting

50/50

60/40

11. Ancillary effects

coaching in-school & commercial

inservice programs for teachers

counseling programs for students

summer schools

exam committees

marking
- exam developers

12. Trickle-down effects

effects upon the lower grades

13. School and district policy

hiring practices

teaching assignments

- within district
- within school

school organization

class size

-

9 ;5
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timetabling

14. Intentions

Has the examination program led to more equitable treatment of
students by PSI's and potential employers?

Is the provincial curriculum being more closely followed?

Are the students provided with additional challenge?

Do teachers have enhanced confidence in their own abilities in cur-
riculum and evaluation?

What are the benefits/problems of the exam program?

What is your evaluation of the program?

How would you change the program?
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Appendix B

Summarization of In-school
interviews

B.1 Grade 12 Students, June, 1989
The most prominent and recurring issue was STRESS the stress and "chaos"
the final exams cause in the life of grade 12 students. Stress was reported to
the level affecting sleeping and eating patterns.

An issue closely related to the above wu the "do or die" nature of the exam
situation. Students viewed the exams, because they counted for 50% of the
final mark, as a one-shot attempt in a two hour period to make the year or not.
There is a lot on the line when you sit down to write the exam, you can make
or break all of your academic effort for the year in that brief time span. The
availability of August exams was not viewed as a fallback position since you
would forget all the stuff in the one and a half month delay.

The instructional focus throughout grade 12 is THE EXAM for that par-
ticular subject. During class diversions into whsht in grade eleven may be an
intereshing side trail, cannot be tolerated since you (the class) have to get back
on task. The faster and more efficiently you complete the course (as officially
outlined) the more time you have to review before exams.

One school conducts formal examinations in January and June for grades 8
through 12. The students view this as preparation for the Grade 12 Provincials.
Grade 12 students also review and write old Provincial exams.

Other forms of exam preparation reported were in-class focus on exams and
writing old Provincial exams under exam conditions. Some teachers also held
coaching sessions after school for students. There were no external coaching or
tutoring practices reported.

Many students view the exams as somewhat unrelated to achievement as
unfair measures of what is to be learned in school:
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a focus on crammed information and the rapid emission of this information
("spewing out information") in the 2 hours allowed for exams the time
allowed for the exam (2 hours) was viewed by students as too short for
the kinds of responses required.

the format of the exa.n was also viewed as inappropriate researched
and reasoned responses were not encouraged by the exams. A suggestion
was the release of items in early June for response on the exam in late
June.

impersonality of the exam process you are only a number to a faceless
marker.

"two hours to sum up a whole year"

no account is taken of effort students viewed effort as important in the
determination of grade.

technically, the exams had problems. It was noted that Algebra had a
raw score pass score of 23% how could this be a good exam when by
guessing (on MCQ's) you could get around 25%. (A good point I thought.)

Students reported that extracurricular activities were curtailed in grade 12
but there did not seem to be any pronounced negativity in regard to this.

The main direct use of examination scores was for application to university
In regard to employment, the stt...ents reported that grades were not considered

rather, personal factors, the kinds of course taken and whether or not you
graduated were the main interest of employers.

B.2 Principals, June, 1989
Examinations tend to dominate the thinking of grade 12 students and teachers.

Teaching to the exam is certainly a common element of instructional practice.
Trickle-down effects:

one school has formal examination administration at both January and
June for all students in grades 8 through 12. The proportion of the exam
mark counting for the final grade increases from grade 8 (approx. 30%
of final grade) to grade 12. For the lower grades this has resulted in all
programs being completed and examined BEFORE the grade 12 exam
administration ie: a shortening of the school year.

Some subject areas (departments) have developed curriculum scope and
sequence to insure coordination of lower grade program with the grade 12
curriculum.
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The August exam period is generally net viewed as a visible nor viable second
chance for exam performance the June exams are viewed by students as a
one-shot deal, make-or-break effort.

To some extent this is related to the view generally held that the exams
focus upon knowledge retention on the part of students:

the curriculum has to be covered

if you don't make it in June, August is useless because within a day or
so after the exam it's all gone, the tanks are empty so by August
nothing is in there.

Utilization: The administration reviews school results to look for anomolies
this is particularly difficult in a small school where the number of students

in the grade 12 class is small and therfore the results can vary greatly one year
to the next.

Teachers use results, particularly the reports analyzed by skill level.
The Board is very interested in exam reports as a means of evaluating teach-

ers and schools, tending to view summary exam data in isolation from other
considerations.

The reports provided by the Ministry of Education are viewed quite posi-
tively good reporting.

The participation of teachers in the marking committees is viewed quite pos-
itively professional development, particularly in the sense of getting a handle
on the curriculum what the course is about from a provincial perspective,
how the exams works, how the scoring works.

Impact of student extracurricular activities students have to be carefui
as to what they do in regard to effects on studies.

For "borderline" students the exams do have an impact on course selection
the examinables are viewed as being tougher, more difficult than the non-

examinables. Students may be led towards th.- easier subjects.
Tutoring aimed at exam performance is prevalent.
Equity: yes the exams have provided better equity particularly in regard to

post-secondary admissions.
Provincial curriculum: yes, the exams have led to a common provincial

curriculum, but whether this is desirable is a separate issue.
Additional challenge: yes, but for some students the challenge is positive in

that the student can achieve and succeed, but for some the challenge is more of
an obstacle perhaps to the extent of frustration.

The exams are generally viewed as a good thing putting some real world
challenge/obstacles into the schools the kinds of competition that is found
in later life. The handling of pressure, performing under pressure is a good
experience for students.
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To improve: The emphasis on lower level skills (recall) should be reduced
with greater emphasis on thought questions creat'Ie thinking problem
solving.

B.3 Teachers, June, 1989
With specific reference to the English 12 exam, the exam does not lead to
common curriculum since it is skills-based rather than content-based. This
results in a general lack of focus and therefore difficulty in deciphering what
English 12 is about. However, with English Literature, the exam is too tightly
bound to the curriculum and results in too narrow a curriculum too much
emphasis on recall of information.

Underlying the above is a general need to provide better description of ra-
tionale of the exams and the curriculum it is to measure.

Utilisation: Yes, the exam results are closely scrutinised by teachers and are
definitely viewed as having teacher evaluation connotations the evaluation
"loading" varies by teacher and by administrator. Those teachers who have
consistently low results relative to other subjects (one teacher per subject in the
school) are quite sensitive to results. Teachers with consistently high results are
viewed positively by colleagues (and others presumably). Administrators vary
in their use and interpretation of results some being rather context-free and
"bottom line" oriented, others being more apt to place results in context with
knowledge of general student characteristics and other sources of information
on achievement.

Teachers administer previous June exam to class in the first week of Septem-
ber to affect attitudes of class (get serious about studies this year), and to pro-
vide some bases for focusing instruction identify those areas the students are
weak in (as an analytic tool).

Results are of major use to students in regard to post-secondary institutions
(PSI) admissions.

Tutoring is prevalent. Particularly so for those students with PSI aspirations
and overseas students whose visas are dependent on continued studies.

Changes: Better linkage and conununications with Ministry regarding ex-
ams: such things as a phone number of a Ministry person to talk to, ask ques-
tions about exams (details and general issues), access to workshops presented
by Ministry personnel to clarify issues and serves as input sessions.
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Appendix C

Student Questionnaire

All figures recorded in this appendix are valid percentage of respon-
dents, rounded to the nearest whole percent. Valid percents do NOT
include omits, "I don't know", or "N/A" in the base of cakulations.
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Provincial Examination Impact
ST ENT QUESTIO
Nx /833 No/e 44.ees

AIRE
vahw ereenyi (%)

,t. i i . , . ".1

Throughout this questionnaire we would like you to compare courses you are taking that have a provincial examination
to other courses you are taking or have taken in the past. Please indicate the difference in courses with Provincial
Examinations AND whether you think the difference is beneficial or detrimental to your education. Please write your
comments in the open-ended section at the end of the questionnaire. Your comments are most welcome and will be
added to our database.

DIFFERENCE

Iamb N. WA
Use CINIIMPINI Woe

1 2 3 4 5 ---
(iX3)(2-X94434

1 2 3 A 5
( )0(203) 3.10 2.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 6
(32,;i"(41),(2t2-41

1.

1 2 3 4 5

1 2 3 4 5

,V0)(420(it
1 2 3 4 5

firriy,)14r4)(//)

1 2 3 4 5

i)(1-4)Vagq)
1 2 3 4 5

1 2 3 4 5

'41 =WOO
1 2 3 4 5

(7 ,f/a3/)265(2.5) 3.53 11. I spend time on written assignments involving creative or
research-based activities ...

3.6*

3.54

3,4.1

3,2.8

3.

35

4.

5.

In courses I am taking that have
provincial examinations (compared
to other courses) ...

I am expected to memorize information ...

I am given the opportunity to learn problem-solving skills ...

I am encouraged to develop critical-thinking skills ...

I feel challenged by my teachers to leam

am expected to use my textbooks ...

I use supplementary course materials ...

3. or. 6. I spend time In the library researching information ...

1.9 3 7. I spend time in small-group learning ...

3.61 8. I spend time in full-class or whole, class Instruction ...

1.6. 9. I use out-of-school tutors ...

Lf.os 10. I spend time on homework ...

1 2 3 4 5

1 2 3 4 5
(j)(

1 2 3 4 5

4,",/tiSrMfd
1 2 3 4 5

r/f)Q4,14414)(13)

1 2 3 4 5

(.4X7)(;7)*(3-
1 2 3 4 5

1 2 3 4 5

.15. 12. My dass takes field trips ...

3.05

3.1 I

3.S 2-

3.44

3.39

13. My classes do laboratories ...

14. I spend time on worksheet-type activities

15. I spend time on cooperative projects ...

16. The number of dassroom tests is ...

17. The number of multiple-choice Items on my classrcom tests is_

18. The number of open-ended item on my classroom tests is ...

EFFECT
Voy N.

NIrboonlmil

1 2 3 4 5

1 2 3 4 5

f:3 ;(8)(1/(10K/7)
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f7'(?)(a
1 2 3 4 5
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Very
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3.3 i
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1 23i 5
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(9 v./30?)(114,
1 2 3 4 5

3.49

3 ,73

3.51

3d-16

3.33

3.21

3 .2.1

3 .

3.00

3.-75

3.1.17

2.79

3. 2.1

3.33
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NMI

OM

1.11

MN

MIN

MN

smusec. uetasmosermemensevoson

FREQUENCY
.

NA Nom Salim Some ONIn

WA 1 2 3 4 Maul

(.K.0100*
WA 1 2 3 4
(.4X/D*C.340-0

WA 1 2 3 4

WA 1 2 3 4

3,08

2..SS

3 , 39

2.17

USE OF EXAMINATION MATERIALS

1. My teachers us* old Provincial Examinations in class ...

2. My teachers tell us how previous classes did on the Grade 12
Provincial Examinations ...

. My teachors emphasize the Importance of the Grade 12
Provincial Examinations ...

4. My teachers teach us how to write examinations ...

EFFECT

vw, me vw,
oseimerdel

1 2 3 4 5 64 e'n
(3)(4))(h0*-4 13

1 2 3 4 5
C

1 2 3 4 5

3.37

3.42.

1 2 3 4 6
@)®Ci5)C1144 3 "

CHANGE

Meru,
Mush WWI
Man Maws *An

1 2 3 4 5
.03

1 2 3 4 5
1 0

Mob No WM
Lam Maw War

1 2 3 4 5

1 2 3 4 6

3.70

3.51

C7X13X.44Xis4 3.25
1 2 3 4 5

3.00
mu& IN .v.. Chow lift.

1 2 3 4 5
2.83

Wit IN Musis
lawn Olomp 144kor

1 2 3 4 5
oo %-5

1 2 3 4 5

aft&
0 et,

was. am.. sow
1 2 3 4 5

@k_ike*O.0

Mob Ns WWI
Leos Champ Onder

1 2 3 4 5

+ +-+0PGCOT,

3.61

'Pvt.

3. 2.0

2.41
2.87
2
1.42
3 , 80
3.0.5

GENERAL EFFECTS

Compared to previous years In
school ...

1. My own sense of responsibility (for learning) Is ...

2. My relationship with my teachers generally Is ...

3. My morale as a student is ...

4. The morale of my fellow students Is ...

5. The sp1rft of the school is ...

8. My feeling about thos subfects which DO have Provincial
Examinations compared to thou subfects which DO NOT.

7. My motivation to learn, generally, Is ...

8. The stress I feel about school 13 ...

9. My feeling toward obtaining a Provindal Schoiarsi lip Is ...

10. What aro the effects on the partidpation of Grade 12 stu-
dents in the foliming extracurricular activities?

a. School Sports
b. Drama
C. Music
d. School Government
e. School Clubs
f. Part-time Employmont
g. Study Groups

EFFECT

Vs, No Vs"
Dellriwalie

1 2 3 4 5 144-Ctel
(4)®*(39/0 3 .40

3 7 0
1 2 3 4 5

1 2 3 4 5
XI(K,3_00(20

1 2 3 4 5
( ger$Y2f/49

1 2 3 4 5
(ii)6401b0-b;Q.1)

3 .47

3 .'2.5

2.99

1 2 3 4 5
Ay0(04(59 2.0-1

1 2 3 4 5
Ct91(41*4-0 3."
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1 2 3 4 5

2.14

3.lS

1 2 3 4 5

(4 st)(x2)0 V,24 3.7-i
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(11)4(s #6/) 3. o3

3.11
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'1.Lck'
//) 347

r/ I ) i 3.00
/, SO 4_4- 3,2-7
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INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM

The Provindal Grade 12 Examination Program was introduced In the 1983/84 school year. Please indicate the extent to
which you perceive its stated Intentions have been achieved and the effect upon the B.C. educational system.

CHANGE

To
Owl FM arm Yoe
Nom il NI UAW WM*

/1151111 7 1 2 3

08,e *1 (i1) rt.*

,7 1 2 3

03V, 4
7 1 2 3

q..te1.654)

2.17 (i 44

1.92. '3?)

Q.0

3

3

? 1 2

1.66CizT (P)

INTENTIONS

1. Has the examination program led to more equitable
treatment of students applying to ,...;fiversity?

2. Has the examination program led to more equitable treat-
ment of students applying to colleges?

3. Has the examination program led to more equitable
treatment of students applying for employment?

4. Is the provincial curriculum being more closely followed
within the schools of British Columbia?

5. Are the students provided with additional challenge?

6. Do loathers have enhanced confidence in their own
abilities In the areas of curriculum and evaluation',

7. Has the status of the teaching profession been enhanced?

EFFECT

vow No Voy
DoIr pool

1 2 3 4 5 Pileun

44(*IfAl*1 3.11

1 2 3 4 5
)Q3*)WtP 3.12-

1 2 3 4 5
tqfrnter/i9 04

1 2 3 4 5
(9.144§49)(!ig 3.25

1 2 4 5
tqf)78.)(36)(0

1 2 4 5
3.1 7

1 2 4 5
y_yy,//fly02.. 3. 00

GENERAL INFORMATION

1. Have you ever had a problem in selecting courses because of final provincial exams?
(e.g., timetabling, number of sections offered, etc.)

(4 Often * Sometimes ® Rarely Never

2. Are you planning to attend University Of College? (7) Yes

3. How many Grade 12 Provincial Exams will you write this year? 1 to 3

4. How many Prey. Schoiarship Exams are you planning to write this year?

Kia) Pretty sure (ia Maybe () No

4 7 to 9 (?) 10+

(3-0 1 to 3 (i6) 4

iff 4 to6

°

5. Do you talk to your brothers and sisters in lower grades about the Grade 12 Provincial Exams?

(-4:) Often * Sometimes * Never

6. Whet is your gender? a Male Female

7. Do you consider your school to be ... 0 Urban Suburban 4 Rural

& How many Grade 12 Students are enrolled In your school?
() 0* 50 ® 51 lo 200 # 201 to 360 361 to 500 ® 501 to 1000

I don't have any brothers Of shltefs

over 1000

lmusc. unameawreseaermuceir

0 4
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What are the benefits/problems of the Provincial Examination Program?

Benefits:
=IP
iMe

MN

MN

iMe

MN

NM

OM

=I
MI
NM

MI
IMIN

OM

MI
Of
BM

eilM

PIN

INN

MIN

INE

Ela

MN

MN

NM

MN

MN

MN

IMO

MN

iMe

MN

OM

MI
MI
MI
MN

MN

MN

NM

MI
INS

OM

MI
MI
MN

MO me mintec . mossmonarrastmeronsverr

What is your evaluation of the Provindal Examination Program?

Haw your standards for your achisvamant changed as a result of the Provindal Examination Program?

MN
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Appendix D

Parent Questionnaire

All figures recorded in this appendix are valid percentage of respon-
dents, rounded to the nearest whole percent. Valid percents do NOT
include omits, "I don't know", or "N/A" in the base of calculations.
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Provincial Examination Impact
PARENT QUESTIONNAIRE

iv? 608 4// vabd pe,cent (Z)
egis! !

In order to better Interpret the results of the questonnalre, we would ilke to know more about our respondents. Please
answer the question below. Please use pendl and fill in the bubbles completely.

Did you, as a student, write senior (Grade 12,13) or school leaving examinations? Yes No (it

How long have you lived In British Columbia? 0 over 7 years ® 1 to 7 years ® just this year

You are asked to Indicate first your perceptions of the CHANGE the Provincial Grade 12 Examination Program has had
upon Grade 12 students or their school, and second the EFFECT you feel this has had on them.

We have attempted to Identify the major areas of examination impact. but should you have concerns not included in the
items, please write your comments in the open-ended section at the end of the questionnaire. Your commentsare most
welcome and will be added to our database.

In some areas you may not feel knowledgeable and not wish to respond. For this reason we have provided the NO RE-
SPONSE option.

CHANGE

Mu* N. Wish N.
Loss Clump 0. Minimum

ilea^ 1 2 3 4 5
3.11?(V(i)(3003)

1 2 3 4 5
3.Ser (fpc_7)(S#4

1 2 3 4 5
3.53 tr)(t,)*(Wg @

1 .2 3 4 5
1417 **(0(SOI#0

1 2 3 4 5
.94 t

1 2 3 4 5
ter, (16)*(440(/Zt
1.44 (4(74)(Zi(a(7)

2A) Q3X/6X;i7VW;
2.83(F:3x/41

2.72. (0/9Xist(9)(9)
3.Y6 (g1 (i7
3.05(i_dixi5.)04C(/3

1 2 3 4 5
3.411(1_9(42.),,g4.40.0,..4

.1 2 3 4 5
3.13W01**.Z)

IOW 141101VIC 10 IP IRIONArlsA RENT

1. Grade 12 students' motivation to learn is now...

2. The amount of homework Grade 12 students do Is now...

3. Grade 12 students' sense of responsibility Is now...

4. The stress I perceive in Grade 12 students is now...

5. The participation of Grade 12 students in the following extra-
curricular activities is now...

a.

b.

C.

d.
e.
f.

9.

School Sports
Drama
Music
School Government
School Clubs
Pan-time Employment
Study Groups

6. The use of out-of-school tutors by Grade 12 students Is now...

7. The effectiveness of the schools Is now...

EFFECT

".1 N.011 Ea Illews/lil

1 2 3 4 5 MeQn

(s9){.10)(32A2-) 3.45.
1 2 3 4 5

l'ioXi.!)(29)(28)(39 3.34,

1 2 3 4 5
;41Y9X3.07Y2J) S.qo

1 2 3 4 5
20,3t2t(Nyzi) 2.3/
1 2 3 4 5

13)!/7)3)(a) 2.q4

1 2 3 4 5
vo(my,5pi3v /2.) 3.03

9) 3.07
:7)1,4)(5*/49(/0) 3. 07
iiCiig.iviigia 2 .99

'/OuyfOr/31' 9) z q s
fizavz("/SYi.il 3 oo
'Er/4243Y7-9//9) 3, 29

1 2 3 4 5
c?')//)(yr:22XT

1 2 3 4 5
a)(33A7ymi,) 3.13
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CHANGE

Yob Ns lifere Ne
LI= Champ Ogeler lIseperee

tiM 1 2 3 4 5
3:31(4(8)(16(.11,\it

1 2 3 4 5
2.85.41)(12*Qiikto

1 2 3 4 5
2-89(170VihOl3qi)

8. The accountability of schools Is now ...

9. The overall spirit of the ached is now...

10. My confidence in the schools Is now...

EFFECT

Vely 16
Creldereeell Ned Ilseollid mean

1 2 3 4 5
Vik4itij(it '3'11

1 2 3 4 5
@(1.)(,,K*%/) 2. 98

1 2 3 4 5
(4444*.79 2.88

Do you have any children in grades K to 11? 4 Yes No

If yes, Do you feel that they are influenced by the Grade 12 Provindal Exams before they
reach grade 12?

0 Yes @ No

If yes, please indicate how.

INTENTIONS OF THE PROVINCIAL EXAMINATION PROGRAM
The Provincial Grade 12 Examinations Program was introduced in the 1983/84 school year. Please 'Ideate the

extent to which you perceive its stated intentions have been achieved and the effect upon the B.C. educational system.

CHANGE

1 Deart
Mew

MAW ?
2.01 *

NM To ene V.SAW WA*
1 2 3

? 1

2.01 (a4 (i5)

? 1

1.SS* 4

gis

2 3

? 1 2 3

2'2°@) e

? 1

h gig 11,19 4,111

2 3

_c) Oat

2 s
6.0 q_t

INTENTIONS

1. Has the examination program led to mom equitable treatment
of students applying to university?

2. Has the examination program led to more equitable treament
of students applying to colleges?

3. Has the examination program led to mom equitable treatment
ol students applying for employment?

4. Is the provindal curriculum hieing more dos* followed wIthIn
the schools of British Columbia?

5. Are the stmients provided with additional challenge?

e. Do teachers haw enhanced confidence in their own abes In
the areas of curriculum and valuation?

7. Has the status of the teaching profession been enhanced?

OS

EFFECT

Very Ne Very
Derreereel Met 11.1.11.1.1

M eon2 3 4 51

9

2 9 4 5

1 2 3 4 5
V4)(5.00_t®

1 2 3 4 5

1 2 3 4 5
(r2MAS.,42140

1 2 3 4 5
(d)() 4.1:4)(2.06:0 2.96

3.403

3. W

3.

3. 28

3.32.

1 2 3 4 5
1(0/ C*Q.K9) 2.79
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Please write your comments In the following space . . .

What are the benelits/problems of the Provindal Examination Program?

Benefits:

What is your ow& Ition of the Provincial Examination Program?

41.40.

Haw YIOM you theme the program?

Have your standards for student achievement changed as a result of the Provmdal Examination Program?

0 Page 3



Appendix E

Teacher Questionnaire

All figures recorded in this appendix are valid percentage of respon-
dents, rounded to the nearest whole percent. Valid percents do NOT
include omits, "I don't know", or "N/A" in the base of calculations.



Provincial Examination Impact
TEACHER QUESTIONNAIRE

A': 9417 44/.. cao-e 442144otece-et OW

Beginning in 1983184. students in Brttish Columbia have been required to wrIte the end-of-course provindal examina-
tion for each Grade 12 academic course In which they enrol. Please Indicate the change that the Provincial Examina-
tion Program has had on these students AND whether the change has been benollcial or detrimental. Please write your
comments in the open-ended section at the end of 'he questionnaire. Your comments are most welcome and will be
added to ow database.

_CHANGE

PIMA Ns IMIA
IMI lam Paw &edit
111. 1 2 3 4 5 "2-4--4"
um Lt)(4)/\1142,4 2.81
me (PA/V(7)Q) 2.82.
me ci, tc2.:10,7)(A) 2.54
um V rktp*0 2.6
is. cr4._,V(4V.) 2.75- '.2)*(P(Ot-5,) 3.07.- (/)(v)4(32(i) 2.qo

1 2 3 4 5
?)L1,)(YkNitli0 3.40i

am

1 2 3 4 5
ci)(7)40(3-3 4.17

me 1 2 3 4 5
am (_a_4)/(X244* 3-24

1 2 3 4 5
®45)(i-iy,4) Z.74

1 2 3 4 5
l4X-1_0)437)/2X4 3.N1

1 2 3 4 5
(3)12)11223* 3.37

1 2 3 4 5
(2)**74.0(8) 3.42

1 2 3 4 5
(f)( (.26 3.96

1 2 3 4 5

(-2.Xii)3*211,, di\ 3. 20

IMA Pb Mush
Lwow Champ HO..

1 2 3 4 5
V-1))*-71(i34) 2.72

1 2 3 4 5
) (*WOK%) 2.87

1 2 3 4 5
4-Xtlit#Ci) 3.21

los suPuc. salaassmeramal.

STUDENTS

1. What ar the effects on the participation of Grade 12 students
in the foilo*rtg extractrecular activities?

a. School Sports
b. Drama
c. Music
d. School Government
e. School Clubs
I. Part-time Employment
g. Study Groups

2. Students' use of out-of-school tutors for grade 12 subjects Is
now ...

3. The stress I perceive In my students is now ...

4. Student participation In summer school is now ...

5. Student selection of examinable courses is now ...

8. Student selection of ngn-examinable courses is now ...

7. The interest In the Provindal Scholarship Program Is now ...

8. Students' sense of responsibility is now ...

9. Student workload in grade 12 courses is now ...

10. The achievement of students In my grade 12 course(s) Is
now...

11. The morale of grad* 12 students Is now ...

12. The moral* of students throughout the school Is now...

13. Grade 12 students motivation to learn is now ...

l 1

EFFECT

1b
oemmuir otpo somirro

1 2 3 4 5 iwill4"
fzi#(:(44 2'1:79z 0

2. 71

(nief-'-)'3) 2. 81
(#AsYi_htek` . 69

2.68
(2)(7)(:2)(7) 3.36

1 2 3 4 5
3.34

1 2 3 4 5
2.56

1 2 3 4 5

1 2 3 4 5

('")-1.) ) 22 (43 4 (15 .42
(&it*Q!)(?) 2.62

1 2 3 4 5
C)lit(1S(31Kti) 3.27

1 2 3 4 5

(3),i0X#401) 3'34
1 2 3 4 5

2. 89

1 2 3 4 5

4')(ii.)(ilynct 3.17

1 2 3 4 5

1 2 3 4 5
,\t-0.1q(6(to)q) 2.84

1 2 3 4 5
az,
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TEACHING

In this section ot the questionnaire we would like you to consider the changes in some aspects of your teaching
brought about by the reintroduction of the Grade 12 ProvKdal Examinatirns.

We have listed a number of aspects of teaching below. Please indicate the extent to which your teaching has been
affected by the Grade 12 Examination Program and if, in your opinion, the change or lack of change has had an
overall detrimental or beneficial effect on education.

For each aspect of teaching listed we would like you to complete TWO scales:

First, the extent of the CHANGE.
Second, the EFFECT of the change upon students in your dasses.

CHANGE

IAN* Ne Moo*
Clump Ilmailsr

en ear.
1 2 1 4 6

4(3149(*(47D 2 ' 43

lark Ne IMO
Illosiswer Oluwee Dumper

1 2 2 4
T4P0)(** 2.87
Web N. Mush
Lee Chom Mew

1 2 4

1 2 3 4 s

(!.5)(t6A11.4Q0

) 23 4. 5
LY)(q

1 2 3 4 5
It(31)444.0

a 2 4 5
furub)(gy,..5,1c_3)

1 2 2 4 5
L2k.i)(Vd

.2, A §.

I 2 1 4 5
(!),V45PX)

4)1444

2.35

3.59

3. Z9

3.91

TEACHING

1. The breadth or scope of content of my courses Is

2. The depth of ccverago of my courses is now...

3. The emphasis I place on memorization and rote
learning In my teaching is now...

4. The emphasis I place on problem-solving In my
teaching Is now...

5. The emphasis I piaci* on critical thinking In my teach-
ing Is now...

8. The time I spend on dsaetionary topics such as
current affairs And optional topics Is now...

7. The time I spend on locally developed courses is now...

8. My use of provinda: curriculum guides Is now...

9. My use of authorized textbooks is now...

10a. The time spent on coaching students on how to take
tests is

10b. The provision of out-of-dass 4Aorials by the school In
examinable subjects is now ...

EFFECT

OMfteeild WPM Ilenall

'5)(11)(47)(101)

'

1 2 3 4 5*(393) 2' 53

1 2 3 4 5

1 2 3 4 5
(/0)(2#53K1 ( 2) 2 73

1 2 3 4 5
T411001) 3'09

1 2 3 4 5
lej@icy) 3.13

1 2 3 4 5
)3)*(, b)( !_; Z.16

1 2 3 4 5
rIX510(fYz) Z. Aik.

1 3 4 5
3.1 7

1

2115

1 2 3 4 5
o)(2012)161,7) 3.17

1 2 3 4 5
3.32

0411112111C IA IMINMPACTIIIIACIIIIR

! 2
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CHANGE

Minh Ns WW1
Um Ohms. Mum

rvl eat%
1 2 3 4 5

(!44-14.0.4) Z."
1 2 3 4 6

4000/(.4)* 2,57

1 2 9 4 6
(f-Yee(4)(Ct4)

1 2 A A 5
(1)(4)70242.)

1 2 3 4 5
(OOP**

1 2 3 4 5
604.5±,94( .3)

1 2 3 4 5

1 2 3 4 5
0(3)*(5/X4

1 2 3 4 5
Q0t3 41)Y.M)42,)

1 2 3 4 5
(2Xe/Cq7)filt(7)

1 2 3 4 5
4434o/4

1 2 3 4 5
12410*(0

1 2 9 4 5

1 2 9 4 5
Wlit(23)(i)

1 2 3 4 5

1 2 3 4 5
C./..Xq4(17\00

3.04

3.08

3.14

2.88

334

3,45-

2,54

3.34

2.71

3.75

2.91

334

3.41

3.95

Mask No Mesh
lams Chomp Mom

1 2 3 4 5
)® 2 41

Mush No Mush
Lam amp Moss

1 2 3 4 5
(elt(*(11#40) 2511

g 3 .4 A
WP_VciXtt) 2.31

LIMISIMMPACI1IACM111

TEACHING

11. My usi of authorized supplementary course materials is now...

12. My use of non-authorized 3Upplerrentary COUrs materials Is

13. Attention to IndNidual STUDENTS
a. The IndNidual attention I give to WEAK students is now...

b. to individual attention I give to AVERAGE students is now...

c. The individual attention I give to STRONG students is now...

14. My use of small group instruction is now...

15. My use of large group instruction is now...

18. The amount of homework I assign students is now...

17. The number of written assignments involving creative or re-
search-based actNities I assign students is now...

18. The number of worksheet-type activities I assign students is now..

19. The number of cooperative projects I assign students is now...

20. The use of multiple-choice items in my classroom tests is now...

21. The use of open-ended items in my classroom tests Is now...

22. The number of tests I give during my courses is now...

23. The weight I assign to paper and pencil tests, rather than profects,
assignments, labs, etc., in determining final grades is now...

24. The time I spend on all examination related activities is now...

25. FIELD TRIPS
Do your courses involve field trips? Yes No (qi,

if yes, the number of field trips my classes take Is now...

26. LASS
Do your courses involve laboratory work by students?

Yes, science labs
Yes, language labs
Yes, other formats (/

No La

If yes, the number of labs in my dasses is now...

27. Th time available for labs is now...

1 3

EFFE(T

Vim Ns May
ChlrimesMi sø PassIldel

1 2 3 4 5
CZAV-64 2.8B

1 2 3 4 5
q104)*(4® 2 Wo

1 2 3 4 5
4)1 (0(44) 2.97

1 2 3 4 6
(3)(i)C75)4(2) 3.02.

1 2 3 4 5
cfArkflAt(i) 3'"

1 2 3 4 5
et01)Cd(iet 2.88

1 2 9 4 5
(d05)40(/ ® 2 .9 o

1 2 3 4 5
®@(_4(0® 112.

1 2 3 4 5
q_oop@A4) 2.54

1 2 3 4 5
(3)(1002006)Ck

1 2 3 4 5
**Cs*

1 2 3 4 5
(7)0#04t

1 2 3 4 5
40)4(6234

1 2 3 4 5

1 2 3 4 5
®04-11(4Q-Y® 2 .77

3.03

1 2 3 4 5
2,73

1 2 3 4 5
0-00104 2.39

1 2 3 4 5
@I-Pi/AT 2 42

1 2 3 4 5
(!) 2.3Z
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IMP

MI
MN

MN

MN

MN

MN

NM

=I
MN

MN

MN

MN

MN

lila
MN

MN

MN

MN

MN

MN

MN

MN

MN

OM

MN

MN

MO

MN

MN

MN

MN

MN

MN

UM

MN

MN

MN

MN

MN

MN

MN

MN

MN

MN

MN

NM

1111

IN.
MN

OM

MN

OM NOM111011111C4416BOONCIMACION

2.1

UTILIZATION

In this section of the questionnaire we would !Ike you to consider the uses made of the Provincial Grade 12 Ex-
amination Program by you, your students, your colleagues, parents, school administrators, and others:

YOUR USE OF GRADE 12 EXAMINATIONS

The Ministvy of Education produces a number of reports based on student examination results. Exam results are
reported as Individual student maks, school summaries, and provincial summaries. lbe Ministry also produces exam
specifications for all examinable subiects and copies of previously used exams.

Please indicate the extent to which you use results from the Provincial Grade 12 Examination Program by respond-
ing to the items below using the scale:

N/A
1 - NEVER
2 - SELDOM
3 - SOME
4 - OFTEN

This use is Not Applicable to my teaching assignment
This is a use I have never made of the examinations.
This is a use I make infrequently, and occasionally not at aN, within a course.
This Is a use I make, but only at limited times during my course.
This is a use I make frequently ttwoughout the course.

FREQUENCY
MIA Wm Illealso Sem Cart

Maar%
3.-51

NIA 1 2 34
q't((ii)(gXecg

N/A 1 2 ,34
qt)*(0.2fflq_43

N/A 1 2 34
(#(3)140*(40

klIA,.1 2 34

N/A 16444
WK. i 3.1

Nie41,,x A A
Lo-,(7)4x3pw_o 3.24

',00

3,55

3.13

NM Now Shiba Sem Caw

NIA 1 2 34
40L5V0.00 3.27

NM I 2 34
4V(3)Q0V(.1 3.31

USE OF EXAMINATION RESULTS - STUDENT SCORES,
SCHOOL AVERAGES

1. I review the results of the Provincial Examinations for the
students I teach ...

2. I compare the Provincial Examination results across the
dasses I teach...

3. I compare the marks I award students to their Provincial
Examination marks...

4. I compare the Provincial Examination marks of my
students with the mcrks of others:

A. IN MY SCHOOL.

B. IN MY DISTRICT.

C. IN THE PROVINCE.

USE OF EXAMINATION MATERIALS - OLD EXAMINA-
TION% EXAM SPECIFICATIONS

5. I use the Provincial Examination Program to define the
content of my course...

8. In discussions with students I refer to the Ministry of Edu-
cation's EXAM SPECIFICATIONS...

EFFECT
VW, VOW

Deldwail Mod Ileftwaid

1 345 "ea"
(.2)C5700,3exit 3. vot

1 2 3, 4 5,

1 2 3 4 5

33'9

(2);7)413018) 3.57

1 2 3 ,4 ,5,
CP,V5,tt.25)1S9 3.38

1 2 3 4 5

1 2 3 4 5
)42)M)(28(1.1 3'"

3.15

1 2 3 4 ,5
(10)(203#(29V1) 3.0

1 2 3 4 5
(V.V3_11P.4) 3.1/
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MO

FREQUENCY
NIA Nom idiom S. Men

WA 1 2 $ 4 NI a'm
g(7)*(Wat .04

N/A 1 2 3 4
tik0406)44

NIA 1 2 3 4
floyorspo

N/A ,1 2 .3 4vgxgo4

2.9 I

2.4i

2.2.1

N/A 1 2 3 4

te)(344 034 3044

NIA 1 2 3 4
2.72.

NIA 1 2 3 4
(4CV4)404 2$4

um OF EXAMINATION MATERIALS - OLD EXAMINATIONS,
EXAM SPECFICATIONS

7. In dus I explicitly describe the relationship of the course
content to the examination by using the EXAM SPECIFICA-
TIONS...

8. I use the EXAM SPECIFICATIONS for the development of
my own dassroom tests...

9. The EXAM SPECIFICATIONS are used for the development
of school-wide tests...

10. I administer old Provincial Examinations to students as a
complete two-hour examination ...

11. I administer selected questions from old Provincial Examina-
tions at relevant points during my course ...

12. Ha* often do results of old Provincial Examinations or items
count toward the student grades in your oourse?

13. How often do you use these results to guide your instruc-
tion?

EFFECT
Vs, I VON

0141611111111 Obi lbasidi

1 2 3 4 5 MC94
COt(3145i0) 3,31

1 2 3 4 6
44#41)(10 3.41

1 2 3 4 5
4kt0.11X*60 31

1 2 3 4 6
4-4)- cvi,y4-0 33 o

1 2 3 4 5
7.9 i

1 2 3 4 5
44x* tziKe 3.411

1 2 ; 4 5
Et***® 3.48

USE OF THE EXAMINATION RESULTS BY OTHERS

The Provincial Examination Program could be used In a number of ways by other people In the educational system.

We are interested hi your perception of the uses being made of the Provincial Examination Program by these other people.
Please indicate the extent to which examination results are used as described in the statements below, and also indicate
the effect of this use upon the educational system.

FREQUENCY

MO

In

Owl Nom Mini Some Olim
raw

7 1 2 3 4
00*.csoYa 2.ss

M ao.rt

7 1 2 3 4
c*10 2.e5

7 1 2 3 4
2.42.

7 1 2 3 4
(ii)0013040

7 1 2 3 4
*Or Q.:b<110 3. ii

NM

am

3.18

USE OF THE EXAMiNATION RESULTS BY OTHERS EFFECT

vs" 06 vs,
ammor Nom ss.arr

1 2 3 4 5

31*(2(20( 2) 2.241. SCHOOL ADMINISTRATORS vse the examination results In
the evaluation of TEACHERS.

2. DISTRICT ADMINISTRATORS use the examination rosuits In
1 2 3 4 6

(toitax(31(D 2.n
the evaluation of TEACHERS.

1 2 3 4 5

3. The SCHOOL BOARD uses the examination results In the 35)(22)0( CV) 2.11
evaluation of TEACHERS.

1 2 3 4 5

4. DISTRICT ADMINISTRATORS use the examination results In 1**21100 2.20
the evaluation of SCHOOLS.

1 2 3 4 5

5. The SCHOOL BOARD uses the examination results In the (21#166)(1) 2,2/
evaluation of SCHOOLS.

1 1 5
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FREQUENCY

Dmel Plam 11.11r Mew Ohm
Vows

7 1 2 3 4
V*010* 3.05

7 1 2 3 4
1.0)/31)(27Th@4

7 1 2 3 4
yz_sytAK19)

7 1 2 3 4
(10.)(7405.t

7 1 2 9 4

7 1 2 3 4
t9")(01%*20

7 1 2 3 4
tocippoKg

7 1 2 3 4
*4)(148)*

7 1 2 3 4
10_9)(/.8435)417)

_7 1 1 3 4
(36011(111014)

2 .

3.44

3.48

2. S I

2..74

3.17

3.48

2.71

2 . 84

USE OF THE EXAMINATION RESULTS BY OTHERS EFFECT

S. PARENTS use the examination results (their knowledge of
them) in the evaluation of SCHOOLS.

7. PARENTS use the examination results in deciding which high
school to enroll their child.

8. UNIVERSITIES use the examination results to select students
for admission.

9. COLLEGES me the examination results to select students for
admission.

10. EMPLOYERS use the examination results to select students
for Jobs.

11. SCHOOL ADMINISTRATORS use the examination results in
determining teaching assignments for teachers.

12. The MINISTRY of EDUCATION uses the examination program to
inilUehOe the content and nature of the Grad. 12 curriculum.

13. The MINISTRY of EDUCATION uses the examination results
to compare the different school districts.

14. The Provincial Examinatton Program influences the allocation
of educational resources.

15. Provincial Examination results are used to determine local
awards and scholarships.

Vag PID Vag
Delftemlid NINA kW

1 2 3 4 Me"
*IOW& ) 2.1 I

1 2 3 4 6
4ra*CPC;) 254

1 2 3 4 6
3.o2.

1 2 3 4 6
(1)*32j147D® 219

1 2 s 4 6
2. 3

1 2 3 4 5
(4(21)(g)(Ky.) 2..7

1 2 3 4 6
034,150VQ0 2.57

1 2 3 4 5
2.25

1 2 3 4 5
(.9/A9)*(7X/D 2.27

1 2 3 4 5
q4QA)40® 3./q

GENERAL INFORMATION

1. How many grade 12 students are enrolled in your school?

CE o to so a 51 to 200 1/3 201 to 350 ij 351 to 500 0 501 to 1000 0 owr woo

2. Which Provincial examinable Grade 12 subjects do you teach? (FIN in ail that epply)

None iit Algebra (i) Biology (6") Chemistry (2) Communications
cado English (1) English UL (.(4 French

.
Geography / Geology

(1) German 4 History Latin Physics Spanish

3. What Is your school? * Semestered 0) Non-semostered

4. How many years have you been a Teacher in this school? 0 to 3 © 4 to 5 4 6 or over

5. How many years have you been a Teacher in your career? * 0 to 6 OD 7 to 10 ft3i 11 or over

8. Would you driscribe your school as being ... Urban ti41 Suburban (o Rural

7. Have you served on a Provincial Examination Committee? * Yes (4 No
(e.g., Board of EMIIIIIIIIIKS, Wiliam, Exam consbuolion or Review)

1110 111111111MIC lata111101PAMINC111111

1 6
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NM

SCHOOL CUMATE

The Provindal Grade 12 Examination Program could affect some of the 7eneral characteristics of a school that are
difficult to pinpoint, but nevertheless are knportant to the 'educational dknate In which the students and itaff function.

Please indicate the extent of the change on each of the factors listed below and whether this change has had a benefidal
or detrimental effect on the climate of your school.

CHANGE

114MA lb MI*
WNW Mop MIA.

1 2 3 4 5
44)(51k1.3)(t) 3.0g

1 2 3 4 5
0_4(*®41) 3.11

Ma* No MI*
Low Pomp NOG/

1 2 9 4 6
q-PC*0@® 2'51

1 2 3 4 5
C2-11DOC*0 3.54

1 2 9 4 5
2.59

We *
11.1 Lam Chow Ono*

1 2 3 4 5

IMPKINIC - latadMPACTRIACIOR

"1
1 20 3 4 5

qq:Asfilk14) 3.39

1 2 3 4 5
(005)(0) 2.9

1 2 3 4 5
C7)44/k2P® 2.95

1 2 3 4 5

4)00(4® 1.93
1 2 3 4 5

(0714IY/ikt "
1 2 3 4 5

(4 X;00Xi,) 2436
1 2 3 4 6

(i(tyvykyxv 2.9E1
1 2 3 4 5

C404)-4 3 .43

SCHOOL CUMATE

1. The overall tons of the school Is now ...

2. The relationship between me and my students Is now...

3. The morale of teachers is now ...

4. The "status" of examinable subjects is now ...

5. The "status" of non-examinable subjects is now ...

G. Us. of school counselling services for personal problems Is
now ...

7. Use of school counselling services for vocational Information
Is now ...

8. My sense of control over what I teach Is now...

9. I perceive that public confidence in the schools is now ...

10. My workload In teaching Grade 12 courses Is now...

11. The stress I experience as a teacher Is now...

12. My interaction with teachers of the lower grades Is now...

13. My interaction with other Grade 12 subjects Is now...

14. The test-wisoness of students entering Grade 12 Is now ...

1 7

EFFECT

WM NI *of
Do***81 UMW Illansidd

11345040A
3.oe

1 2 3 4 5
® IGM4(s) lig

1 2 3 4 5
&4-04q_ipc-i) 2.44

1 2 3 4 6
OT 2.94

1 2 9 4 5
©()(1) 2.1)

1 2 3 4 5

CVQ.C.M0Qt(j) 2.94

1 2 3 4 6
3. 2.1.

1 2 3 4 5
00)*(4k7)(y) 2.44

1 2 3 4 5
Zik_0(yy)(20(Y 2.9S

1 2

1 2

1 2

3

3

3

4 5
0 2.43

4 5
O(i) 2.23
4 5

Ct6-04(y)(g) 2.
1 2 3 4 5

2.%
1 2 3 4 5

ar_-_-A(7,24-04,-.) 3.31
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GENERAL EFFECrS
Listed below am some possible effects of the Provincial Examination Program. Please indicate the extent to which
these effects exist and the effect upon the education process.

CHANGE
Mush Pa Mu*Ia. damp Ommaist

1 2 3 4 e5m
zen

1 2 3 4 5
O®re .40Q4 3.3q

1 2 3 4 5
ilerdq30

1 2 9 4 6
Rki7)*(2XD I °

1 2 3 4 5
®00.1**) 3 .62
1 2 3 4 5
1

1 2 3 4 5

5X)(7)
1 2 3 4 5

MIR

3.20

3.09

GENERAL EFFECTS

1. As a result of the Grad. 12 Examination Program, my class
si is now ...

2. As a result of the Grade 12 Examination Program, school
timetabling problems ar now ...

3. The attention given in lower grades to curricular material linked to
grade 12 xaminabl subints is now...

4. Adaptation of curriculum to meet individual student's interests
la now ...

5. The use of sehool-wide xaminations in grade 12 is now ...

8. The use of examinations in lower grades Is now...

7. The use of district-wide examinations is now

8. In-service opportunities related to grade 12 courses are now...

EFFECT
Vey

Delrlawid Mel emellid
1 2 3 4 5 tiedil

Cb 2.71

1 2 3 4 5
2 .5 7

1 2 3 4 5
C404)0.7*

1 2 3 4 5

*010VIS)(9-)(

1 2 3 4 5

1 2 3 4 5
(i) ESYWC4 ®

1 2 3 4 5
C51) .(Kft(3X1)

1 2 3 4 5

3. oq

2. oct

INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM

The Provincial Grade 12 Examination Program was Introduced In the 1983/84 school year. Please indicate the extent to
wilich you perceive its stated intentions have been achieved and the effect upon the B.C. educ, %nal system.

CHANGE

T.
Deal NM Seam
lbw dM Uri

Mei^
1 2

Lei 43'

? 1 2

tIVI@ @
3

? 1 2 3

? 1 2 3

244 e
? 1 2 3

1,974)
? 1 2 3

144 0 C;/)

? 1 2 3

126 ®
all somme. totaissaveramana

INTENTIONS

1. Has the examination program led to more equitable
treatment of students applying to university?

2. Has the examination program ied to more equftabie treat-
ment of students applying to colleges?

3. Has the examination program led to more equitable
treatment of students applying for employment?

4. Is the provincial curriculum being more closely followed
within the schools of British Columbia?

5. Are the students provided with additional challenge?

8. Do teachers have enhanced confidence in theft own
abilities in the areas of curriculum and evaluatfon?

7. Has the status of the teaching profession been enhanced?

ilS

EFFECT

Voef N. Vs"
Doblaventsi Mat Ilemelkil

1 2 3 4 5 Mats-
3.39

1 2 3 4 5
11)cifyii)(islk 3.34

1 2 3 4 5

(SYS-)427)06(51 3.040

1 2 3 4 5
31)(19)(72)1.04 2. f3

1 2 3 4 5
( Of 2C4(*60 3 .14

1 2 3 4 5
0_5) 4119 ( 3.oit

1 2 3 1 5
Ofiktiki.7)® 240
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What are the beneffts/problems of the Provincial Examination Program?

Benefits:

Have your standards for your studonts' achievement changed as a result of the Provincial Examination Program?

111111111111101111C 101111111MIPACMMACMOR

III
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Appendix F

Principal Questionnaire

All figures recorded in this appendix gre valid percentage of respon-
dents, rounded to the nearest whole percent. Valid percents do NOT
include omits, "I don't know", or "N/A" in the base of calculations.
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ION

, A / / / z"7-,,z "///,';',1;%";.;,.;'z
' . z..,;;/.2/;,z;,;;;,:;2;;;;;; ',z. . '.7.///.///// ///.////. / ij, 7

, ' ;),07: val" ."7.e..-cen?L (.7,3
, ,

.
Ns/69 Nolil v

Beginning In 1983184, students in British Columbia have been required to write the end-of-course provindal examina-
tion for each-Grade 12 academic course in which they enrol. Plane indicate the change that the ProvIndal Examina-
tion Program has had on these students AND whether the change has boon beneficial or detrimental. Pleas* write your
comments in the open-ended section at the end of the questionnaire. Your comments are most welcome end will be
added to our databaso.

CHANGE

Mu* Ns Yu&
Lase ClAiwp Clnalet

Pete& 01- 1 2 3 4 5- 2.8
mr wpfxsixr-o) 2.87
erel (fX/t(7.01rit; 1.78
... 4)(!9ites(1-,7
mr (4)(82(41(0) 2.94
mr M7)(3,) 2 .9*
mr iciv 3. AiriNfiX-6) 3.53
6.1 1 2 3 4 5- q21(0)13;c44 3.74

1 2 3 4 5
(.40)(i)()Igla at'10

1 2 3 4 5
(0 Ci)(70)(6) 330

1 2 3 4 5
2.72

1 2 3 4 5

RI/4 3 .17
1 2 3 4 5

'A)V1)t6q6VO 3.52
1 2 3 4 5

(.2 N 5Y4010(3) 3.39
1 2 3 4 5

L4114"...4/)Qis 3.9e
1 2 3 4 5

(9)(7vrt3( i,,1 3.39

Mak No Meek
Lowe Clomp 14VAer

1 2 3 4 5
(/ )3al(s**( / ) 2.82

1 2 3 4 5
(0X/-9YOUXI) 3.00

1 2 3 4 5
(0(8)0(4® 3.16-

STUDENTS

1. What are the effects on the partidpation of Grade 12 students
In the following extracurricular actNities?

a. School Sports
b. Drama
c. Music
d. School Government
e. School Clubs
f. Part-time Employment
g. Study Groups

2. Students use of out-of-school tutors for grade 12 subjects Is
now ...

3. The stress teachers perceive in their students Is now ...

4. Student participation in summer school is now ...

5. Student selection of examinable courses is now ...

6. Student selection of no-examinable courses Is now ...

7. The interest in the Provincial Scholarship Program Is now ...

8. Students' sense of responsibility is now ...

9. Student workload in grade 12 courses Is now ...

10. The achievement of students in their grade 12 course(s) Is
now...

11. The morale of grade 12 students is now .

12. The morale of students throughout the schools is now...

13. Grade 12 students' motivation to learn is now ...

Mt MP =MSC LMP IIMPACIMIN1

21

EFFECT

Vary No very
Dwrimemill IOW IlemslIdel

NI gear%
,1 2 3 4 5

t / 2.79
)( (V!'

;.q)(254-7`(3 2..7Z
' FI,V80( 3 2.. 95'

4(i i` 2 .40
(1,..70))1((,7774;14-0, .Sb)) 23-.4cf

1 2 3 4 5

(6)(i;)(4fiiil 3.52

1 2 3 4 5

6.1xll,7)(4) 2.5.1
1 2 3 4 5

3,07

1 2 3 4 3

/71'/,1(51-1:14)C.46,1 2.65'
1 2 3 4 5

2.77
1 2 3 4 5

3.33
1 2 3 4 5

3.37
1 2 3 4 5

4i,*,-4,(4) 3.05"

1 2 3 4 5

6) 3.3$

1 2 3 4 5

')i-74.51(s/2.)(/ 2.77
1 2 3 4 5

(6' :1E1)006)(3; 3.03
1 2 3 4 5

(i)(8)(037)(51 3.38

Page 1



TEACHING

In this section of the questionnaire we would like you to consider the changes in some aspects of teaching brought
about by the reintroduction of the Grade 12 Provincial Examinations.

We have listed a ntimber of aspects of teaching below. Please indicate the extent to which you feel teaching has
been affected by tho Grade 12 Examination Program and if, in your opinion, the change or lack of change has had
an overall detrimental or benelicial effect on education.

For each aspect of teaching listed we would like you to complete IWO scales:

First, the extent of the CHANGE.
Second, the EFFECT of the change upon students in your school.

CHANGE

Ma* 06.
Oftessisr Gimp NNW

20.0t4.44

WM Ns Midi
II Aim" Clump Mow

2.2
CI,C319404V(1) "6

Mush N. WA
Lew Chew Um

(J-4444 3,47

1 2 3 4 3
AC6****(3) 3.03

1 2 3 4 5

12345

1 2 3 4 5

goke0(7)(2..)

6644402

1 2 3 4 5
(9)Q_ZOOQ*44_3)

ao)(Laciale,c.!

1 2 3 4 5

3.08

1. SS

2.54

3.841

3.5 7

41.10

3.97

TEACHING

1. The breadth or scope of content of courses is now...

2. The depth of coverage of courses is now...

3. The emphasis placed on memorization and rote learn-
ing in teaching is now...

4. The emphasis placed on problem-solving in teaching Is

5. The emphasis placed on critical thinking in teaching is
now...

8. The time spent on discretionary topics such as current
affaks and optional topics Is now...

7. The time spent on locally developed courses is now...

8. The use of provincial curriculum guides is now...

9. The use of authorized textbooks is now...

10a. The time teachers spend on coaching students on
how to take tests Is ...

10b. The provision of out-of-dess tutorials by my school In
examinable sutlects Is now ...

EFFECT

to yaw
Ovvimodul 1111sei

NI tank 9, 4 5
tt7)(8) 2.511

Z 3 4 s.
..,xsipoqn(..4) 2.73

1 Z 3_ 4 5,

q109-4(t20Q0)(3) 2.3 q

1 Z 3 4 5
*e*Kii) oq

1 2 3 4 5
j(i110174(2) 3.01

1 2. 3 4 5,

1$(tix!_fliVig) 2.03

1 2 3 4 5

1 2 3 4 5

,1 2 3 4 .5,
(3;1)(44730(4 )

1 2 3 4 5

(ci)(*ittg(i)

1 2 3 4 5

Z.67

3.37

3.11

3.34

11191111110AISC- LOOMMOACT0110

1 4. 4
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CHANGE

Moe Ns Nob
Ian allitip WI tan
1 2 3 4 5

(VPX)(714(3) 3.04
1 2 3 4 $

VIONV.9),0) 2..35

1 2 3 4 5
wclixrprect

1 2 3 4 5
(0(4)(4(0)0

1 2 3 4 $

1 2 3 4 $
Q.K11X9S*1)

1 2 3 4 5
XS.)4(4104

1 2 3 4 5
4(6)(2404
1, 2 9 _4

v(10(ai*Lv

1 2 3 4 $
(0)00)(40(4/)()

1 .? 3 4 I
(p.51410#40.1.)

1 A 4 A

1 2 S 4 5
(..CPW8)(42A,

1 2 3 4 5
(3Xtricift*

3.01.

3.65

3.01

3.12

3.90

2.77

3.AI 0

1 2 3 4 5
(ckoxs)(71)4 1.20

Ns NANA

Las amp lbw

1 2 3 4 5
-1410(iKi.) 2'25
1 2 3 4 5

q.../V§PiliKeW 2' Cct
1 2 3 4 5

.44114:17,3)0 2.415

rafaftwaaLaseasairansew

TEACHING

11. The use of authorized supplementary course materials Is now...

12. The use of non-authorized supplementary course materials Is
now...

13. Attention to Individual STUDENTS

a. The IndMdual attention given to WEAK students Is now...

b. The Individual attention given to AVERAGE students Is now...

c. The kidividual attention given to STRONG students Is now...

14. The use of small group instruction Is now...

15. The use of large group instruction is now...

18. The amount of homework assigned to students Is now...

17. The number of wrItten assignments Involving creative or research-
based activoties asol..red to students complete is now...

18. The number of worksheet-typo activities assigned to students Is

19. The number of cooperative projects assigned to students Is

20. The use of multIple-choice items in dassroom tests Is now...

21. The use of open-ended items In classroom tests Is now...

22. The number of tests given during courses Is now...

23. The weight eseigned to paper and pencli togs, rather than
projects, assignments, late, etc.. In determining your teachers'
fine! grades Is now...

24. The time spent on aN examination related activities Is now...

25. The number of field trips classes take Is now...

N. The number ot labs In classes is now...

27. The time available for labs Is now...

123

EFFECT

Vs, N. Vs,
Doirimoild IOW

Men^
1 2 3 4 5

(I,\(21,10 W3s.) 3."
1 2 3 4 5

(f4(1214Sfei(2) 2.57

1 2 3 4 5

1 2 3 4 5
eN/N-00,(3)

1 2 3 4 6
(0-$004..34

1 2 3 4 5
COJ(.30(20.3)

2.97

3.01

3.49

2.99
1 2 3 4 5

2.81.

1 2 3 4 5
3.3.4

1 2 3 4 5
2.73

1 2 3 4 5

`,,,e(28X5IXIX,4) 2.85

1 2 3 4_ 5
2.q1

1 2 3 4 5

(5:AM4(0) 1.40

1 2 3 4 5
d*ry) Z(.7

1 2 3 4 6
(P:(iTV*4)(V(!)

1 2 3 4 5t/)0 ZSY
'1.01

1 2 3 4 E

(1)(MT.21(3 ) 2.47

1 2 3 4 5

(2ii(31414(5(/) 2.19
1 2 3 4 5

( 5 ) ( 3 4 1 4 6 ' X 3 ) 24s-

1 2 3. 4 5
(43 7 k!..)
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UTILIZATION

In this section of the questionnaire we would like you to consider possible uses made of the Provincial Grade 12
Examination Program by you, your teachers, your students, parents, other school administrators, and others:

YOUR USE OF GRADE 12 EXAMINATIONS

The Minisby of Education produces a number rt reports based on student examination results. Exam results are
reported as indivkksal student marks, school summaries, and provindel summaries. The Ministry also produces exam
specifications for all examinable subjects and copies of previously used exams.

Please Indicate the FREOUENCY or extent to which you use results from the Provincial Grade 12 Examination
Program by responding to the items below using the scale:

N/A
1 - NEVER
2 - SELDOM
3 - SO'AE
4 - OFTEN

This use is Not Applicable to me.
This is a use I have never made of the examinanons.
This Is a use I make infrequently, and occasionally not at all.
This Is a use I make, but only at limited tknes.
This Is a use I make frequently.

In addition, please Indicate the EFFECT that the Provindal Grade 12 Examination Program has had on these items.

FREQUENCY
MI New Mime %No 011w

Mtears
WA 1 2 3 4
(C9(CJI (3M4

7;(11,444

/
11)(544

A/ /0 3.32

14/A 1 2 3 4
LOX04(3f 4 3.1.0

74444

3.69

IX

2 . GS

141A 1 2 3 4
3 2 4 I

WA 1444 3.28

NM Nom Mao Illwr Ma

NM 1 2 3 4
(0(000* 3'51

WA 1 2 A
Loxv(p)aco 3.47

USE OF EXAMINATION RESULTS - STUDENT SCORES,
SCHOOL AVERAGES

EFFECT
Veg N. Verf

Ovelmmeol Pool Somali'

1 2 3 4 5

1. I review the results of the Provincial Examinations for the
students in my sci...aol...

' 0 X .3)(If(54(21) .f. 0 7

t Z ), A 5.

2. I compare the Provindal Examination results across the classes ( o)( vavg 3, g3

In my school...

1 2 3 4 A
3. I compare the Provindal Examination results across the schools (3 &3)3&11/)(20 3.72

In my district...

1 2 3 4 5

4. I compare the marks awarded students by my teachers to the
students' Provindal Examination marks...

3.9 1

3 4

5. I compare the Provincial Exam marks of students of teachers In my
school with the marks of students of other teachers in my school...

,1 ,2,, ,5,
;1 )( y )(52)2ei /3) 3.43

1 2 3 4 5

6. I compare the Provincial Examination marks o. students In my
school with the marks of other schools in my district..

1 2 3 4 5

7. I compare the Provincial Examination marks of students In my
school with the marks of students in other districts...

3. ta"

USE OF EXAMINATION MATERIALS - OLD EXAMINATIONS,
EXAM SPECIFICATIONS

1 2 3 4 5

8. My teachers use the Provindal Examination Program to define
the content of their courses...

(,3 )W08X39,911/ 3 '37

1 2 3 4 5

9. My teachers refer to the Ministry of EducatIon'ti EXAM SPECIFI- ( / )461)p 396
CATIONS In discussions with students ...

emosevec. wswaratememe
um

..i 2 4
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FREQUENCY
PM Nom Winn Ilams Often

N/A 1 2 3 4 1.'15911'
!(/)4Xibtl#1 3.23

N/A 1 2 3 4
3.20

N/A 1 2 3 4
41)(8kki)(0(4 2.70

N/A 1 2 3 4
(43)(1) *X#

N/A 1 2 3 4
(OX/X0r0, 3 .42

NM 1 2 3 4

(0)0147)0/5)(/) 2.39

WA 1 2 3 4
(o(Iq-4)40123) 3.05

USE OF EXAMINATION MATERIALS - OLD EXAMINATIONS,
EXAM SPECIFICATIONS

10. My teachers explicitly describe the relationship of the
course content to the examination by using the EXAM
SPECIFICATIONS...

11. My teachers use the EXAM SPECIFICATIONS for the de-
velopment of their own classroom tests-

12.Th. EXAM SPECIFICATIONS are used by my teachers for
the development of school-wide tests ...

s 13. My teachers administer old Provincial Examinations to stu-
dents as a complete two-hour examination ...

14. My teachers administer selected questions from old Provin-
cial Examinations at relevant points during thek courses ...

15. How often should results of old Provincial Examinations or
Items count toward the student grades In the course?

16. How often are these ritstufts used to guide Instruction?

EFFECT
Venr H. Vert

Ikelosellel

1 2 3 4 5 frt
44W..111.)4) 3'7 1

1234!
3. fb

1 2 3 4 5
(g)qiiii)(1/) C4 3 .5%

1 2 3 4 5
(/)(2)4±014 3. 7,

1 2 3 4 5
C.i.)(9)000 :11

1 2 3 4 5
3.

1 2 3 4 5

USE OF THE EXAMINATION RESULTS BY OTHERS

The Provincial Examination Program could be used In a number of ways by other people In the educational system.

3. 50

We are interested in your perception of the uses being made of the Provincial Examination Program by these other
people. Please indicate the extent to which examination results ars used as described In the statements below, and also
indicate the effect c4 this use upon the educational system.

FREQUENCY USE OF THE EXAMINATION RESULTS BY OTHERS

Osel Mow ems Ma
Wow

? 1 2 3 4 I" am
(6)(5_1460.0(1) 1.72.

? 1 2 3 4
7

7 1 2 3 4
471(.62V)1111,4) 1 . Z.

1 2 3
VTPW14) . 52

.7 1 2 4
041,iptxth 2. '45

MN

SIM emearstme.Laspanswenno

1. fuse the examination results In the evaluation of my TEACHERS.

2. DISTRICT ADMINISTRATORS use the examination results In
the evaluation of lEACHERS.

3. The SCHOOL BOARD uses the examination results in the
evaluation of TEACHERS.

4. DISTRICT ADMINISTRATORSuso the examination resutts in
the evaluation of SCHOOLS.

5. The SCHOOL BOARD uses the examination results In the
evaluation of 2022u.

125

EFFECT

Voir H. Vely
0.011wrisi Ilenellekl

1 2 3 4 5 Mead,
gt(W-9)( /..) 2. St

1 2 3 4 5
#0400(4)(0) 2.. 'Of

1 2345
4)( (2) 2. 28

1 3 4 5
13)eigpLktv 2.*

1 2 3 4 5
2.2.7
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FREQUENCY

Dad Now Mire *me MIN
Nam Indan

? 1 2 3 4 -
WAIIXS7X '7) 2. .64

? 1 2 3 4
(341)*(24444,-) .2.7

? 1 2 3 4
ICO:SKOObin 3.70

? 1 2 3 4

? 1 2 3 4
40114(41.)

? 1 2 3 4

? 1 2 3 4
44,(5VAlgigr

? 2 3 ,4
41)(.4/ HITPOR

? 1 2 3 4
(040(1S)(jii)

7 1 2 3 4

3.35

2.12.

2.30

3.08

3.2.4

2.22.

2. 29

USE OF THE TeXAMINATIO' RESULTS BY OTHERS

6. PARENTS use In* knowledge of the examination results In
the evaluation of my graism.

7. PARENTS use the examination results in dedding which high
school to enroll their child.

8. UNIVERSITIES use the examination results to select students
for admission.

9. COLLEGES us& the examination moults to select students for
admission.

10. EMPLOYERS case the examination results to select students
for jobs.

11. I us* the examination results in determining teaching assign-
ments for teachers.

12 The MINISTRY of EDUCATION uses the examination program
to Influence the content and nature of the Grade 12 curricu-
lum.

13. The MINISTRY of EDUCATION uses the examination results
to compare the different school districts.

14. The ProvIndal Examination Program Influences the allocation
of educational rosources,

15. Provincial Examination results are used to determine local
awards and scholarships in my school.

EFFECT

Yer, * Yert
Doo.hd pod 4.444

1 2 3 4 5 nme
(1))2./((3,0(/ ) 2.

1 2 3 4 5
(44P4/X0(i5X9) 2. 71

1 2 3 4 5
44046/4 3.01

1 2 3 4 5
104§AAV 3'03

1 2 3 4 5
V(4)C3)4(/) 2.81

1 2 3 4 5
3 '37

1 2 3 4 5
0**(44) 3.o°

1 2 3 4 A
0.3.A1P10,4X3,1 Z39

1 2 3 4 5
(i02:1)(5Z(.6)(2) 2.57

1 2 3 4 5
3'24

GENERAL INFORMATION

1. How many grade 12 students are enrolled In your school?

C60 0 to 50 (4-4 51 to 200 4 201 to 350 e(aa 351 to 500 501 to 1000 (2) over 1000

2. How many Grad. 12 Provindal Exams were written In your school last year?

(4 0 to SO 51 to 200 Q=7) 201 to 350 IV 351 to 500 501 to 1000 (A-* over 1000

3. How many Grade 12 course credits were given that did not have have a Provincial Exam component?

(73 0 to 50 51 to 200 ./.) 201 to 350 4-t 351 to 500

Cie 0 to 3

CI" 0 to 6

(A Urban

4. How many years have you been a PrIndpal In this school?

5. How msny years have you been a Prindpal In your career?

6. Would you describe your school u being ...

7. Have you served on a Provincial Examination Cornmfttee?
(e.g.. Beard of Examiners, Meeks EXIIIVI ooneruolon or Reviu)

1 2 6

@ 501 to 1000 gt over 1000

* 4 to 5 6 or over

7 to 10 sii) 11 or over

110 Suburban 41) Rural

* Yee No
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SCHOOL CLIMATE

The Provincial Grad. 12 Examination Program could affect some of this general charactedstics of schools that are
difficult to pinpoint, but nevertheless are Important to the °educational dknahe in which the students and staff function.

Please Indkats the extent of the change on each of the factors listed below and whether this change has had a beneficial
or detrimental effect on the climate of your school.

CHANGE

lhooli lb WM
Wow amp lb Ow

Mon
1 2 3 4 5

C; 8.34)

1 2 3 4 5
3,16

AIWA Pb Wok
Low Prep Wpm

1 2 3 4 5
(?: 0 2.71

1 2 3 4 6
Q.:,)1Q.,X111cMp 3.99

1 2 3 4 5

2..

Pb Wok
taw Champ Osedse

1 2 3 4 5
(iXiX-1/01?rn 3.58

1 2 3 4 5
3.14

1 2 3 4 5
7 2.2q

1 2 3 4 5
(o)(2)*@(2) 3.40

1 2 3 4 5
(1-04-t0)*®

1 2 3 4 5
(7)0:30) 2 .%

1 2 3 4 5
(404-10(i) 'Ol

1 2 3 4 5
(04440 3.09

1 2 3 4 5
(6)0(74)(O(' 3 .95

109111111101Ver LIMIMIIMPACTPRIN

SCHOOL CUMATE

1. The °Mall tone of my school following the introcuction of the
Grade 12 exams is now ...

2. The relationship between teachers and students is now...

3. The morale of teachers is now ...

4. The "status" of examinable subjects Is now ...

5. The 'statue of inn-examinable subjects Is now ...

8. Use of school ccunseiling services for personal problems is now ...

7. Use of school counselling services for vocational information Is

8. Teachers' sense of control over Mud they teach Is now...

9. I perceive that public confidence in my school Is now ...

10. Teachers' workload in teaching Grads 12 courses is now...

11. The stress I perceive in teachers is now...

12. Teachers' Interaction with teachers of the lower grades is now...

13. Teachers' interaction with other Grade 12 subjects Is now ...

14. The test-wiseness of students entering Grade 12Is now ...

EFFECT

16
Dolly..0.1 IPs Ilmasiblal

1 2 3 4 5 MSLIA
oc:7)eAD*Q) 338

1 2 3 4 5
3.30

1 2 3 4 5
(7--AKW)® 2."

1 2 3 4 5
(799)(fga2A7) 3'23

1 2 3 4 5
(i)(i3X(6)(0) 2.420

1 2 3 4 5
( 3( 5 1 X / 4 ) ( 3 ) Z I

1 2 3 4 5
(2X5X**8) 3.56

1 2 3
(iNs0(iii@risl 243

1 2 3 4 5
(i.)4)13rtt(4) 341

1 2 4 5
(9)0.703X/) 2.5-1

1 2 3 4 5

1 2 3 4 5
(40V7X605)(31) -2*"

1 2 3 4 5
3.07

1 2 3 _4 5

(0)(4 (0024/X/0) 2.78
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GENERAL EFFECTS
Listed below aro some possible effects of the Provincial Examhation Program. Pleas. indicate the extent to which
these effects exist and the effect upon the education process.

CHANGE
bah lb Slab
Lob lamp loolw

el so"1245
2 . q

_I 2 2 1 3
Q:9(.2.yamocfp 3.41

4(J0t0;1) 3."

12 5

2 4 5
(6)(01$04.0 a .71

1 2 4 5
QglXIMPL/ 3,42.

1 2 3 4 5
(IX/X9/kOW

1 2 3 4 5
0**15)(3) 3.47

3.03

GENERAL EFFECTS

1. As a result of the Grade 12 Examination Program, class sizes
are now ...

2. As a result of the Grad. 12 Examination Program, school
tknotabIng problems are now ...

3. The attention given in lower grades to curricular material linked to
grad. 12 examinable subjects is now...

4. Adaptation of curricultri to meet individual student's Interests
is now ...

5. The use of school-P*1de examinations in grad. 12 is now ...

8. The use of examinations in lower grades Is now...

7. The use of district-wide examinations In grade 12 is now ...

8. In-service opportunities related to grade 12 courses are now...

EFFECT
Vwf lb

Oblommbi

V344)(1- 2, c12.

*IV

L,/,284)(4191

1 2 3 4 5

2.53

3 .31

2..24

t 2 3 4 5
CoAgyoixiew 3 .

1 2 3 4
4Q)2(1101.01?) 9.32

(01AX:34X/S) 3.01

1 2 3 4 5
(!)(3)W(434).) 3' "

INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM

The Provineial Grade 12 Examination Program was Introduced In the 1983/84 school year. Please Indicate the extent to
which you perceive its stated intentions have been achieved and the effect upon the B.C. educational system.

CHANGE

toe*?

Te
lbs emos Yee
al NI LIM WA*

1 2 3

1 2 3

(4 4
? 1 2 3

I.29

? 1 2 3
2.540) (4) 03_4 Al

?
1.514

go

2 3

2 3

fg

4 CI
lOSINIIIIMIC.14101111111111/ACTIPM111

INTEN11ONS

1. Has the examination program led to more equitable
treatment of students applying to university?

2. Has the examination program led to more equitable treat-
ment of students applying to colleges?

3. Hes the examination program led to more equitable
treatment of students applying for employment?

4. Is the provincial curriculum being more closely followed
within the sehoole of British Columbia?

5. Are the students provided with additional challenge?

O. Do teachers have enhanced confidence in their own
abilities in the areas of curriculum and evaluation?

7. Hes the status of the teaching profession been enhanced?

1 2

EFFECT

Very No V.
OftIosabl EMI Ilinselld

1 2 3 4 5
3.56

Aldan

1 2 3 4 5

1 2 3 4 5
(3)Qi4007)(3)

1 2 4 !.
)(12)Q5)(04

1 2 3 4 5

1 2 3 4 5
(4)4(tt-0(104

I 2 3 4 5
(0-440(0)

3. 55

3,02,

3.65

3.49

3.'5

3. 2s

Page 8



Please write your comments in the following space . . .

What are IN. booming/problems of the Provincial Examination Program?

Benefits:

Whet Is your *valuation of the Provincial Examination Program?

Haw your standards for students' achievement changed as a result of the Provindal Examination Program?

IIMINSWIlle LIMPRIMPACMININ 1 9 Page 9



Appendix G

Counsellor Questionnaire

All figures recorded in this appendix are valid percentage of respon-
dents, rounded to the nearest whole percent. Valid percents do NOT
include omits, "T don't know", or "N/A" in the base of calculations.

128

r t 1
t) 'J



/
./it /./

Provincial Examination Impact
COUNSELLOR QUESTIONNAIRE

///, A / 137 64. gu-es in ecadid p ee-c so ( Z

, 41/A,

Beginning ki 1983184. students in British Columbia have been required to write the end-of-course provincial examina-
tion for each Grade 12 academic course in which they enrol. Please indicate the change that the Provincial Examina-
tion Program has had on these students AND whether the change has been beneficial or detrimental. Please write your
comments in the open-ended section at the end of the questionnaire. Your comments are most welcome and will be
added to our database.

CHANGE

WWI N. Mu&
Law Cheap aide"

1 2 3 4 5 r'le-o'n
2.78

5)Ot qCJZ.96
(4)00)( 3, d) 2.79
tW 75)(i) .98
(60)(7.1)(S 3) Z .85

X;) (520 (24Y/0 3.17
1 2 3 4 5

(C/X9240(/1) 3.71

1 2 3 4 5
CO)@,0)@*

1 2 3 4 5
WOO() 3.38

1 2 3 4 5
2-95

1 2 3 4 5
(i!)*X-IiM 3.41

1 2 3 4 5
(4)(i)01)(i7 343

1 2 3 4 5
(SO4)(00_1(i) 3./1

1 2 3 4 5
:_.3)(4)431C4q-J1 3 .9
1 2 3 5

3'20

0.6 eft Mu*um. amp
1 2 3 4 5

(6407)0)4 2 . 1

1 2 3 4 5
(34iX4i., CI:4) 2.79

1 2 3 4 6
3.20

11111111111111C UNIMIIMMIPACMIIII

STUDENTS

1. What are the effects on the participation of Grade 12 students
in the following extracurricular activities?

a.

b.

C.

d.
e.

f.

9.

School Sports
Drama
Music
School Government
School Clubs
Part-time Employment
Study Groups

2. Students' use of out-of-school tutors for grade 12 subjects Is
now ...

3. The stress teachers perceive in their students is now ...

4. Student participation in summer school is now ...

5. Student selection of examinable courses is now ....

8. Student selection of ngn-examinable courses Is now ...

7. The interest in the Provincial Scholarship Program Is now ...

8. Students' sense of responsibility is now ...

9. Student workload in grade 12 courses is now ...

10. The achievement of students In their grade 12 course(s) Is
now...

11. The morale of grade 12 students is now ...

12. The morale of students throughout the schools is now...

13. Grade 12 students' motivation to learn is now ...

31

EFFECT

Way No Very
Deftioniol Elbe

1 2 3 4 5
(kq-'00;ScgAZ,.

r 8 )(2.Via
("6)(22(76(2)1Z:

,1/ )(18)(69)4', Xz

/ " 7 457)(271(9

1 2 3 4 5

1 2 3 4 5

'2 rcfr, VisT,o
1 2 3 4 5

,3)(11,'f7064)(3
1 2 3 4 5

)0(37XL/0)(9)(40
1 2 3 4 5

3p1.6100K/

1 2 3 4 5

2,i /0)(4/633)( /0)

1 2 3 4 5

,(ss)3("5-,

1 2 3 4 5

' 1(1;1-02102.3(.5 ;

1 2 3 _4 5

6, fif 57" 20Y 3.

1 2 3 4 5

38(39( -
1 2 3 4 5

' 6 4344( Sjil 2.73
1 2 3 4 5

'6)(iV53)'i5Yii 3.09

Nolectm

2,54
2. (.I

Z.
2.4,1

75
2. 4241

2 . ,0
3 37

3 30

2.11

3.03

2.69

2.5)

3 .414

3.31

2.81

3.02

2. S9
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TEACHING

In this section of the questionnaire we would like you to consider the changes in some aspects of teaching brought
about by the reintroduction of the Grade 12 Provincial Examinations.

We have Nsted a number of aspects of teaching below. Please indicate the extent to which you feel teaching has
been affected by the Grade 12 Examination Program and if, in your opinion, the change or lack of change has had
ar overall detrimental or beneficial effect on education.

For each aspect of teaching listed we would like you to complete TWO scales:

First, the extent of the CHANGE.
Second, the EFFECT of the change upon students in your school.

CHANGE

Wok No Wu la Nt
Nonowso Clump bow dor "SWI

2 44

Wok No
larimm Ohm. Now

Cak.30Mi T
4

6 243
1 2 1._7.)

Wok N. Node
Lose Mow Mow

1 / ./
3'71

1 2 3 4 5

1 2 a 4 5
4t/P0.0*(?)

A j, s,
)q.)

1 2 3 4 5
QOP*-7.4

(56i611,/
1 2 3 4 5

2.2.1

3. 48

3.5/

3.98

1 2 3 4 5
/ k/YZ4Lit21) 3. 82

tappeatwee ummessofterirm

TEACHING

1. The breadth or scope of content of courses Is now...

2. Th depth of coverage of emrses Is now...

3. The emphasis placed on rnsmortzation and rote learn-
ing in teaching Is now...

4. The emphasis placed on problem-solving in teaching Is

5. The emphasis placed on critical thinking in teaching Is

8. The time spent on discretionary topics suzfri as current
affairs and optional topics is now...

7. The time spent on locally developed courses Is now...

8. The use of provincial curriculum guides Is now...

9. The use of authorized textbooks is now...

10a. The time teachers spend on coaching students on
how to take tests is ...

10b. The provision of out-of-class tutorials by my school In
xaminable sublects is now

0

EFFECT

Vey, N. Vey,
ING100101 llowoloiol Mean

R., a, 4,
@(14_963)GP(3) 238

1 Z 3 4 k
y.9)(1.Wpsy,a) 2.115

1 2 3 4 5
(/9)lyeM(1)(6) 2.32-

2 3 4 5
2. 60

1 2 1 4 5
9 7)(44247:03)(7) 2.53

2. 3 4 k
/. 77

1 2 3 4 5
2V3t(50(7 X 2.34

1 2 3 4 5
(13)4(14(0) 2.94

1 2 3 4 5
0)'22.)(161('3)( é) Z. 81

z, a, 4 a.
jams(220.1/5) 2.15

1 2 3 4 5

)(,/5(3/43")(6) 3.23

Page 2



CHANGE

11wh No 11wh
Low Mow lbw

near%
1 2 3 4 5

(142s517,\9X5) 2;72.
1 2 3 4 5

140430)*(5 40) l., ti

1 2 3 4 5
(510r4Ski) Z."

1 2 4 5
(2)Q7)(60(//X3) 2.91.

1 2 3 4 5
(1;00104% 3.57

1 2 3 4 5
Q1)(22)$6./9)(f.) 2.81

1 2 3 4 5
C2X/h0(2.74 3 043

2 9 -4. ,9
(C2,X / )(7.7)(nstv) 3.95

1 2 3 4 5
44:004(3) 2.38

1 2 3 4 5
(2X5Vt5g/,..0

1 2 3 4 5
(10/1051)(405)

2 3 5

4,P.X2/0t)
1 2 3 4 5

1 2 3 4 5
(4PAgt0(46)kci

1 2 3 4 5

3.50

2.55

Ari .00

2. is

3.73

3.401

1 2 3 4 5
(%)(2.)(9)(51# 1,17

01.* No Me*
Law Camp Mow

1 2 3 4 5
*KO( ak( 2)(1) 2.03
12345

QaXkk5:t(3)Q2) 2.51

A .? 3 .4! 5
2.q7

TEACHING

11. The use of authorized supplementary course matedals Is now...

12. The use of non-authorized supplementary course materials is
RCM-.

13. Attention to individual STUDENTS

a. The Individual attention given to WEAK students Is now...

b. The individual attention given to AVERAGE students Is now...

c. The Individual attention given to STRONG students is now...

14. The use of small group instruction Is now...

15. The use of large group instruction is now..

18. The amount of homework assigned to students is now...

17. The number of written assignments Involving creative or research-
belied activities assigned to students complete is now...

18. The number of worksheet-type activities assigned to students Is
now -

19.1 he number of cooperative protects assigned to students is now...

20. The use of multiple-choice items In classroom tests is now...

21. The use of open-ended items in classroom tests is now...

22. The number of tests given during COUr1103 Is now...

23. The weight assigned to paper and pencil tests, rather than
protects. assignments. labs, etc.. In determining your teachers'
final grades Is now...

24. The time spent on all examination related activities Is now...

25. The number of field trips classes take is now...

28. The number of labs in classes is now...

27. The time available for labs is now...

EFFECT

We" Vwl
OWWwWi IMO llowdold

1 2 3 4 5
(loX.*44Q0K 2.66

1 2 3 4 5
1X3_t (U (5X / 2.2.1

1 2_ 3 4 5

1 2 3 4 5
(7)4004(10(72)

1 2 3 4 5
(8)*Y4(90l8)

1 2 3 4 5

1 2 3 4 5
(I.P*Cgq)(il

1 2 3 4 5
(t)(19402

1 2 3 4 5
40-40jat

1 2 3 4 5
(/C9TX59(8

2.83

3.17

2 .78

2,59

2..95

2.57

2..71

1 2 3 4, 5
(14)39,107)(A) 2. 6Z

1 2 3 4 5
2.51

1 3 4 5
2.53

1 2 3 4 5
\*) 2.87

1 2 3 4 5_

243

1 2 3 4 5
2s1(42Y/792:1 9, 2.27

1 2 3 4 !
-3i1..4(29)(1Z;(2) 2. 06

1 2 3 4 5
(iiplot1ip3); 2; 2-19
1, 2 3 4 5

31)tio ) 247
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UTILIZATION

In this section of the questionnaire we would like you to consider possible uses made of the Provindal Grade 12
Examination Program by you, yout teachers, your students, parents, other schooi administrators, and others:

YOUR USE OF GRADE 12 EXAMINATIONS

The Ministry of Education produces a number of reports based on student examir lion results. Exam results are
reported as individual student marks, school summaries, and provincial summaries. The Ministry also produces exam
specifications for all examinable subjects and copies of previousiy used exams.

Please indicate the FREQUENCY or extent to which you use results from the Provindal Grade 12 Examination
Program by responding to the items below using the scale:

1 - NEVER
2 - SELDOM
3 - SOME
4 - OFTEN

This use is Not Applicable to me.
This is a use I have never made of the examinations.
This Is a use I make infrequently, and occasionally not at all.
This is a use I make, but only at limited times.
This is a use I make frequently.

In addition, please indicate the EFFECT that the Provincial Grade 12 Examination Program has had on these items.

FREQUENCY

141A 1 2 3 4
(1.5)C7)4(9q4 3.12.

Mr

1414 ,2
2.58

2,72

3.00

2.20

p44,4444440

NA 1 2 3 4
WPEAgg

11114 1 2 3 4

N/A 1 2 3 4
00$08kit# 2'48

2.SS

WA Mow %Wm ems dim

NIA 1 2 3 4
4/(9X42)(3)(64 154

N(* 1
(I.O.ADVX4 347

USE OF EXAMINATION RESULTS - STUDENT SCORES,
SCHOOL AVERAGES

1. I review the results of the Provincial Examinations for the
students In my school..

2. I compare the Provindal Examination results across the classes
in my school..

3. I compare the Provincial Examination results across the schools
In my district...

4. I compare the marks awarded students by my teachers to the
students' Provincial Examination marks...

5. I compare the Provincial Exam marks of students of teachers In my
school with the marks of students of other teachers In my school...

8. I compare the Provincial Examination marks of students In my
school with the marks of other lchools In my district..

7. I compare the Provindal Examination maiks of students In my
school with the marks of students in other districts...

USE OF EXAMINATION MATERIALS - OLD EXAMINATIONS,
EXAM SPECIFICATIONS

8. My teachers use the Provincial Examination Program to define
the content of their courses...

9. My teachers refer to the Ministry of Education's EXAM SPECIFI-
CATIONS in discussions with students ...

:3 1

EFFECT
Verf Ns Very

0.*__J u Illowsieled

1 2 3 4 5
0)(6):52X2frif

1 a .2 4 S.

'2.5)(649(2009)

Allea."
35

3.29

2 3 4 5.1
321

1 2 3 4 5/8))(//,) 3.41

1 2 3 4 5
(o Nitfce/t, 3.15"

1 2 3 4 5
' / ' 8)65)(i8g 7 ' 3'22'

1 2 3 4 5
'3)(5:4210)(/0 3.

1 2 3 4 5
'42)(2,S)(20(30Kcf

1 2 3 4 5
f/o)(41(27)(304



FREQUENCY
KA Nem SAWN $em Often

N/A 1 2 3 4
(e( Jolt* 3

NIA .1 2 3 4
1.94)Q.2)17 332"

N/A 1 2 3 4
1204)(.7)(4",i4 2.0 Z

N/A 1 2 3 4
(SX740-60.7) 3 05

N/A 1 2 3 4
oK0X3)a45, 3.54

N/A 1 2 3 4
dl21)0.45)02) 2' 18

N/A 1 2 3 4
(jOYe.)4ASPC?/) 3' 14

USE OF EXAMINATION MATERIALS - OLD EXAMINATIONS,
EXAM SPECIFICATIONS

10. My teachers explicitly describe the relationship of the
course content to the examination by using the EXAM
SPECIFICATIONS...

11. My teachers use the EXAM SPECIFICATIONS for the de-
velopment of their own dassroom tests...

12.The EXAM SPECIFICATIONS are used by my teachers for
the development of school-wide tests ...

13. My teachers administer old Provincial Exarninations to stu-
dents as a complete two-hour examination ...

14. My teachers administer selected questions from old Provin-
cial Examinations at relevant points during their courses ...

15. How often should results of oid Provincial Examinations or
items count toward the student grades In the course?

16. How often are these resutts used to guide instruction?

EFFECT
Vow lb Vag

Deirlmealmi

2 3 4 5
l/0)*(111)V1) 3 .08

1 2 3 4 5
3.11

1 2 3 4 5
(e09)(4:294)) 3. to

1 2 3 4 5
*00144

1 2 3 4 5_,

CsA(.20(Y09

1 2 3 4 5
(10)13)(41403)

1 2 3 _4 5

USE OF ME EXAMINATION RESULTS BY OTHERS

The Provincial Examination Program could be used In a number of ways by other people In the educational system.

3.40

369

3.12.

3.0-7

We are interested in your perception of the uses being made of the Provinclui Examination Program by these other
people. Please indicate the extent to which examination results are used as described in the statements below, and also
indicate the effect of this use upon the educational system.

FREQUENCY USE OF THE EXAMINATION RESULTS BY OTHERS

1. luso the e).3mination results In the evaluation of my TEACHERS.

EFFECT

INO

MR

OM

INO

OIN

Dud Neves *Wm Saw O.
%war ine.2

? 1 2 3 4
(itionlitittki, 2.00

? 1 2 3 4
(5,(4)(2044 2.87

y 1 2 3 4
40(g/Q/Y*IP 2 8 I

7 1 2 3
3.27

7 1 2 3 4
*KIV®(Sid 3'14

V. P. Voll
DeirivnalW GPM Illomlisbi

Mean
1 2 3 4 5

7)

1 2 3 4 15

12345
(3940(3ek;,Y

1 2 3 4 5

1 2 3 4 5

2.54)

2. 22

1 q 8

2.2.7

2.

2. DISTRICT ADMINISTRATORS use the examination results In
the evaluation of TEACHER4.

3. The SCHOOL BOARD uses the examination results In the
evaluation of TEACHERS.

4. DISTRICT ADMINISTRATORSuse the examination results in
the evaluation of $CHOOL4.

5. The SCHOOL BOARD uses the examination results In the
evaluation of SCHOOLS.

rftessoftscinensaftenertem

3 5
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FREQUENCY

thol Now OM= ear 01 low
Now M at^

7 1 2 3 4
*OPtilt*ai) 23 9

? 1 2 3 4
(00(e20(34(41 2.344

2 .3 4
enV...)Qtra) 33.8

? 1 2 3 4
5 .07

1 2 3 4
_Aft(V(f_OV(7.) 2.13

? 1 2 3 4
killeqt, 4-4

? 1 2 3 4
WitlX.1)(0*

? 1 2 3 ,4
W111,4411,0Y*79

? 1 2 3 4
t7b6titiall..4(16 2'9(3

? 1 2 3 4
2.36

USE OF ME EXAMINATION RESULTS BY OTHERS

6. PARENTS use their knowledge of the examination resufts In
the evaluation of my SCHOOL.

7. PARENTS use the examination resufts in dedding which high
school to enroll their child.

8. UNIVERSITIES use the examination results to select students
for admission.

9. COLLEGES use the examination results to select students for
admission.

EFFECr

Vs" Pb Very

INArineold øI Ilims11.11

M °In1 2 3 4 5
41,2_iiiKitYSX4- )

1. 2 3 4 5
fe7A2.0(1/0X9)

1 2 3 4 5
(-1.41q1A.9631

1 2 3 4 5
X-ii)(0041kt

2. 4 2

1.34

3.21

3.0Z

1 2 3 4 5
10. EMPLOYERS use the examination results to select students vi(e(2) 2. 80

for jobs.
1 2 3 4 5

11. I use the examination results in determining teaching assign- q.D404(2,) 2. 60

ments for teachers.
1 2 3 4 5

12. The MINISTRY of EDUCATION uses the examination program PYPIJORP1.3) 2.30

to influence the content and nature of the Grade 12 curricu-
lum.

13. The MINISTRY of EDUCATION uses the examination results
1 2 3 4 5

2.10

to compare the different school districts.
1 2 3 4 5

14. The Provincial Examination Program influences the allocation *(25-)CgIt 4)10/ i.94
of educational resources.

1 2 3 4 5

15. Provincial Examination results are used to determine local' 3.04i

awards and scholarships In my school.

GENERAL INFORMATION

1. How many grade 12 students are enrolled in your school?
am
am
am

2. How many Grade 12 ProvIncial Exams were written in your school last year?

(TO o to So 51 to 200 201 to 350 (4 351 to 500 501 to 1000

am

3. How many Grade 12 course credits were given that dld not have have a Provincial Exam component?

Q'0 o to so 4 51 to 200 201 to 350 (40 351 to 500 4 501 to 1000

over 1 000

over 1 000

.-. (0 Otos° 4 51 to 200 ("ii) 201 to 350 (-si,-) 351 to 500 4 501 to I000 '4) over 1o00

me 4. How many years have you been a Principal in this school? ji 0 to 3 ',..i' 4 to 5 '9 6 or over
roe

ans 5. How many years have you been a Principal in your career? (it 0 to 6 CP) 7 to 10 11 or over

8. Would you describe your school as being ... ft Urban Suburban * Rural

.11 7. Have you served on a Provincial Examination Commfttee?
(sq.. Nerd of Iixaminers, Mold's Exam commotion or Review)

112) Yes No

temoreetwee teeesesteogittem

36
Page 6



SCHOOL CUMATE

The Provincial Grade 12 Examination Program could affect some of the general characteristics of schools that aro
Mkt* to pinpoint, but nevertheless are knportent to the *educational climate* In which the students and staff function.

Please indicate the extent of the change an each of the factors listed beiow and whether this change has had a beneficial
or detrimental effect on the climate of your school.

CHAtIGE
t.W

Illob lb bob
Waft Olmes Smear

1 2 3 4 5
I. '7 3.03

1 2 3 4 6
(?..,.)004,) 3.00

bob lb Mob
Lam OW., War

1 2 3 4 5
(?)40®4 2.30

1 2 3 4 5
3' SZ

1 2 3 4 5

2 41

Waft Pis lash
Lam Camp Orosta

1 2 3 4 6
(oX C.2.0,111)(21 186

1 2 3 4 5
(0)(0.D(SK27) 3-86'

1 2 3 4 5

00 2/3
1 2 3 4 3

(3)(Z)(4k.0(2) 3.29
i 2 3 4 5

C)(40*(2-0Qi
1 2 3 4 3

0-0@0(31)k
1 2 3 4 5

(9)Q(0(eXi)
1 2 3 4 5

(VC.IY6-XtT 236
1 2 3 4 5

337

3.11.

3 ,05

1.74

SCHOOL CUMATE

1. The overall lone of my school following the Introduction of the
Grade 12 exams Is now ...

2. The relationship between teachers and students Is now...

3. The morals of teachers Is now ...

4. The *status° of examinable subfects Is now ...

5. The *statue of noa-examlnable subiects Is now ...

8. Use of scnool counseling services for personal problems Is row ...

7. Use of school counseling services for vocational Information Is

8. Teachers sense of control over what they teach Is now...

9. I perceive that public confidence In my school Is now ...

10. Teacniors' workload In teaching Grade 12 courses Is now...

11. The stress I perceive In teachers Is now...

12. Teachers' Interaction with teachers of the low ; grades Is now...

13. Teachers' Interaction with other Grade 12 sute,scts Is now ...

14. The test-wissnees of students entering Grade 12Is now ...

EFFECT

cisilmwv;;;Z".3 4:11.4421;

1 2 3 4 5
(6 X-7)(k* 2,"

1 2 3 4 5
Cil.X4/0(Mr5(j) 2.17

1 2 3 4 5
' ---1).P(**101t) 3 o 3

1 2 3 4 5
11e27(SZ' 47)(2,) 2.5"4

1 2 3 4 5
i gyvaVn(a) 3.1( e

1 2 3 4 5
(2)(8 Xa7X4ISX/e) 3 70

1 2 3 4 5
2. 17

1 2 3 4 5
/ 5 (-4401'20 9) 3.22.

1 2 3 4 5

:i3)4y4(4)( /2 2.3,r
1 2 3 4 5

351(i/if/on 3 )' / ,' I .8,4

1 2 3 4 5
9 v/7)(6 6,'2;

1 2 3 4 5

,6 (i7)(6f845") 2 -9(1
1 2 3 4 5
V 9 )(s1313/t, 9` 3.43

2. 7.5
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GENERAL EFFECTS
Listed below are some possible effects of the Provincial Examination Program. Please Indicate the extent to which
these effects exist and the effect upon the education process.

CHANGE
limb No Ilea
lass Cheep Owlet

1 4 3(9)(09vq.9

4424
4 t511

1 2 3 4 5
0I-S. (.!

_1 2 0 4 5
(.1Q 4.0.549

1 2 9 4 5

1 2 3 4 5
(7)(0)40X8X0

1 2 3 4 5

(2X11X40('5X5)

3.13

3 .55

3.44

1.414

3.23

3:17

2.94

3.10

1.

GENERAL EFFECTS

As a result of the Grade 12 Examination Program, class sizes
are ROW ...

2. As a result of the Grade 12 Examination Program, school
Smashing problems are now ...

3. The attention given in lower grades to curricular material linked to
grade 12 examinabw subfects is now...

4. Adaptation of curriculum to meet individual student's interests
is now ...

5. The use of school-wide examinations in grade 12 is now ...

8. The use of examinations In lower grades is now...

7. The use of district-wide examinations in grads 12 is now ...

$3. In-service opportunities related to grade 12 courses are now...

EFFECT
Vag No Vag

ClarboeM1 NW swam
Mean

40.14(1)

1 Z4 1
(Cclo(Tel ,(1)(o)

1 .2 A 4 ,fi

1 2 3 4 5
(4gwi4Xi4)(;)

2 3 4 5

Q..2)(8KIL21)(9)

2 3 4 6
Cq_4(f_ir.g)(3)

1 2 3 4 5
(/)(4)(01(2X3)

1 2 3 4 5

2.. SS

1 .4

INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM

The Provindal Grade 12 Examination Program was Introduced in the 1983/84 school year. Please Indicate the extent to
which you perceive its stated intentions have been achieved and the effect upon the B.C. educational system.

CHANGE

1.35 1,4V

to.ni

ita

1

(57

9 1

Li3 (4 it? "3 (d)
3

2
2.52 (3,14 rer, (At

3

7 _1 2 3

Mr: ) ati))

7 1 2 3

,22 Ply7)

1 2 3

CI
sk

AN no, esovec samaasmcresto
we

INTENTIONS

1. Has the examination program led to more equitable
treatment of students applying to university?

2. Has the examination program led to more equitable treat-
ment of students applying to colleges?

3. Has the eramination program led to more equitable
treatment of students applying for employment?

4. Is the provincial curriculum being more closely followed
within the schuols of British Columbia?

5. Ant the students provided with additional challenge?

8. Do teachers have enhanced confidence in their own
abilities in the areas of curriculum and evaluation?

7. Has the status of the teaching profession been enhanced?

EFFECT

Wry N. Very
Debistewri War Illsagilie

Mee."
2 3 4 5

)(4(39)(34(t

1 2 3 .4 5

1 2 3 4 5
C/2'9170(8)(3)

3.39

3.19

3. 01

1 2 3 4 5
( ;/)(iol(A/,1(35")( 7,1 3 .1

1 2 3 4 5

C7-2: TP 3 PA
3.07

1 2 3 4 5

3. 04

1 2 3 4 5

(4Ct)(9) 2.59

I
S
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Please write your comments in the following space . . .

Have your standards for students' achievement changed as a resuft of the Provincial Examination Program?

P 1111KWIC UPOPIMPOIPACTIMIN Page 9



Appendix H

Superintendent
Questionnaire

All figures recorded in this appendix are valid percentage of respon-
dents, rounded to the nearest whole percent. Valid percents do NOT
include omits, don't know", ^r "N/A" in the base of calculations.

138
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Provincial Examination Impact
SUPERINTENDENT QUESTIONNAIRE

IHIHIH1111111111111111HIIHII 111111111111111111H11111111111111111111111111111111111111 11111111

Beginning ki 1983/84, students in British Columbia have been required to wit the end-of-course provindal examina-
tion for each Grads 12 aoadentio course in which they enrol. Plesee Indicate the change that the Provincial Examine-
don Program has had on these students AND whether the change has been beneficial or detrimental. Please write your
comments In the open-ended section at the end of the questionnaire. Your comments are most welcome and will be
added to our database.

CHANGE

61.* * Mush
Las Chimp Om*

1 2 3 4 5
2.94

3/1)(915 2. 841

_ft13)tYo) 2.134
Q2X_..iX11 0X0) 2.9 I

) z.qi
0, 72xix3) 3.00

(eilici44(0(1) 3, set

1 2 3 4 5
C59 q_3:310(g.4) 3 ."

glean

1 2 3 4 5

1 2 3 4 5
)didq:a(70

1 2 3 4 5
(0)*1101-/6;14)

1 2 3 4 5

1 2 3 4

(7.)14)110V14)
1 2 3 4 5

0;06)0/0 0)
1 2 3 4 5

(;,4)4(0)(1)
1 2 3 4 5

Midi N, All.*
Lower Mamie Iftlwx

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
co(4034*(i) 339

3.68

3.30

2.81

a4-i

3.29

3.11

3.72

3. 25

3.04.

3.06

STUDENTS

1. What are the effects on the participation of Grade 12 students
in the following extracurricular activities?

a.
b.
C.

d.
e.

f.

9.

School Sports
Drama
Music
School Government
School Clubs
Part-time Employment
Study Groups

2. Students' use of out-of-school tutors for grade 12 subjects is
now ...

3. The stress teachers perceive In their students Is now ...

4. Student participation In summer school is now ...

5. Student selection of examinable courses Is now ...

6. Student selection of D2n-examinable courses is now ...

7. The Interest In the Provincial Scholarship Program Is now ...

8. Students' sense of responsibility is now ...

9. Student workload In grade 12 courses Is row ...

10. The achievement of students In their grade 12 course(s) is
now...

1. The morale of grade 12 students Is now ...

12. Tbe morale of students throughout the schools is now...

13. Grade 12 students' motivation to learn is now ...

EFFECT

Vey PM Very

0,1***11 IOW ausellell

1 2 3 4 5
ro'

'3 0)(à)
con 0 0)
6 04

,3 12 7 9)145)

0110I5-51it 11i)

1 2 3 4 5
8'(-in?)gtig(P)

Br
2. 79
2.70
2 .41
2.91
2.91
3.53

3.31

1 2 3 4 5

241(c6)61')(i414321))

2.03
1 2 3 4 5

4)(1,.!-Tv44:44 2.97

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
*3-0(*(icyo) 3.00

1 2 3 4 5

Li( 17 J/19,33), 3 3. 21

3.28

3.18

1 2 3 4 5
3)1/Z'73)(4

1 2 3 4 5
(kic)*C-4)14)

3.00

3. 06

1 2 3 4 5
(9D®ree3k(-2) 3. 39

tfee 041110/111C LO I k IMPACTIWOR
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TEACHING

In this section of the questionnaire we would like you to consider the changes in some aspects of teaching brought
about by the reintroduction of the Grade 12 Frovincid Examinations.

We have listed a number of aspects of teaching below. Please indicate the extent to which you feel teaching has
been affected by the Grads 12 Examination Program and if, in your opinion, the change or lack of change has had
an overall detrimental or beneficial effect on education.

For each aspect of teaching listed we would like you to complete TWO scales:

First, the extent of the CHANGE.
Second, the EFFECT of the change upon students.

CHANGE

Mob lb Minh
tberorm Maw innike

1.2/1.1
qpitecn_04) 2. 33

lile& lb laudi
Ilwiltswe Cheap Dnepr

1 2 3 4 5

qX304414)* 3 .11

WM lb WM
Lam Camp Ihn

1 3 4 5
01(02)(36(sSM) 34 7

c4.44341

1 2 3 4 5

1 2 3 4 5
la7)(2)IISX 4:_)t

4,4424-044)(65)

411444)

2 3 4 5
((KV 3)40AM

2, 3 4 5

Z .SZ

2.00

2.58

3.58

3.17

1.2/

3. 7f,

TEACHING

1. The breadth or scope of content of courses Is now...

2. The depth of coverage of courses Is now...

3. The emphasis placed on memorization and rote learn-
ing in teaching is now...

4. The emphasis placed on problem-solving in teaching is

5. The emphasis placed on critical thinking in teaching is
now...

6. The time spent on discretionary topics such as current
affairs and optional topics is now...

7. The time spent on locally developed courses is now...

8. The use of provincial curriculum guides is now...

9. The use of authorized textbooks is now...

10a. The lime teachers spend on coaching students on
how to take tests is ...

10b. The provision of out-of-ciass tutorials, by the schools
in my district, in examinable subjects is now ...

EFFECT

Vag tb V.
Dolftwai Ihmslisli

/NW
qgcwski 2.34

1 2 3 4 5

Z97

1 2 3 4 5
. 'OS

1 2, 3_ 4 5
(6.)(1a) 2.91

1 2 3 4, 5
-#.)16(21274 2. 79

1 2 3 4 5
2 . is

1 2 3 4 5
asyny 3)( 3) 2 4
2 3, 4 5,
9)tg*s)

I 2, 3 4 5
3.09

1 2 3 4 5
'3)(3005)44 3.21

3.33

1 2 3_ 4 5
o)Q_RY3evac.3) 3 39
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CHANGE

Mak No Moo
Lao amp lbw

1 2 9 5

1 2 3 4 5

noo
2. 70

E4)(-42) i

1 2 3 4 6

1 2 3 4 5

1 2 3 4 5
aX-.01)00V

1 2 ,3 4 5
4)4(41-4(0)

1 2 3 4 5
'4Q.,0WW%Lt

1 2 3 4 5
0

1 2 3 4 5

1 2 3 4 5
(--ey-3-)azcixsa

1 2 3 4 5

1 2 3 4 5

3.13

3

3.68

2.84

3.19

3. IDS

2.71

3.45

2.841

3.58-
1 2 3 4 5- (8)(29Y40.3X9) Z.77-
1 2 3 4 5- (2)(0)#k7I)-z) ass/-
1 2 3 4 5----- (6)(0)c22N..54X22) '1.00
1 2 3 4 5

Mak No Mu&
MN Um Chomp Nloop-

1 2 3 4 5- (13X0144(011 al 2.36-
1 2 3 4 _5- '3)(3gIfq)litY °) 2.70
1 2 3 4 5

ma (.3X/P*44 2. BS.

TEACHING

11. The use of authorized supplementary course materials Is now...

12. The use of non-authorized supplementary course materials is

13 Attention to individual STUDENTS

a. The IndMdual attention given to WEAK student* l now...

b. The IndMdual attention given to AVERAGE students is now...

c. The individual attention given to STRONG students is now...

14.1he use of small group instruction is now...

15. The use of large group Instruction is now...

18. The amount of homework assigned to students is now...

17. The number of wrItten assignments involving creative or re-
saarch-based actMtles assigned to students is now...

18. The number of workshoot-type activities assigned to students is
now...

19. The number of cooperative projects assigned to students Is now...

20. The use of multiple-choice items In classroom tests is now...

21. The use of open-ended Items in classroom tests is now...

22. The number of tests given during course(s) is now...

23. The weight assigned to paper and pencil tests, rather than
projects, assignments, labs, etc., in determining final grades is
now...

24. The time spent on all examination related activities Is now...

25. The number of field trips classes take Is now...

28. The number of labs In classes is now...

27. The time available for labs is now...

EFFECT

Moly No VIM/
3600110101 enell

1 2 3 4 5 Mean
feVeyegt(0) 2.73
1 2 3 4 5
@gw6:4 2.50

1 2 3 4 5

1 2 3 4s 6
(IAZIJCV192)

1 2 3 4 5
*WO®

1 2 3, 4 6,
01101.0g)

1 2 3 4 5
(iyiji(ii)@(p)

1 2 3 4 5
Ge-.7r-W

1 2 9 4 5

1 2 3 4 5
rtar4arc-1)

1 2 3 4 5
@Y*7/1143(

1 2 3 4 5

1 2 3 4 5
104C4q_E?)

1 2 3 4 5
-)-4C_Vt2-42(3)

1 2 3 4 5

3.15

3.03

3./3

2.97

2.90

3. 35-

245

2 48

2. 88

2.52

2.73

3. o3

1 2 3 4 5
(If(R4y)6-3), 3 ) 2. 50

1 2 3 4 5
ltc(_4(0)( 0) Z g6.

1 2 3 4 5
EilWitkii) 2.67

1 2 3 4 5
2. 79

we

mossavve.sassaemerumma

. '13
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UTILIZATION

In this section of the questionnaire we would like you to consider the uses made of the Provincial Grade 12 Ex-
amination Program by you, colleagues, school administrators, teachers, students, parris, and others:

YOUR USE OF GRADE 12 EXAMINATIONS

The Ministry of Education produces a number of reports based on student examination results. Exam results are
reported as Individual student marks, school summed's, and provincial summaries. The Ministry also produces exam
specifications for all examinable subjects and copies of previously used exams.

Please indicate the extent to which you use results from the Provincial Grade 12 Examination Program by respond-
ing to the items below using the scale:

N/A
1 - NEVER
2 - SELDOM
3 - SOME
4 - OFTEN

This use is Not Applicable.
This is a use I have never made of the examinations.
This is a use I make infrequently, and occasionally not at all.
This is a use I make, but only at limited times.
This is a use I make frequently.

FREQUENCY
WA Now Maio Mow

NIA I MAW
Q2\0;',3 v__0:79) 3 ,-74,

NIA 1 2 3 4
Vi/X/71.0)(itfr 2.93

KA 1 2 2 4
3J)(5) cij,log 3. SA/

NIA 1 2 3 4
LX-0);31( .tti4 3.41

NIA 1 2 3 4
(//0104'p1t30 243

N/A 1 3 4
(4102)(ill3/V

NIA 1 2 3 _4

cs)(3)vs)(2,X.s.5) 3. 35

WA Now Maio Mow 00.n

N/A 1 2 3 4
te(0)( 2)(t4i) 3.33

N/A 1 2 3 4
3.12

USE OF EXAMINATION RESULTS - STUDENT SCORES,
SCHOOL AVERAGES

1. I review the results of the Provincial Examinations for the
students in my district...

2. I compare the Provincial Examination results across the classes
in my district...

3. I compare the Provincial Examination results across the schools
in my district...

4. I compare the marks awarded students by teachers to the
students' Provincial Examination marks...

5. I compare the Provincial Examination marks of students, for
each teacher, with the marks of students of other teachers...

6. I compare the Provincial Examination marks of students, for
each school, with the marks of students of other schools...

7. I compare the Provincial Examination marks of students, for my
district, with the marks of students of other districts...

USE OF EXAMINATION MATERIALS - OLD EXAPAINATIONS,
EXAM SPECIFICATIONS

8. Teachers use the Provincial Examination Program to define the
content of their courses...

9. Teachers refer to the Ministry of Education's EXAM SPECIFICA-
TIONS in discussions with students ...

EFFECT
v., PN Val

Osirlsoftd Mel Ilsrelkii

,s 4 5 fiSt/2-^
41)(3144i:2M y.o ?

_1 2 3 4

2 3 4
c.:9(,s_ogody..g)

3. 52

3. 73

aY -34,56 Fp-4 -5'Lo ;4 3 .97

J. 2 3 4 5
'10)(0)16P3/1/31 3. 20

( 71( )00643)( z

2 A 4 3
3)( 3 )(30(39!0!9) 368

A 2 3 4 5
(12)33)(4)27 9) 2.88

444,484 3.64

UM INIKINOC MI IMO/PACT:1VMM

4 4
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FREQUENCY

*A Nom Seldom Sem ONom

NIA 1 2 3 4 elan
(EXa11201140V) 3.07

NIA 1 2 3 4
COXi)4414 300

N/A 1 2 3 4

NIA 1 2 3 4
2.90

NIA 1 2 3 4
(CK-0023)X4 3.35

NIA 1 2 3 4
01..k...) 2.28

N/A 1 2 9 4
4**01102.t 2.9/

UBE OF EXAMINATION MATERIALS - OLD EXAMINATIOIM,
EXAM SPECIFICATIONS

10. Teachers explicitly describe the relationship of the course
content to the examination by using the EXAM SPECIFICA-
TIONS...

11. Teachers um, the EXAM SPECIFICATIONS for the devel-
opment of their own classroom tests..

12. The EXAM SPECIFICATIONS are used by teachers for the
development of school-wide tests...

13. Teachers administer old Provincial Examinations to stu-
dents as a complete two-hour examination ...

14. Teachers administer selected questions from old Provincial
Examinations at relevant points during their courses ...

15. How often should results of old Provincisi Examinations or
items oount toward the student grades In the course?

16. How often should those results be used to guide instruc-
tion?

EFFECT

Ns Hiss
Dellossts1 esesishi

1 2 3 4 5 Mea'n
`5A-9)341iix.t) 321-

1 2 3 4 5
7 3. 580 0

1 2 3 4 6
®@@iiq 3. 2(o

1 2 3 4 5
(i16)®**-44 3.30

1 2 3 4 5
3.87

1 2 3 4 5
Liti-i**@ 3.07

1 2 3 4 5
(7)*(31(-#1110 3.37

USE OF THE EXAMINATION RESULTS BY OTHERS

The Provincial Examination Program could be used In a number of ways by other people in the educational system.

We are interested in your perception of the uses being made of the Provincial Examination Program by these other people.
Please indicate the extent to which examination results are used as described in the statements below, and also indicate
the effect of this use upon the educational system.

FREQUENCY USE OF THE EXAMNATION RESULTS BY OTHERS EFFECT

Own
raw

?

Wow Ss Nom lbws O.

1 2 3 4 Mean
W., Me Wel

OsIrlossiel Dad lismellshd

nil!1 2 3 4 5
X-0) 1.7g 1. SCHOOL ADMINISTRATORS use the examlnatIon results In

the evaluation of TEACHERS.
9)(3) 2.7s

1 2 3 4 1 2 3 4 5iKi.)® 1.33 2. I use the examination results in the evaluation of TEACHERS. 249
1234 1 2 3 4 6

1.04 3. The SCHOOL BOARD uses the examination results in the
evaluation of TEACHERS.

4)(3) 2.53

1 2 3 4 1 2 3 4 5
(.1*(39)(0) 1./5 4. I use the examination results in the evaluation of SCHOOLS. ,/ce/o)(33Xf710) 3.17

as ? I 2 3 4 1 2 3 4 5
IN CI-YsfifYiiia) 443 5. The SCHOOL BOARD uses the examination results in the 24/

evaluation of SCHOOLS.
XX

/XS

11111110MC 1.011alltIMPACTJUSIR

-,L)
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FREQUENCY

Owl Now Salim Me 011en
Raw

1 2 3 4 1%/411"
am tilAiii**4 2

1 2 3 4
tlX(...06**Cs) 1.75

MI

1 2 3 4
*(0)(SAVe

1 2 3 4

1 2 3 4
4#**(Y)

1 2 3 4

1 2 3 4

1 2 3 4
iq40(4040;i0

1 2 3 4
4-&29*/101( S1

3.77

3.3o

2.30

2.18

3./2

2.90

2.00

1 2 3 4
(//)(29Y/ip)12)4 2.39

MO

1.1

MI

al

al Het - laWINP*CTIOPIR

USE OF THE EXAMINATION RESULTS SY OTHERS

8. PARENTS use the examination results (their knowledge of
them) in the evaluation of SCHOOLS.

7. PARENTS use the examination results in deciding which high
school to enroll their child.

8. UNIVERSITIES use the examination results to select students
for admission.

9. COLLEGES use the examination results to select students for
admission.

10. EMPLOYERS use the examimtion results to select students
for Jobs.

11. SCHOOL ADMINISTRATORS use the examination results In
determining teaching assignments for teachers.

12. The MINISTRY of EDUCATION uses the examination program to
influence the content and natum of the Grade 12 curriculum.

13. The MINISTRY of EDUCATION uses the examination results
to compare the different school districts.

14. The Provindal Examination Program Influences the allocation
of educational resources.

15. Provincial Examination results am used to determine local
awards and scholarships.

EFFECT

Vey
Delibmild

No
nod

Vey

1 2 3 4 5

2.71

1 2 3 4 5

Z. 67

1 2 3 4 6

444044D 2.97

1 2 3 4 5
Gt(7/X5Ilist(0) 2.97

1 2 3 4 5

Z

1 2 3 4 5
E5Y?p(1," 3.33

1 2 3 4 5
(-1)0441#Ce)qb 2'78

1 2 3 4 5
*KirliiKiY* 2.32

1 2 3 4 5
,I0Q9g.Tirt0) 2.4V8

1 2 3 4 5
(3(3)(42(211); 7) 3,26

Please continue . . .

Page 6



SCHOOL CUMATE

The Provindal Grad. 12 Examination Program could affect some of the general charactedstics of schools that are
difficult to pinpolin, but nevertheless are important to the 'educational dtrnate* in which the students and staff function.

Please kidicate the extent of the change on each of the factors listed below and whether thls change has had a beneficial
or detrimental effect on the climate of your schools.

IMI

IIMI

,111111

IM

IN

CHANGE

Moll lb Mush
War Clump lb Ibir

in.1602 3 4 5 -
COX.3)01094 3.22

1 2 3 4 5
®®%(23(a 3.25

Moll lb Wok
Liew Mop NW/

1 2 3 4 5
(Co-440a) 2.94

1 2 3 4 5
eg® 3.49

1 2 3 4 5
2.50

WM lb Iamb
Wm amp Elmiast

1 2 3 4 5
3.16

1 2 3 4 5

1 2 3 4 5
(1)LiKi)p Co) 2.24

1 2 3 4 5
I ( ) 4)12W; ) 3.34

1 2 3 4 5
(3.4@-* 3.03

1 2 3 4 5
li)***(i).), 2.9/

1 2 3 4 5
(4)4(itlik ) 2.89

1 2 3 4 5
(o)Q3)(73VICO 300

2 3 4 5
(3) (73)(-4*(?) 3.91

SCHOOL CLIMATE

1. The overall tone of schools in my district Is now ...

2. The relationship between teachers and students is now...

3. The morale of teachers Is now ...

4. The 'status' of examinable subjects is now ...

5. The 'statue of nga-oxaminable subjects is now ...

6. Use of school counselling services for personal problems Is now ...

7. Use of school counselling services for vocational information is

8. Teachers sans* of control over what they teach is now...

9. I perceive that public confidence in the schools is now ...

10. Teachers workload in teaching Grade 12 courses is now...

11. The stress I perceive In teachers is now...

12. Teachers' interaction with teachers of the lower grades is now...

13. Teachers' interaction with other Grade 12 subjects Is now ...

14. The tost-wisoness of students entering Grad. 12 Is now ...

OM

IO ONMOOLOC LOISJIMINACMPINt

EFFECT

Very lb Vey

1 2 3 4 5 Maui
@Xl. X tO 61. 042) 3.8 7

1 2 3 4 5

0 3 3.20

1 2 3 4 5
®019.0201,ra- ) Z87

1 2 3 4 5
v. t 3.03

1 2 3 4 5
6-0-41:tori)(0) 2.13

1 2 3 4 5
72

1 2 3 4 5

1 2 3 4 5
2.35

1 2 9 4 5
3 0 &LW) 3.39

1 2 3 4 6
2) 2.90

1 2 3 4 5

o 3.00

t(q....0(ifii) 2.50
1 2 3 4 5

f0)0/3 @Ct(,t,1 Z 80
1 2 9 4 5

C.K7)6i(y1 2.90
1 2 3 4 5

CZY47.0(4:32) 3.44
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GENERAL EFFECTS
Listed below are some possible effects of the Provincial Examination Program. Please Indicate the extent to which
these effects exist and the effect upon the education process.

CHANGE
6116 ft 66
We amp 6166

141e66
1 2 3 4 5

10X6)60(6)(0) 3.00

1 2 3 4 5
ma

a

sel

41JHWiq)
1 2 9 4 5

1 2 3 4 5
@)(461-1XIQC.i)

3.23

3.q2.

1 2 3 4 5
jt)(174,0*(4) 2,50

1 2 3 4 6
*a)(0,*(4) 3.53

1 2 3 4 5
3.70

1 2 3 4 5
3.03

3.28

GENERAL EFFECTS

1. As result of the Grade 12 Examination Program, dass size is

2. As result of the Grade I Examination Program, school
timetabIng problems are now ...

3. The attention given in lower grades to curricular materia1111.!,ed to
grade 12 examinable subfects is now...

4. Adaptation of curriculum to meet individual student interests Is

5. Th use of school-wide examinations in grade 12 is now ...

8. The use of examinations in lower grades Is now...

7. The use of district-wide examinations is now ...

8. In-service opportunities related to grade 12 courses are now...

EFFECT
Vm N, Wm

066666 IN6 6666
1 2 3 4 5 mecuN

(oxik-Ka® 2. 97

1 2 3 4 5
(PYgIg(9)Q.3) 2.77

1 2 3 4 5
(NDW-4(4) 3.19

1 2 3 4 6

(I; , ,e) 2.12

1 2 3 4 5

COAPJA;@
1 2 3 4 5

1 2 3 4 5
eLD®OCYCI 344
1 2 3 4 5

(OX3XN-EY:3) 3- 24

3.2(.

3.31

INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM

The Provincial Grade 12 Examination Program was Introduced in the 1983/84 school year. Please indicate the extent to
which you perceive its stated intentions have been achieved and the effect upon the B.C. educational system.

CHANGE

Mm

al time?
1.42(4/

WA

a

ler

me.sonswaswerm

?

1.41

?

1.17 V60

?

2.35 (k

NM
dM

1

661
2

WI
6606

3

1 2 3

1 2 3

(q) to)

2 3,1

,f21

1 2 3

1 2 3

INTENTIONS

1. Has the examination program led to more equftabie
treatment of students applying to university?

EFFECT

Vm 6 Wry
16116.6 IOW Illenvalhill

MezuN,

3.36
1 2 3 4 5
Ec5)****

1 2 3 4 5
2. Has the examination program led to more equitable treat- 3.24

ment of students applying to colleges?

i 2 3 4 5
3. Has the examination program led to more equitable ' c7)(1. X88(8)(0) 3. I

treatment of students appiying for employment?

4. Is the provincial awriculum being more closely followed
2 3 4 5

3.s4
within the schools of British Columbia?

1 2 3 4 5
5. Are the students provided with additional challenge? ioixicact 3.31

1 2 3 4 5
8. Do teachers have enhanced confidence in their own

abilities In the areas of curriculum and evaluation?
CVE7AVX.03) 3.23

1 2 9 4 5
7. Has the status of the teaching profession been enhanced?

®(43-44 3. 03

1 4 S
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Please write your comments in the following space . . .

Haw your standards for students achievement changed as a result of the Provincial Examination e rogram?

-
4 2
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Appendix I

Employers: Interview
Protocols and Notes

1.1 Canada Employment

1.1.1 Introduction
use introduction to yourself and the project

refer any questions or discussions of project in general to me: they can
phone or I'll phone them.

JOHN ANDERSON
FACULTI OF EDUCATION
UNIVERSITY OF VICTORIA
PHONE: 721 7792

1.1.2 Questions
what are the major criteria in selecting individuals for employment?

2. what educational criteria are most often used?

high school graduation

high school grades

courses taken

school(s) attended

references from teachers, principal, counselor

3. are high school grades used in employment decisions?
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by CEIC

by employers

are they used explicitly

submitted as part of application procedures
is this pro forma or do they actually base decisions upon these
grades?

is there any distinction between school awarded grades and grades
from Provincial Examinations?

4. Has the introduction of the provincial exam program had any effect on
the hiring practices of employers who use CEIC?

IF SO, what ?

Any effects on CEIC operations ?

5. How much variation is there across different employers?

which employers tend to use grades (particularly Provincial Exam
results)

6. Who are contact people and phone numbers for

MacDonald's Restaurants

Forestry companies (at least ti )

Mining companies (at least two)

Eaton's

Save-On Foods and Safeway

Woodward's

Miltary

Provincial Government Servkes

Coast Hotels

BC Hydro

BC Telephone

1.2 Employers
Conduct phone interviews with persennel officers with the following companies

MacDonald's Restauranth

Forestry companies (at least two)
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Mining companies (at least two)

Eaton's

Save-On Foods and Safeway

Woodward's

Miltary

Provincial Government Services

Coast Hotels

BC Hydro

BC Telephone

1.2.1 Introduction
use introduction to yourself and the project

refer any questions or discussions of project in general to me: they can
phone or I'll phone them.

JOHN ANDERSON
FACULTY OF EDUCATION
UNIVERSITY OF VICTORIA
PHONE: 721 7792

1.2.2 Questions
1. Does your company hire individuals who recently come from high school:

high school leavers

graduates

fulltime
part-time
seasoned

2. What are the main criteria used for selecticn of candidates for employ-
ment?

3. Are high school grades used?

always

for certain jobs only
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if no, go to #5...
if so, which ones?

4. Any distinction made between school grades and grades horn the Provin-
cial Examinations (finals)?

5. Has the use of Provincial Examination grades resulted in:

O more accurate decisions?

fairer treatment of individuals?

anything else?

6. If high school grades not used, why doesn't your firrn/insitution use them?

7. In general, what effects of tht. Provincial Examination Program have you
noticed?

for exarnple, absenteeisrn, punctuality o: "work ethic"
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Appendix J

Post Secondary Institutes
Admissions Officers
Interview Protocols and
Notes

J.1 General Introduction
use introduction to yourself and the project (the overview statement that
Dave Blackmore has prepared)1

refer any questions or discussions of project in general to Dave Blackmore
or John Anderson

they can phone or I'll phone them.

DAVE BLACKMORE
EDUCATIONAL MEASUREMENT RESEARCH GROUP
UBC
PHONE: 228 4145

JOHN ANDERSON
FACULTY OF EDUCATION
UNIVERSITY OF VICTORIA
PHONE: 721 7792

1These inttrviews, as well as the transcripts snd summaries contained in the body of the
document, wee** conducted and authored by Susan Brigden, a graduate student in measure-
ment and evaluation U.B.C.
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J.2 Questions
1. what are the major criteria in selecting individuals for admission to your

institute?

2. are there differences for different programs?

can you tell me which programs have different admission require-
ments and what are they?

3. I'm going to read to you a number of different educational criteria used by
PSI's in admission decisions. These include high school graduation, high
school grades, courses taken, school or schools attended, and references.
Will you please indicate to me how often each of these criteria are used
by your institution in selecting individuals for admission? I want yo o

tell me for each criterion whether it is used very often, often, or not olLen.

high school graduation

high school grades

courses taken

school(s) attended

references from teachers, principal, counselor

Can you think of any other educational criterion used by your insti-
tution that I have not mentioned?

4. are high school grades used in :

admission decisions? whether the student gets into the institution or
not

placement decisons ? if admitted, which program the student can
take

are they used explicitly

- submitted as part of application procedures?
- is this pro forma or do they actually base decisions upon these

grades?

do you look specifically at Provincial Examinations marks?

do you make a distinction between the grades awarded by the school
and those from the final examinations?

do you have early admissions?

5. Has the introduction of the provincial exam program had any effect on
the admissions procedures or policy of this insitution ?

IF SO, what ?

153



Probes:

more equitable treatment of students
better information to base decisions upon
changed the timelines for admissions procedures

it is now slower than in the past
* it is more efficient than in the past

consistency in information about student academic abilities

6. What other effects has the Grade 12 Provincial Examinations had?

different attitudes of incoming students

more consistent information across all high schools

more administrative tasks to complete for our office

more forms to fill out for students

7 I have no more questions to ask. Perhaps you have something that you
would like to add with regard to the impact the Provincial Examination
Program has had on your institution? Do you have any suggestions for
improvement?
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Appendix K

Summaries and Transcripts
of Focus Groups

This appendix contains notes and transcripts from the various parent, student,
teacher, and administrator focus groups held around the province. In reading
these comments, it is very important that one keep in mind the context within
which the focus groups were conducted. In general, the participants in the
focus groups usually first noted that they basically agreed with the examinations
program, and tloufett that th, program was basically soynd They then went
on to use most of the time available to point out areas where they thought
change should take place. As such, the tendency is for most of the comments to
be what would be considered negative. With this in mind, the fact that most
of the comments are in a negative vein should not be taken to infer that the
participants were strongly opposed to the examinations program.

In addition, there was no attempt to select focus group participants to be
representative of the population. In selecting the sites for the focus groups,
consideration was given to a variety of geographical locations. Once a site
was selected, a local administrator was requested to select the participants on
the basis of their own judgement. As such, no specific comment, or groups of
comments, should be taken to be representative of the general population of
students, parents, teachers, or administrators.

Despite the fact that these transcripts are not representative of the popu-
lations, and are probably biased toward the negative, they are included here
for the reader's interest. As was previously pointed out, the examinations pro-
gram is a high-stakes program for individuals. The reporting of general trends,
means, and other summary statistics, based on group data, tends to mask the
impacts that the program can have on individuals. The anecdotes contained in
this appendix will provide the reader with an appreciation of some of the feel-
ings, opinions, and situations applicable to single individuals within the larger
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groups. However, the reader is cautioned not to interpret any of the comments
out of the contexts explained above.

K.1 Students
A vast majority of the students reported a general dislike for examinations. The
marked emphasis on the importance of the examinations by teachers was viewed
as a fault. Thi, was particularly the case since the exam consisted of a single
2 hour seuion and it counted "for the whole year". It was viewed as a "make
or break" situation in which you could lose the whole year. Even item level
performance was viewed as all or nothing you either did very well on an item
or zeroed out.

Students experienced considerable streu induced by the examinations, even
though they were not going to write them until June. The stress is created
by the focus placed upon the exams by the school through the teachers of
grade 12 subjects. Stress wu also induced by teachers who apparently did not
emphuise exam materil in "examinable" courses the students viewed this
as unreasonable since it would likely mean a rush at the end of the year (April-
June) to cover ell the necessary material. Teachers who were preparing students
for the final exams were viewed as better, more realistic in their treatment of
the course.

Students viewed the exams as having some technical problems. The 2 hour
length was viewed as inadequate to test an extensive range of achievements that
would (should) be acquired over the whole course. The focus of memory-based
tasks was viewed as limiting the scope of what kinds of learning outcomes can be
tested certainly divergent and critical thinking can not be adequately tested.

STRESS!! You don't sleep
There have to be exams to be fair. If they weren't there, one school or one

teacher could sink you or put you somewhere that you can't handle.
There is really 'to change because of the exams themselves. I had to memorize

as much for Alg 11 as I have to for Alg 12.
The exams only test what you memorize and not what you really know.
Even in Grade lo we are streamed to exams or not. Once you decide you

want to try for university there are very few choices.
I wanted to take drama and stagecraft, but I can't. There are no exams in

those courses so they are no good for anything.
The exams make everything standardised: what you learn, how much time

you spend on it, how you're tested...
Lots of kids don't take courses because there is an exam in it. They take

courses that don't have exams. History 12 and Western Civilization 12 are good
examples. Lots of kids want to take History 12 because its interesting but there
is an exam so they take Western Civilization instead.
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It shouldn't be worth so much. If I don't do really well on that day it counts
too much even if I know a lot. 70-30 would be better. Bowyer, it has to count
enough to make it important.

You have to learn to write exams for university. We should have more exams
down as low as grade 8. I wish I had to write more exams.

Our teachers make courses with exams harder than they should be to prepare
us for the exams. Then we can whiz through.

I don't see the point of memorising a whole lot of things just so you can
forget them the day after the exam.

Our school is very cliquey. You have the academics and the non-academics.
You only hang around with your group. In smaller schools that doesn't happen
though.

We couldn't go to the drama festival this year because the kids had to study
for the exams. It really depends on whether you are on the semester system or
not. You have to do fewer things on the outside as you go up the grades, you
can't afford the time to do a lot, you have to work. You have to set priorities.
Lots of us have part time jobs so we can get enough money to go to university
and the exams don't take that into account (teachers wouldn't either; they have
no sympathy for having to work)

Teachers teach to the exam. When you ask why we have to learn something
it is because its on the exam; never because you need it for life. You can't
do interesting things because they aren't on the exam. Sometimes you ask
questions about things you are interested in and wonder about; but the teadier
will tell ycu nat to worry about that becauze it woil't be ln the exam,

You only worry about doing well on the exam, not what you are learning
Last year in Bi 11 we got lots of news clips and current developments in

Biology. This year we don't get that because we have to cover the stuff for the
exam (and we don't have time to do a good job of that either)

Sometimes all of us in the class will be confused about something but the
teacher doesn't have time to go back over it because we have to get on to other
things that will be on the exam.

Gives a guarantee of a better mark. I always do better on exams than in
class work because of my work habits. I don't always turn in homework and
stuff like that. They don't know about your work habits on exams. (Problem
of confusing effort and work habits in academic achievement mark)

They are a good motivator. They make you scared so you study and then
when you write them they are easy.

What is taught in class is not the same as what is on the exam. English is a
prime example. Not so in sciences and math. The exams reflect the curriculum
in those subjects.(Problem of exam-curriculum match) One student knew that
tables of specs were there and was told that the course would cover those things.
The other did not even know that teachers got a table of specs; (thought that
teachers had to guess what would be tested)
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Teachers are very wishy-washy about what is going to be on the exam. They
tell you some things but they don't want you to be too scared of them. Teachers
can't get provincial standards.

Choice of course with or without exam. Both say exam. One because it will
raise the mark because it is only on what you know, not what type of a person
you are. Other because it gives them a better idea of how they do versus all
other people, not just those in one particular type of school. It may bring my
mark down, but I want to know whether I can do well compared to everybody
else. It tells me what is expected.

Learning because you want to learn is interesting. Learning for the sake of
a test is boring.

Learning should be concepts but exams say that learning of detail is what
is important. It shouldn't be that way. Thinking is more important than
memorising but the exams say that learning is memorising.

Gets in the way of I.B. (for one student) and in the way of advance placement
(for the other). We take our courses and then we have a cram course for the
provincial exam. That shouldn't be.

Grade 12 is Hell and its the Exams. They place too much stress on the
students. People drop out of extracurricular activities for exams and it is tough
to pickup these activities after exams. You loose ground.

The exams put so much strain on the students that they feel that they don't
have the study skills to cope. Study habits should be part of the lower grade
curriculum, not something that you have to relearn or learn for the nrst time in
grade 12.

I'm afraid of what will happen if I should be sick or just have a bad day. The
exam may not measure what I really know. For this reason, the exams should
only be worth 30%.

We need a month to study for the finals. This means that the teacher ham t-
finish the course a month early. There is no time for questions or even review
during the year. It is too rushed.

You can see the stress on the teacher; the harried look.
The honor roll is not fair because of the selection of courses. For the honor

roll, all courses are given equal weight: examinables and non-examinables, but
it is way more difficult to get a good mark in a examinable course Many honor
roll students find themselves off the honor roll for the first time in grade 12
They think that they are becoming stupid. Often the family and peer pressure
is tremendous when you are no longer on the honor roll. This adds to the exam
stress.

Courses are selected mainly on the basis of exams, not because of interst
Kids who don't write exams are given two extra weeks of holiday!
Many more kids are planning to go to Douglas and other colleges because

it is easier to get into and then transfer to university. They feel that they are
being forced into the long route becaufw of the untenable demands made of their
time in grade 12.
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All examinable subjects have "tons" of homework. There is no coordination
between clams and often a good student may be up past midnight every night.
Students need counselling or teachers need to get together on homework.

Some students are planning to get to post-secondary through "adult-status"
rather than bother with the transcript hassle and exam pressures.

I see inconsistencies in the practice exams that we use. The weights given
to different questions do not seem fair or consistent.

The exams are power tests. Give shorter tests or longer times. The balance
between time allotted and content does not seem right.

Too many "doors" seem dependent on ALGEBRA test results. We have to
accept this without question. Tell us why or give alternatives!

We have to compete with returning grads who may only be taking one course.
The rules of competition are not clear.

For university, there is very little difference in prerequiaites between pro-
grams. Why? It does not make sense.

Academic students are loosing life skills but gaining knowledge that they
may or may not use when they graduate.

There should be &scholarship for every subject written, based on that single
exam. Not across 3 subjects.

This is supposed to be the best years of our lives, but the exams promote
"Catch 22". We can't do this without that, but you need this to do that.

With the exams hanging over me I have no time to sleep and no time to
myself. Is it me or the system something is wrong.

Some alternatives on multiple-choice don't make sense: "why have them?",
you don't always need four or five alternatives. It takes us 4 minutes to review
each M.C. quescion in class. During the exam we need to get through one every
1 and 1/2 miautes.

I like to have taken courses from a variety of sources (teachers) because it
maximises the people I can go to for help.

Because the exams are forcing the grades down, more friends are applying
to community colleges. It is less trouble and less pressure.

We see the exams put stress on teachers. The results reflect their work. Ever
look at absenteeism and burnout for grade 12 teachers?

Exam marks are compared from one class to another across years Is this
fair? can't the classes be different. Can we be misjudged?

Classes are smaller in grade 12 examinable courses.
Do a comparison across districts if you have to, not individuals or individual

classes.
We don't want to be forced into competition by exams. What you achieve

is what you get.
The exams make us into numbers. We have lost some of our personal identity.

We are no longer ourselves.
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K.2 Parents
Generally the parent group considered the exams appropriate for schools and
for the students. The group also viewed the exams as good preparation for
university and to some extent life in general.

The idea of the exams provoking stress within the students was accepted.
But this was viewed as not neceuarily positive but as good preparation for life
The exams set a "tone" for serious endeavours such as university and college, and
life to some extent and this was viewed as a good thing. There was concern
about the 2-hour exam counting for a substantial portion of the student's final
grade, but this was not viewed as major issue.

However, the parents pointed out that the exam program is aimed at the mi-
nority of students those going on to poet-secondary education. Most students
do not go from high school to university or college but rather into employment.
There does not appear to be any attention paid to these students who are the
majority of high school students in the province. Although it was pointed out
that exams could be used to pay some attention, the group did not express
strong feeling either for or against this possibility. But the parents did express
concern that this group of students was not being attended to.

Parents reported that their use of exam results (and test results in general) is
confined to estimating how well their child is doing. This was reported as gener-
ally meaning that current results are compared to past performance tu gauge
whether he/she is doing aa well as they can. The notion of "making the effort"
is reported to be important rather than comparing to the performance of other
students. The current reports (percentage and lettergrades) were considered
adequate.

The exams are universal every 2ody is treated the same way. It is fair because
it is consistent

Stressful for students, particularly for kids going to university it means
their life

Maybe its the first time for stress but it won't be the last. Kids need to
learn to work under pressure

Is this what we want from kids? Is this a valuable skill to be able to side
down and immediately come up with a right answer out of your head? What
are we testing for in the processes we use? I'm not questioning the value of
what the kids are learning but how the kids have to display it. Do we want to
produce kids who are just good exam writers?

The kids work hard to build for one day. In our community last year the
exams had to be put off for two days because of bad weather and a flood. The
kids had to build up again and some couldn't do it. It wasn't fair.

Teachers mark should match the exam mark. That way we can tell if a
teacher is doing his or her job.

We're teaching our children to play trivial pursuit. The types of exams
necessitate simple answers when the problems of the world don't have simple
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answers.
The process of exam taking and the focus on exams confines our thinking

It leads to putting too much weight on things that are "examinable".
My kid won't work. He is smart and !earns easily and he knows that he can

do well and shine on the exam so he does nothing in class.
We're on semester. My kids courses are finished right now. They spend the

rest of the semester learning nothing but how to write the exam and practicing
on the exams so that they can score better. They could be using that time
to learn all kinds of good stuff. Preparing for the exams is necessary for the
students but it is really a waste of time.

Kids choose their courses by how much work they have to put into it. Kids
ask counselors if there is a government exam. If there is they avoid it and if
there isn't, they take it. We will all take the easy way out unless we are forced
to take the hard way.

Can kids be motivated to work without this big exam at the end to scare
them?

With the exam my kid had to drop curling. He didn't want to but the
scholarship practice sessions were on the same nights as his curling and he had
to make a choice.

The kids treat the examinable subjects more seriously than the other sub-
jects. I don't really care what my kid gets in drama or foods, only about algebra
and English and courses like that.

In hiring we don't look at the exam marks. We are interested in the applicant
as a person; do they seem motivated, alert, dedicated, etc. If they need a degree
we make sure they have one but we don't check the high school marks

I don't know enough about the exams and neither do the kids. They are not
prepared enough. The system does not prepare them, they have never had to
do this type of thing before and they are scared because it counts so much bu
they don't know what to expect. They should be at all grades throughout the
system if they are going to have them at all.

Among my child's friends there are two types of students: those that worry
like heck about the exams and "have" to get an A (for them, less than an A is
a fail), and those that just want to get it over with; all they care is to get a P
(write the exam and get out of here.

Effect on extra-curricular. My kid is really good at both volleyball and
basketball. Last year she was on three teams, but this year she she doesn't have
time. She played on one fun volleyball team only. My son has always been in
every band in the school and always pacticiapted in concerts and plays. This
year he plays in one noon hour stage band and is not going to be in any plays
or play at any concerts.

One positive aspect is that I have seen more studying and homework this
year than in all the years of school combined.

We have always encouraged our child and put pressure on her, but this year
we are trying to take the pressure off. She spends too much time studying, she
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forgets that she should have some social life. Her only friends are those she
studies with. One old friend she had for years has now been cut off because she
won't study enough.

Scholarships put more pressure on than the regular exams. It isn't enough
to just get an A, you have to be a high A; you have to beat everybody else.
Some competition is OK, but this is ridiculous.

My child's friends pick their courses due to exams and so does our child
He wanted to take History because he is interested in it, but History has a
government exam and he felt he couldn't take more than three exams. He is
taking a foods course instead.

-Move to 40% right direction, but should go to 30% or 35%.
My kid does less extracurricular in grade 12 e.g., gave up piano.
It is not clear to me why the time in school is given so little weighting.
What happened to the learning assessment tests? We got good provincial

information from them.
Teacher performance becomes very important. Some teachers of examinable

subjects get rid of weak students into non-examinable courses so that the poor
students will not reflect on their record.

Why is there no Scholarship in English?
English teacher feels that the exams pull down the A+ student because the

exam material is geared to the mediocre (average) student.
The marking sessions are great! Good practice, puts you in touch with the

marking situations. Best in-service ever. All teachers should have to go, say
once every four years.

Why isn't there an oral or speaking section in the English teat. Some teachers
teach oral speaking and there is no recognition of this work on the exam. With
the influx of foreign students today, a person may pass English on the basis of
the written work only. The Final mark may not be representative of speaking
ability.

The range of final marks is less after the school marks are merged with the
provincial marks. This makes my class look more homogeneous then I feel that
it is: I.e., I have fewer A's and fewer failures. It makes it hard for a student to
get an A. Making it 70/30 would help (30 from Prov. exams)

Good to know where in the province your students stand.
Only 1/3 of the teachers (in Senior Secondary) teach examinable subjects.

Many borderline students appear in nonexaminable subjects: the examinable
subjects don't get the borderline students.

In a semestered school, some students take English 11 one Semester and
English 12 the next. This promotes the teacher to teach to the exam and only
that!

The exams bring so much pressure on the students that some opt out, of
examinable subjects. Now we are seeing some of these people return to take
examinable courses later in life. Sometimes this is awkward to deal with.
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A lot of stress avoidtince takes place ... planning to avoid stress not ?lanning
to get the best education.

The test makes the students a number not a person.
Teachers say that students den't seek out pwtkular teachers, but the stu-

dents say they do.
The scholarship program doesn't recognize that most kids (have to) take

Math and Science and not Humanities. The competition therefore is unfair
because of the way the marks are averaged across three subjects. TLere should
be some scholarships for the top of each subject regardless of how ,,ell that
person did on any other subjects! Many people in the humanities don't do well
in math or sciences.

As a teacher I worry about how the stats are being used. I sometimes fed
it is like a trial without a jury. If you have good students you get good stats;
bad students you get bad stats and then look out!

The schools still look for the best coaches rather than the best (academic)
teachers.

If it looks like a student might fail, get rid of him/her. Fudge the stets: load
up good teachers and load up good students.

As a Parent, I resent the value placed on the exams. We need a better
compromise between "education" and writing exams.

How much time a teacher should place on student evaluation should be
written into the curriculum guide and the teacher should be given adequate
time to do it. Not squeezed between other required components.

As a parent, the kids talk to siblings and create an atmosphere of impending
doom.

When an exam comes up, it takes away from other courses.
I feel that stress is related to lack of preparation. Now I use old exams as

preliminary exams and the amount of stress is reduced (for the good students).
Teach test taking skills in grade 11. If the skills aren't there in grade 11, the

students find it difficult in grade 12.
Give us inservice on the exams Make the teacher take the exam Con-

centrate on making better teachers, not just better exams.
Provincial accountability with repard to the costs of running the exam pro-

gram. What are the paybacks? Is it worth the money, time and effort? Not
just the Ministry costs, but the school costs as well.

In some ways, I feel that the exams protect tne kids from bad teachers and
benefits the low-end students if they get to stay with the better teachers.

Helps Vie teacher unify the students for the cause. Its the teacher and the
students 4gainst the exam.

K.3 Teachers
Move to 40% right direction, but should go to 30% or 35%.
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My kid does less extracurricular in grade 12 e.g., gave up piano.
It is not clear to me why the time in school is given so little weighting.
What happened to the learning assessment tests? We got good prov.acial

information from them.
Teacher perf rmance becomes very important. Some teachers of examinable

subjects get rid of weak students into non-examinable courses so that the poor
students wilt not reflect on their record.

Why is there no Scholarship in English?
English teacher feels that the exams pull down the A+ student because the

exam material is geared to the mediocre (average) student.
The marking sessions are great! Good practice, puts you in touch with the

marking situations. Best in-service ever. All teachers should haw: to go, say
once every four years.

Why isn't there an oral or speaking section in the English test. Some teachers
teach oral speaking and there is no recognition of this work on the exam. With
the influx of foreign students today, a person may pass English on the basis of
the written work only. The Final mark may not be representative of speaking
ability.

The range of final marks is less after the school marks are merged with the
provincial marks. This makes my class look more homogeneous then I feel that
it is: I.e., I have fewer A's and fewer failures. It makes it hard for a student to
get an A. Making it 70/30 would help (30 from Prov. exams).

Good to know where in the province your students stand.
Only 1/3 of the teachers (in Senior Secondary) teach examinable subjects.

Many borderline students appear in nonexaminable subjects: the examinable
subjects don't get the borderline students.

In a semestered schooi, some students take English 11 one Semester and
English 12 the next. Tais promotes the teacher to teach to the exam and only
that!

The exams bring so much pressure on the students that some opt out of
examinable subjects. Now we are seeing some of these people return to take
examinable courses later in life. Sometimes this is awkward to deal with.

A lot of stress avoidance takes place ... planning to avoid stress not planning
to get the best education.

The test makes the students a number not a person.
Teachers say that students don't seek out particular teachers, but the Btu

dents say they do.
The scholarship program doesn't recognize that most kids (have to) take

Math and Science and not Humanities. The competition therefore is unfair
because of the way the marks are averaged across three subjects. There should
be some scholarships for the top of each subject regardless of how well that
person did on any other subjects! Many people in the humanities don't do well
in math or sciences.
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As a teacher I worry about how the stats are being used. I sometimes feel
it is like a trial without a jury. If you have good students you get good stats;
bad students you get bad state and then look out!

The schools still look for the best coaches rather than the best (academic)
teachers.

If it looks like a student might fail, get rid of him/her. Fudge the stats: load
up good teachers and load up good students.

As a Parent, I resent the value placed on the exams. We need a better
compromise between "education" and writing exams.

How much time a teacher should place on student evaluation should be
written into the curriculum guide and the teacher should be given adequate
time to do it. Not squeezed between other required components.

As a parent, the kids talk to siblings and create an atmosphere of impending
doom.

When an exam comes up, it takes away from other courses.
I feel that stress is related to lack of preparation. Now I use old exams as

preliminary exams and the amount of stress is reduced (for the good students).
Teach test taking skills in grade 11. If the skills aren't there in grade 11, the

students find it difficult in grade 12.
Give us ineervice on the exams. Make the teacher take the exam. Concen.

trate on making better teachers, not just better exams.
Provincial accountability with regard to the costs of running the exam pro-

gram. What are the paybacks? Is it worth the money, time and effort? Not
just the Ministry costs, but the school r.os t s aA well.

In some ways, I feel that the exams protect the kids from bad teachers and
benefits the low-end students if they get to stay with the better teachers.

Helps the teacher unify the students for the cause. Its the teacher and the
students against the exam.

Accountability for each teacher. Makes every teacher accountable for what
they are teaching. The exam specs are the curriculum. This is good in that
every student gets a fair chance and nobody gets on their pet topic and leaves
out the others, but it is also bad in that it narrows the curriculum due to the
type of test (focuses on trivial pursuit type knowledge and ignores processes and
higher level skills). It also separates the curriculum a la curriculum guide from
curriculum a la exam specs. Despite the fact that the Ministry says that you
should cover these other areas that are not examinable, that does NOT happen.
The exam specs are the curriculum. It restricts what you teach since you must
teach to the exam.

School has become mark driven. Students don't care whether they have
learned or understand anything, they only care what the mark will be. We argue
about all kinds of things in non-examinable courses, beliefs, values, methods,
etc. In examinable courses all we argue about are marks, usually only 1/2
a mark here or there. I question whether students are better now than they
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were before the exams. They may be able to get the right answer but are they
educated?

We we being asked to cover too much in too short a time (semester teacher).
Also, the exams try to test too much in too short a time.

In English, exams are dismally inadequate tests of the curriculum. The
exams focus on only a very narrow area of learning.

Exams teach the kids to find the right answer, not construct or create the
right answer (or an acceptable answer). We actually teach the kids to take
the possible responses, eliminate the ones that are wrong, and then try out
the others for fit to the question (Work backwards from the answers to the
questions)

Kids who are interested and keen, but perceive the exam to be too tough
avoid the courses. Kids don't take courses to broaden their knowledge, they
focus on what they know they can do well in. The teachers support the kids
in this tendency, counselling kids who they think will not do well to avoid the
course.

The kids feel that the exams are too tough. The teachers think that the
exams lack rigor and only test facts.

All kids care about is "is it on the exam?" They don't want to learn things
that are just valuable or interesting.

Exams motivate kids, but they motivate them to get marks, not to learn.
On the other hand, as an external or extrinsic motivator they may serve t lie
purpose of ingraining or naturalizing interest in the topic and thus create some
intrinsic motivation. Intrinsic motivation does not come unless kids participate
and that requires some extrinsic motivation to get them started.

Time consuming activities (those that produce few learning outcomes per
hour spent) such as labs, projects and field trips are not done. We have to use
methods that are time efficient due to crunch of time. We therefore go to lecture
and assume tuat because we "say" something that we have taught it and that
the kids have learned it. They may learn it and understand it better and have
long term retention through the more time consuming method BUT it isn't time
efficient so we don't use it in examinable courses.

Courses in other grade and non-examinable courses are now structured very
much like examinables with tables of specs and formal final exams etc. This
is done to prepare the students and get them used to the method. We use a
lot more multiple choice tests in class now so that the students will get used to
that. We have to give them practice on taking exams.

There are occasions where students are not allowed to write the exam even
though they have taken the course because if they are allowed to write they will
do poorly and the school average will come down. We are judged on the school
average, not how many or what type of students we had, only on the final exam
score.

In the social sciences, the curriculum is process oriented but processes are
cut to focus on what the exam will test. If I want better results on the exams it
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will be at the expense of learning outcomes that are not tested. (processes and
higher level thinking).

In extra-curricular there are isolated cases where the exams have a major
impact on students But it is not the norm. Most make the choice not to par-
ticipate or only to participate in one thing they really like. However, there is a
tendency to dissuade students from participating in extra-curricular activities,
particularly after the first term, because it will lower the marks. They can't
afford the time for both good marks on the exam and participating in a lot
of trips or a major drama or music production (particularly when most have
part-time jobs and other responsibilities out of school.

There have actually been cases, and we have had them here, where we have
had teen-aged suicides that are attributable to the stress placed on students.
One of the highest stresses that they face is the exams. The cases we have had
have not been the poor student either, they have been the very good who are
afraid that they can't keep up the standards they have set.

Involvement in the exams process is the BEST in-service a teacher can ever
have.

I graduated in a system without exams and it was a disaster. Nobody knew
what anybody else was doing. The exams control the curriculum and give us
standards.

I am disturbed by the tendency to cut corners and streamline in order to
cut costs, especially in the marking of the English exams. This streamlining is
reducing the positive in-service effects of participating in marking.

If the intent is accountability, then the exam program is not fair. We are
using the industrial model but we have no control over the raw materials we
are given and must use. It puts on the face of accountability but it is not
educationally sound.

Weighting is far too high. I might be satisfied with 30-70.
I have tried to alter my tests and assignments so that my marks will mirror

the exam marks.
I don't care if my marks are the same as the exam marks; sometimes they

shouldn't be. However, I know that I am not judged by how close my marks are
to the exam. If I ever thought that was happening I would change and I would
also probably withdraw my support and participation in the exam process.

We are supposed to be teaching to and considering individual differences
' wever, the exams are directly the opposite. Only in extreme cases and very
unusual circumstances are individual differences considered. The exams are too
inflexible, from what is on them to when the kids have to write them. Last year
I had one kid that is a dud in the morning, but really wakes up and performs
after lunch and his exam for my course was first thing in the morning. He
bombed. He should have been allowed to write in the afternoon.

Some kids drop out because they won't do well on the exam. They are
interested and want to take the course but they know they won't do well on the
exam so they don't take the course.
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The stress is as much due to the formality and inflexibility of the process as
it is to the content tested.

In Alberta there have been cases where if the students of a first year (pro-
bationary) teacher don't do well on the exams they are not rehired.

I teach Sc 10, Chem 11 and Chem12. The table of specs for chem 12 tell
me what I should be doing (or at least emphasising) and making sure I cover
in Science 10.

What bothers me is how the results are used. I have heard many stories
about how they are used to judge how good a teacher is. If they du that here, I
am going to kick a bunch of kids out so they don't pull my class average down.

There are NO grade 12 students in our band this year. Unless some credit
is given, we are going to lose our whole music program.

We can't get enough tutors. Parents are phoning every day for us to find
their child a tutor.

Teaching techniques which use too much time for what the kids learn such
as labs and field tripe are by the board i 1 grade 12 subjects. I use them a lot
in my other courses, but I don't have the time if there is that exam at the end
and the kids have to face it.

The weight assigned the exam mark in relation to the school mark was viewed
as inappropriate given that the exams consisted of 2 hours interaction with the
student. This was viewed as unlikely to provide a comprehensive sample of
student performance to yield an estimate of achievement that counted for 40%
of the final grade in that subject.

The use of multiple-choice items was viewed as causing a lean towards
memory-type student performance. Particularly in those subject areas that
had a "proceed' orientation such as English 12, multiple-choice items were not
the ideal format. However, in subjects such as math and science, the multiple-
choice format was better suited. The point was also made that constrained
choice responses tended to disadvantage students that had a broad knowledge
base and could develop a number of correct, alternative responses to a given
item.

The examinations have had effect upon the manner in which courses are
presented. This was particularly so from a student perspective, in that students
were keen to insure instruction kept on topic (exam related material only) and
there is an increased concern over school awarded marks (since these are com-
bined with the exam results for the final grade). Further, there is increased
attention paid by teachers to their in-clam tests to keep them similar in format
and content to the Provincial Exams. However, some subjects (such as Commu-
nications 12 with its aural component) did deliberately test student performance
in areas that were not part of the examination.

The examination were viewed as providing some "framework" for the pro-
gram to be developed for a particular curriculum, but the exams have a con-
straining effect on the scope of the subject presented in the grade 12 class
Research and development of written assignments is curtailed since this tends
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to require substantial involvement of time, and time tends to be severqy limited
due to the demands of the exams in terms of what has to "be covered"

The teachers reported that exam results are not used to any great extent.
They reported that they viewed the results of their students and compared the
results with their "predictions". They reported that generally their prediction
were accurate although some students did achieve much higher than anticipated
scores (through intensive preparation for the exam), or lower (test anxiety or
some traumatic personal event). They also reported that the exam results are
not systematically used within the district. Some individual administrators do
use the results for "evaluative" pirposes but this is not a general phenomenon
within the district.

Working on marking committees or exam preparation committees was viewed
positively (and all respondents had done so). The experience served as valuable
professional development in that one could meet with colleagues to interact over
the subject area this helped clarify their owns views on the curriculum and
expand their knowledge of general thinkiLs on the subject area by colleagues
throughout the province.

K.4 Principals
The exam system increases stress in/on teachers and students.

Teacher spend a lot of time trying to get the school marks the same as t he
exam marks. Is this a good thing?

Puts stress on Administration. Also unreasonable deadlines from Ministry
makes it hard to comply. In a small school, all you need is for your secretary
to get sick and everybody is unhappy: the Ministry, the Administration, the
teachers, and the students (e.g., I got the lists for confirmation today and the
Ministry wants them back tomorrow and it goes on and on.) I would rather
have School based exams or maybe district exams.

If the Ministry used Assessment data better, along with the accreditation
process, they would know know was doing the job and who wasn't. I feel
that they introduced the exams because they felt teachers were untrustworthy.
Doesn't accreditation address this?

Exams follow political thinking. Will we have exams if there is a change in
Government?

The exam process takes up too much time of the school adminsistration.
The administration forms don't always cover all cases (students) and then

you have to gerrymander.
The lack of money means that M.C. questions are used when they shouldn't.

be. How can we measure higher concepts, as set out in the curriculum guide,
with M.C. questions.

From an administration viewpoint, the scholarship exam should be sched-
uled as totally different exam and not as a continuation of the regular exam
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Scheduling everything is difficult enough as it is.
We need more time to verify reports and information from the Ministry
Curriculum is driven by the exam. We'll end up like California. Big Brother

is watching The system is set on mistrust. What rights to the teachers,
administration or students have when the System works against them?

I'm sick and tired about hearing about the AVERAGE SCHOOL. As far
as I can tell, there isn't any average school. Parts of a school may be average,
but that's all; every school has independent problems. We are being compared
against none schools.

Why test grade 12? Test grade 10 instead.
Too much talk about exams.
With all the emphasize on exams, you may end up with smart kids but

poor citizens! We are loosing our perspective between teaching kids the skills
to become a functional member of society and pumping them full of knowledge.
Both teachers and kids are spending more time on content as apposed to the
use of that content. This is a direct result from the exams, the exams mainly
test content and nothing else counts.

Entry to the Universities is a problem if the marks are delayed. The hassle
factor when the system goes awry is great. The attitude of the Ministry is that
it is always the School's fault and the school is adopting the attitude that it is
always the student's fault and the universities feel caught in the centre.

If you don't reach a certain level because of an exam, you "die on the vine"
Summer school or correspondence school are not always possible for lower SES
students or single parent families and not enough attention can be given to kids
who are repeating courses. The system is seen as being geared toward only
those who succeed. The stigma, disgrace, and loss of dignity are the rewards of
the failing student (and we wonder why the students feel stress).

Teacher! are not given enough time to adequately prepare the students to
be test-wise, to evaluate them as reliably az the teacher and the system would
like, teach content and show them how to apply what you teach.

Exam scheduling is a problem! The only real alternative is to shut down the
school during the exam periods.

The administration lives in fear of staff getting sick or labor problems when
it comes to exams.

We feel that the Ministry should set up a technical subcommittee to look
only at administration problems. Now everything is done by computers and
computer people. What the adminiitration needs and how the computer wants
things done does not always coincide. Lets get together on this.

Exams promote the "zero-sum" game: I win you loose. This often creates a
situation of mistrust and uncooperation.

The Ministry should allow for costs of duplication of old exams. It is be-
coming part of the curriculum by de facto. The ministry should provide exam
work sheets.

170

Al



District staff only look at mean scores. They don't take into account the
makeup of the distribution that created the mean. Let the Ministry educate
District staff on how they look at the scores since the Ministry provides them
with the data.

Many teachers refuse to teach courses with provincial exams.
I think we are seeing fewer boys in examinable courses. Because boys mature

later, they may not be given the opportunity to take the courses. Once you are
taken out of the "academic" program, there is no opportunity to return. Kids
who fall through the cracks are generally lost and often drop out.

Prestige is less if you teach nonexaminables.
If exams are going be part of the system, they should be stressed from grade

8 on.
Streaming is starting at lower grades. I think that this takes place because

the teachers are under too much stress and under funded. It is easier to stream
then try to accommodate a wide range of students. This is done with testing.
The system doesn't really know the consequences of this action other than that
once placed in one stream it is difficult if not impossible to change streams.

I don't believe that exams are always used u intended.
Exams force more dropouts. Often these dropouts are short only one ccorse.
Judgments are made on examination results without taking into account the

shape of the distribution or the makeup of that distribution.
The scholarship program is not fair, because the programs and facilities

across schools and districts is not the same. The students do not have equal
opportunity to receive or even compete. Look at those schools that run a Bac-
calaureate program other schools without have to compete and are judged on

.the number of scholarships that are awarded to THEIR students. It is not fair
to the students or the schools. The only reason some of these students received
a scholar.hip is that they happened to go to a particular school.

The pelple who are receiving scholarships may not be the "best" people.
They may Le smart, but socially inept, because they spend all their time study-
ing away from people and the real world.

The exams promote streaming, yet streaming is not an "official" part of the
program.

With the influx of off-shore and French immersion students, the exams should
be given in more languages. We are not adequately measuring their knowledge,
but rather their language ability.

Small schools don't really have the opportunity to compete fairly for schol-
arships.

More tuf ., 4 are being used during week and weekends.
People vho elect not to go to university are forced out of examinable sub-

jects.
People who dc i't take examinable courses are forced out of the university

opportunity. Why don't universities look at courses other than examinable
subjects?
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The exam system limits the choices that students can make.

K.5 Administrators
The use of the exam results was reported to be rather low essentially reading
the reports so that any anomolies might be noted and if necessary some action
action taken. However, it wu indicated that the use of results was handled
with sensitivity for individuals and consideration of context. It was pointed out
that some individual admini, stors may use the results for evaluation-related
motivation of staff "get thy results up" kind-of- thing to promote academic
performance of the school. District level results are reported to the school board.

The group viewed the exams as having a substantial impact on the curricu-
lum essentially by removing the control of the curriculum from the classroom.
This was viewed by most as a negative impact reducing the quality of educa-
tion and detrimental to the status of teachers. An alternative view was expressed
regarding the benefits, particularly to more remote school district, :,.1" standard-
ising the curriculum to insure coverage of particular instructional elements. The
group did agree that teachers should be responsible for the curriculum.

It was agreed that the exams do indeed drive the curriculum in grade 12
particularly through constraining the time available for anything other than

those curricular components that are to be examined. Further, the exams were
regarded as testing memory of students, and this was not viewed positively.

If exams were to be used as indicators of school performance, then a broader
base of information shouid also be available. The schools are being asked to
take on additional tasks (eg: family life education, drug abuse education, and
so on) yet then activities should also be taken into account in describing 'school
performance.

The exams do have an effect on school climate in the April to June period,
in that the seriousness of the school increases with the intense focus of final
exams by the grade twelves.

Politically it is great! The exams show that standards are important The
public needs to be shown that we are serious about education and the stan-
dards we hav- mnd the exams do that well. When a parent questions me about
standards in uur school I can always fall back on the exams.

Exams cause students to opt out of possible courses because they are afraid
of the exam. More kids are dropping out or being counselled out because It will
not look good if the school has a high fail rate or a low class average.

The exams narrow curriculum in that if it counts on the final exam it is seen
to be important and worth teaching and learning. If it is not on the exam, then
it is not worth learning.

There is the definite innuendo that poor marks on the exams mean that
the school or the teacher is not doing a good job. Nobody ever looks at our
participation rates (how many students are taking the courses)
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In a small school it is a real problem. We don't have enough students to
offer a lot of options, but we have to offer the examinables. As a result, many
students who really should not be taking or really can't handle the total material
of examinable courses take them anyway. Then our school average goes down
and everybody gets upset.

It was a positive move to go to the 60-40 but it should go even farther to at
least 70-30. It will still have the effect of being fair to everybody and keeping
standards but will allow for more allowances for individual differences.

The grade 12 exams have lead to situations as ridiculous as all the kids
marching down to the gym to write a two hour final in woodworking 8 and
physical education 9! We do this because we want to prepare them for the
exams they will have to write later on.

Standards tend to filter down through the grade. Because the Alg 12 final
exam exists, the grade 8 math student will fail a math 8 student because he
will never be able to handle algebra 12. It dictates curriculum too. The grade
8 math teacher stresses the things they think the student will need to progress
to Algebra 12.

We are seeing a tutorial society. They start in the school at 7:00 in the
morning, run through lunch hour and often there are groups in the school until
10:00 at night. It really builds up u the exams get closer. The good students
eat and do everything together (hopefully not sleep) so they can study. They
don't let the "grunts" in with them.

Exams have made it impouible to have a meaningful discussion about out-
comes. As soon as exam scores are mentioned, there is an immediate fear
and defensiveness no matter what you actually do./ This defensiveness totally
eliminates any constructive discussion of problems. The exam really hurt com-
munication.

There is certainly a lot more adherence to the curriculum now. However,
it may not be the adherence to the curriculum but rather an adherence to the
tables of specifications. That is great as long as the tables match the curriculum.

We penalize some of our kids who are really very bright and talented hut
just don't write well and we certainly penalise those who don't write exam well.
If you think a little bit divergent then you are dead. The tests test only one
type of learning sty!e with one type of testing style.

With the Year 2000 the whole testing program will have to change direction.
Maybe we will see the day when we give the final exam (a major problem) to
the student and tell him or her to come back with a proposed solution in a week
Use whatever resources, including other people (we now call this cheating), to
solve it in the best way you can. That is what the Year 2000 is talking about

There is an enormous amount of cost in terms of time just to administer the
program. On a semester system, which we have to use as a small school, we
lose two weeks to the January exams, then on top of it I am going to lose 7 ol
my best teachers for a week (35 teacher days) to mark the exams. It is great
in-service, but are we getting value for our time and money?
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What bothers me is the mind set that the objective of education is to score
well on the tests rMher than to learn.

The exam leads to an increased dropout rate (particularly just before the
exams) and people who continue to think of themselves as failures. They become
a real burden on society. We get a let more calls from parents with concerns
just before the exams.

As soon as you make it standardised in order to make it fair for all people,
you of necessity make it unfair to some because it is inflexible.

We lose some kids because the home and the parents don't value educMion.
In other cases there is incredible pressure from the home for the student to get
an "A" (no matter whM it is on). This leads to students avoiding the "hard"
(examinable) coursed and taking the "easy" ones.

Major impact is curricular control gives consistency of what is being
taught and what the expectations are from school to school and district to
district.

A major concern is the fit of the year 2000 document to the exams. Students
and teachers are being asked to develop new ideas and methods to look at con-
tinuous progress and skill development but we will have not only the sante, but
an EXpANDED exam system that emphasizes an end product of memorization
of facts.

Not all students write exams well. The system now favors the exam writers
rather than the learners. Although there is a fair match between learning and
exam writing, the fit is by no means perfect. Should we teach a la the Year
2000 or do we just prepare students for exams and teach them how to do well
on the exams?

The teachable moment goes out the window. When something interesting
and valuable comes up neither the teacher nor the students will take advantage
of it because there is too much pressure to cover the curriculum for the exam.

Pressure on teachers and kids is tremendous. Some pressure is healthy and
exams should produce healthy pressure which is motivational. BUT it doesn't
work out that way. The pressure is extremely unhealthy.

Preparing for exams leads to distortion of the teachers nutek. Often the
teachers mark should not match the provincial exam because the exam only
covers some aspects of the curriculum and the teacher should be looking at
the other aspects. However, two things lead to the non-examined areas of the
curriculum being ignored and only the examinable part being actually put into
practice. 1. The pressure from administration, students and parents for the
teacher mark to match the exam mark. Teachers are judged how good they ale
by how close their score comes to the exam mark. 2. As the teacher prepares
the students for the exam, their own view of the curriculum becomes distorted
and they judge kids on the same things that the exam does.

There is a tendency to counsel out kids who will not do well on the exam
Teachers and schools are judged by how well students do by both the public and
the upper administration (who should know better). However, participation
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rates are not considered (or if they are, they are not valued very much). As
such, in order to "look" good, one has to get rid of the low scorers. Students
who are just interested, or students who are late developers or who have never
had a chance to try the material are excluded from the course. You can't take
the course unleu is it seen that you will do well and if you don't do well as the
course progreues, you are counselled out.

Our musical this year has been cancelled because the older kids are opting
out. They feel they can't afford the time for rehearsals and practice because
they need time to study for the exams. They want to be involved in music and
drama, but that doesn't "count".

The curriculum is changing in the junior high to match the exams, particu-
larly in math. Teachers concentrate on topics which prepare kids for Algebra 12
and leave out topics that are not continued. This carries over into even English
where there is an increasing concentration on the expository essay in grade 8, 9,
and 10 because that is what is on English 12. In Communications 12 students
learn by rote the form of the business letter because that is what will be on the
exam.

Increase in both in-school and out-of-school tutorial. Parents are coining to
the school to get tutors. Becoming a booming business of tutoring students,
even in grade 11 subjects to prepare for grade 12. Tutors COST, so education
is becoming better for the rich. The poor can't afford tutors.

Leading to a social split in the school. There is a student frustration with
the "slugs" in the class that are holding the rest back. "Get that stupid idiot out
of here so we can get on with it". Protests from students to administration to
remove students from classes, not because they are misbehaving or interrupting,
but because they are holding other students back.

Disruption in semestered schools. We "waste" an extra two weeks over non-
semestered schools. Much physical disruption for large-scale testing. Disrupts
the whole school, all the way from grade 8 up for just the grade 12 examinables
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